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The pages in the Learn from Home Workbook series have been taken from a variety of 
Prim-Ed Publishing’s teacher copymasters. These copymasters are hugely popular with 
teachers and contain a lot of extra material and pages for a teacher’s use. This extra 
material is not needed for the purposes of this workbook series. Therefore, there may be 
page number references on the workbook pages which do not correspond to the pages 
within the workbook. Owing to the tight timeline in which we had to get this book to print, 
we did not have the opportunity to edit these page numbers. Rest assured that these 
page number references do not affect the activities that your child has to do.



ENGLISH

The English work this week includes two reading comprehensions (text reading, with questions 
and word study activities following the text), grammar, narrative writing and activities asking 
your child to proofread and edit some text passages.

Reading Comprehension

The two texts are based on two different styles 
of writing – a fantasy text and a selection 
of letters. We suggest that your child only 
attempts one text in a single session/lesson. 
It is a good idea to read through each text 
with your child, ensuring that they can read 
the words fluently. For younger children, they 
should be encouraged to read the text aloud 
when they feel confident about the words and 
vocabulary. Once they have read the passage 
through, at least once, they can turn their 
attention to the comprehension questions 
(on the ‘Comprehension’ page). These 
questions are based on different strategies 
to help your child understand the text. The 
page entitled ‘Word Reading’ is based on the 
text, but this time the focus is on the words 
used in the text. Activities here will ask your 
child to think about homophones, sounds in 
words, syllables and a range of suffixes. At 
the bottom of each page is a ‘My learning 
log’ section. This is to encourage your child to 
‘self-assess’ their own performance in relation 
to the activities.

Grammar

The two pages on grammar are on nouns 
and proper nouns. Examples are given on 
each page, though you should encourage 
your child to find other examples of nouns 
from around their home or their locality and 
to think of proper nouns of family members, 
friends and places they have visited.

Writing

The genre (style) of writing that the three 
pages focus on is narrative writing. The three 
pages here will guide your child step-by-step 
in writing their own narrative passage. The first 
page is a text written in the narrative style. 
Your child should read this and then use the 
second page to analyse the way the text has 
been written. Use the language of ‘looking 
at narrative’, so that your child understands 
that they are now going to look at the way the 
text is written. There are five parts to analyse 
here: Title; Orientation; Complication and 
Events; Resolution; and Ending. By discussing 
and answering the questions on each of the 
five parts, your child will begin to see the text 
structure. The third page then encourages 
your child to plan out their own narrative. 
Your child is then taken through the five parts 
again, so that he/she can apply what he/she 
has learned from the example on the first 
page. Once the plan has been created, your 
child can then write (or type) their version.

Proofreading and Editing

The proofreading and editing pages will 
encourage your child to read texts and 
identify errors. On each page, there are 
activities on punctuation, spelling and 
grammar. These three areas will help your 
child focus on the text and find ways to 
correct and improve it.
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MATHS

The maths work for this week is based on activities on number, measurement and geometry. 
It is recommended that the three sections are distributed throughout the week, so as not to 
overwhelm your child with maths work.

Number

The number work focuses on odd and even 
numbers, skip counting and addition number 
stories. You can help your child with these 
by providing them with concrete materials to 
count. Some children benefit from having a 
physical number strip (easily found using an 
online image search). Check that your child 
understands what the worksheet is requiring 
them to practise before they begin.

Measurement

This work is on length. The focus is on 
centimetres, for which your child will need a 
ruler to complete the activities, plus several 
easy-to-obtain objects. A lot of practical 
activity can be done on this around the home, 
using objects that your child can measure. It is 
always a good idea to encourage your child to 
make connections to real-world examples.

Geometry

Work on 2-D shape is covered here. The first 
activity asks your child to trace, name and 
draw simple 2-D shapes. Again, use real-world 
examples, both in the home and in the local 
environment. The second activity continues 
with common 2-D shapes, asking your child to 
count 2-D shapes in a picture and create their 
own pictures using given shapes.

SCIENCE

There are two themes for this week’s science activities. The first theme is magnetism and 
electricity. For the first activity, your child will need a magnet; for example, a fridge magnet, 
and various easy-to-find household items. The second activity is about electrical items and 
safety. The second science theme is materials. You child will need to describe and group 
household objects according to whether they are hard, soft, cold, fluffy, round, bendy, and so 
on. Working on these science lessons presents a good opportunity to use correct vocabulary 
and language.
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ENGLISH

The English work this week includes two reading comprehensions (text reading, with questions 
and word study activities following the text), grammar, recount writing and activities asking your 
child to proofread and edit some text passages.

Reading Comprehension

The two texts are based on two different 
styles of writing – a poem and a folk tale. 
We suggest that your child only attempts one 
text in a single session/lesson. It is a good 
idea to read through each text with your 
child, ensuring that they can read the words 
fluently. For younger children, they should 
be encouraged to read the text aloud when 
they feel confident about the words and 
vocabulary. Once they have read the passage 
through, at least once, they can turn their 
attention to the comprehension questions (on 
the ‘Comprehension’ page). These questions 
are based on different strategies to help your 
child understand the text. The page entitled 
‘Word Reading’ is based on the text, but this 
time the focus is on the words used in the 
text. Activities here will ask your child to think 
about homophones, sounds in words, a range 
of suffixes and adjectives. At the bottom of 
each page is a ‘My learning log’ section. This 
is to encourage your child to ‘self-assess’ their 
own performance in relation to the activities.

Grammar

The two pages on grammar are on verbs and 
command verbs. Examples are given on each 
page, though you should encourage your 
child to think of other verbs they can do with 
their body; for example, walk, jump, run, clap 
and shout.

Writing

The genre (style) of writing that the three 
pages focus on is recount writing. The three 
pages here will guide your child step-by-step 
in writing their own recount passage. The first 
page is a text written in the recount style. 
Your child should read this and then use the 
second page to analyse the way the text has 
been written. Use the language of ‘looking at 
recount’, so that your child understands that 
they are now going to look at the way the text 
is written. There are four parts to analyse here: 
Title; Orientation; Events; and Conclusion. 
By discussing and answering the questions on 
each of the four parts, your child will begin 
to see the text structure. The third page then 
encourages your child to plan out their own 
recount. Your child is then taken through the 
four parts again, so that he/she can apply 
what he/she has learned from the example 
on the first page. Once the plan has been 
created, your child can then write (or type) 
their version.

Proofreading and Editing

The proofreading and editing pages will 
encourage your child to read texts and identify 
errors. On each page, there are activities on 
punctuation, spelling and grammar. These 
three areas will help your child focus on the 
text and find ways to correct and improve it.
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MATHS

The maths work for this week is based on activities on number, measurement and geometry. 
It is recommended that the three sections are distributed throughout the week, so as not to 
overwhelm your child with maths work.

Number

The number work focuses on number 
patterns, continuing number patterns and 
addition facts. You can help your child with 
these by providing them with concrete 
materials to count. Some children benefit from 
having a physical number strip or 100 square 
(both easily found using an online image 
search). Check that your child understands 
what the worksheet is requiring them to 
practise before they begin.

Measurement

This work is on length and weight. The length 
activity requires your child to compare the 
lengths of objects to work out which is shorter, 
longer or the same length. The weight activity 
is similar, as it asks your child to compare 
the weight of objects compared to a one-
kilogram weight. Your child could use a one-
kilogram bag of sugar, or similar, if weights 
aren’t available. Balance, kitchen or bathroom 
scales will also be needed to complete the 
activity. A lot of practical activity can be done 
on this around the home, using objects that 
your child can measure or weigh. It is always 
a good idea to encourage your child to make 
connections to real-world examples.

Geometry

Work on 2-D shape is covered here. The first 
activity asks your child to count the number 
of sides on 2-D shapes and sort them by 
colouring and drawing shapes into a table. 
The second activity extends the first, as your 
child will need to sort shapes according to the 
number of sides and corners. Again, use real-
world examples, both in the home and in the 
local environment.

SCIENCE

The theme for this week’s science activities is forces. Your child will need to look at popular toys 
and common objects to decide how they move, and test various household objects to discover 
whether they can change shape and float. Working on these science lessons presents a good 
opportunity to use correct vocabulary and language.
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ENGLISH

The English work this week includes two reading comprehensions (text reading, with questions 
and word study activities following the text), grammar, procedure writing and activities asking 
your child to proofread and edit some text passages.

Reading Comprehension

The two texts are based on two different styles 
of writing – a report and a narrative text. We 
suggest that your child only attempts one 
text in a single session/lesson. It is a good 
idea to read through each text with your 
child, ensuring that they can read the words 
fluently. For younger children, they should 
be encouraged to read the text aloud when 
they feel confident about the words and 
vocabulary. Once they have read the passage 
through, at least once, they can turn their 
attention to the comprehension questions (on 
the ‘Comprehension’ page). These questions 
are based on different strategies to help your 
child understand the text. The page entitled 
‘Word Reading’ is based on the text, but this 
time the focus is on the words used in the 
text. Activities here will ask your child to think 
about syllables, compound words, suffixes, 
sounds in words, the possessive apostrophe 
and contracted words. At the bottom of each 
page is a ‘My learning log’ section. This is to 
encourage your child to ‘self-assess’ their own 
performance in relation to the activities.

Grammar

The two pages on grammar are on adjectives. 
Examples are given on each page, though you 
should encourage your child to think of other 
adjectives to describe household objects or 
family members.

Writing

The genre (style) of writing that the three 
pages focus on is procedure writing. The three 
pages here will guide your child step-by-step 
in writing their own procedure passage. The 
first page is a text written in the procedure 
style. Your child should read this and then 
use the second page to analyse the way the 
text has been written. Use the language of 
‘looking at procedure’, so that your child 
understands that they are now going to look 
at the way the text is written. There are five 
parts to analyse here: Title; Goal; Needs; 
Steps; and Test. By discussing and answering 
the questions on each of the five parts, your 
child will begin to see the text structure. The 
third page then encourages your child to plan 
out their own procedure. Your child is then 
taken through the five parts again, so that he/
she can apply what he/she has learned from 
the example on the first page. Once the plan 
has been created, your child can then write (or 
type) their version.

Proofreading and Editing

The proofreading and editing pages will 
encourage your child to read texts and identify 
errors. On each page, there are activities on 
punctuation, spelling and grammar. These 
three areas will help your child focus on the 
text and find ways to correct and improve it.
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MATHS

The maths work for this week is based on activities on number, measurement and geometry. 
It is recommended that the three sections are distributed throughout the week, so as not to 
overwhelm your child with maths work.

Number

The number work focuses on number patterns 
and rules, matching numbers, adding and 
methods of subtraction. You can help your 
child with these by providing them with 
concrete materials to count or take away. 
Some children benefit from having a physical 
number strip or 100 square (both easily found 
using an online image search). Check that 
your child understands what the worksheet is 
requiring them to practise before they begin.

Measurement

This work is on weight and reading scales on 
measuring equipment. The weight activity 
requires your child to compare the weights of 
objects to work out which is lighter, heavier 
or the same weight. The second activity asks 
your child to write missing measurements onto 
the scales of various measuring instruments. 
You child will need a ruler to complete the 
challenge activity. A lot of practical activity 
can be done on this around the home, using 
objects that your child can weigh. It is always 
a good idea to encourage your child to make 
connections to real-world examples.

Geometry

Work on 2-D shape is covered here. The first 
activity asks your child to identify 2-D shapes 
in a picture and then draw their own picture 
using 2-D shapes. The second activity requires 
your child to sort and describe 2-D shapes 
according to their features; for example, 
number of sides and corners and whether the 
sides are curved or straight. Again, use real-
world examples, both in the home and in the 
local environment.

SCIENCE

The theme for this week’s science activities is caring for my locality. Your child will need to 
choose, observe, touch, describe and draw a tree. The second activity asks your child to look 
at a picture and decide which things are natural and which have been built. Finally, your child 
will need to draw and write about how they can care for their home, school and community 
environment. Working on these science lessons presents a good opportunity to use correct 
vocabulary and language.
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ENGLISH

The English work this week includes two reading comprehensions (text reading, with questions 
and word study activities following the text), grammar, report writing and activities asking your 
child to proofread and edit some text passages.

Reading Comprehension

The two texts are based on two different 
styles of writing – a legend and a poem. 
We suggest that your child only attempts one 
text in a single session/lesson. It is a good 
idea to read through each text with your 
child, ensuring that they can read the words 
fluently. For younger children, they should 
be encouraged to read the text aloud when 
they feel confident about the words and 
vocabulary. Once they have read the passage 
through, at least once, they can turn their 
attention to the comprehension questions (on 
the ‘Comprehension’ page). These questions 
are based on different strategies to help 
your child understand the text. The page 
entitled ‘Word Reading’ is based on the text, 
but this time the focus is on the words used 
in the text. Activities here will ask your child 
to think about homophones, the possessive 
apostrophe, sounds in words, suffixes, 
syllables and contracted words. At the bottom 
of each page is a ‘My learning log’ section. 
This is to encourage your child to ‘self-assess’ 
their own performance in relation to the 
activities.

Grammar

The two pages on grammar are on adverbs. 
Examples are given on each page, though 
you should encourage your child to think 
of actions they can do quietly, carefully, 
politely, etc.

Writing

The genre (style) of writing that the three 
pages focus on is report writing. The three 
pages here will guide your child step-by-
step in writing their own report passage. The 
first page is a text written in the report style. 
Your child should read this and then use the 
second page to analyse the way the text has 
been written. Use the language of ‘looking 
at report’, so that your child understands that 
they are now going to look at the way the 
text is written. There are four parts to analyse 
here: Title; Classification; Description; and 
Conclusion. By discussing and answering 
the questions on each of the four parts, your 
child will begin to see the text structure. The 
third page then encourages your child to plan 
out their own report. Your child is then taken 
through the four parts again, so that he/she 
can apply what he/she has learned from the 
example on the first page. Once the plan has 
been created, your child can then write (or 
type) their version.

Proofreading and Editing

The proofreading and editing pages will 
encourage your child to read texts and identify 
errors. On each page, there are activities on 
punctuation, spelling and grammar. These 
three areas will help your child focus on the 
text and find ways to correct and improve it.
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MATHS

The maths work for this week is based on activities on number, measurement and geometry. 
It is recommended that the three sections are distributed throughout the week, so as not to 
overwhelm your child with maths work.

Number

The number work focuses on tens and ones, 
and subtraction. You can help your child 
with these by providing them with concrete 
materials to count or take away. Some children 
benefit from having a physical number strip 
or 100 square (both easily found using an 
online image search). Check that your child 
understands what the worksheet is requiring 
them to practise before they begin.

Measurement

This work is on capacity. The first activity is 
about the litre. Your child will need a litre 
jug plus a cup, bucket, bin and ice cream 
container to enable them to work out the 
capacities of various containers around their 
home. The second activity asks your child to 
compare the capacities of objects to work out 
which have smaller, larger or equal capacities. 
A lot of practical activity can be done on this 
around the home. It is always a good idea to 
encourage your child to make connections to 
real-world examples.

Geometry

Work on symmetry is covered here. 
The activities ask your child to fold shapes 
in half to identify their lines of symmetry 
and complete drawings to make them 
symmetrical. As an extension, ask your child to 
find and draw symmetrical objects in different 
rooms of your home.

SCIENCE

The theme for this week’s science activities is myself. Your child will need to draw and label 
themselves as an old person, think about their senses, think about how humans and other living 
things grow and change, and sort items they eat and drink into needs and wants. Working on 
these science lessons presents a good opportunity to use correct vocabulary and language.
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Week 1
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Assessment

Answers

Comprehension

 1. When Dryhten rebuked the dragons after Draca and Wyrm were 
nearly killed in battle, the sea and land dragons decided to end 
the feud. 

 2. Long ago 

 3. (a) nesting (b) clan 
(c) champions (d) feud

 4. No; Reasons may include that the dragon kings would not have 
chosen them to fight each other if they had known they were 
friends; No-one saw the friends when they met near the nesting 
field.

 5. Yes; The land and sea dragons ended the feud so Draca and 
Wyrm would be able to see each other easily. 

 6.–7. Answers will vary.

Word Reading 

 1. (a) their (b) two 
(c) be (d) sea 
(e) one (f) son 
(g) way (h) not

 2. (a) wood (b) bean 
(c) write (d) wear

 3. (a) cry, fly, dry, reply, July 
(b) sky

 4. -ly

 5. (a) cham/pi/ons (b) a/shamed 
(c) dra/gon (d) sel/fish 
(e) some/times (f) moun/tains 
(g) a/cross

Word Reading

Teacher Information

•	 The activities on page 7 focus on homophones, the long ‘i’ sound 
spelt ‘y’, the suffix ‘-ly’ and syllables.

Introduction

•	 Reread the text, but first explain to pupils that the focus will be 
on words. While reading, ask pupils to find the two words ending 
in ‘-ly’ and circle them (finally, sadly).

Development

•	 Ensure pupils are familiar with the term ‘homophone’. Give 
some examples (see, sea; there, their; maid, made). Elicit some 
examples from the pupils. Pupils suggest sentences for pairs of 
homophones, to be written onto the board; for example, son/sun 
= My uncle has a son called Sam./The sun is shining brightly.

•	 Discuss and list words which end with the suffix ‘-ly’. Tell pupils 
that words ending in ‘-ly’ usually tell how or how often something 
is done. Explain that the suffix is usually added straight onto the 
end of most root words without any spelling change; e.g. hourly, 
sadly. However root words ending in ‘-y’ with a consonant before 
it will need a spelling change; e.g. day/daily, happy/happily. 

•	 The long ‘i’ words spelt ‘y’ in question 3 should be spoken out 
loud, so pupils can hear the specific phoneme focused upon.

•	 Discuss the word reading activities on page 7, then allow pupils 
to complete the page independently.

Differentiated Individual/Paired/Group Work

•	 In pairs, pupils should find and list words with an ‘-ly’ suffix. 

•	 More able pupils could then sort the words according to whether 
the root word changed before the suffix was added.

Review

•	 As a class, compare pupils’ lists of ‘-ly’ words. Who found the 
most words?

Assessment and Answers

C5 Ask the pupils to write a short summary of this fantasy tale 
in bullet points. Remind them to include the most important 
events, in the correct order. 

C8 Present the following list of words to the pupils and ask them 
to write a definition for each.

mountain, son, claw, tears, feud, selfish, sweat

WR2 Call out (or write on the board) the following words and have 
pupils place them in two different grids, according to the 
shared sound.

sky, ugly, body, badly, reply, cry, greedy, dry, July, sadly, 
brightly, try

Notes and Guidance 
(continued)
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Assessment

Answers

Comprehension

 1. (a) youngest brother 

 2. (a) and (b) should be ticked 

 3. (a) and (b) 

 4. (a) success over time; good luck; money  
(b) strong thread or string  
(c) an annoying person or thing  
(d) able to resist bad weather such as rain 

 5. The oldest brother caught and cooked the wolf. 

 6. Yes, because they have lost their homes and the oldest brother 
has a strong house made of bricks. 

 7. Answers will vary.

 8. The Three Little Pigs.

Word Reading 

 1. (a) writing  
(b) write, wriggle, wrestle, wrong, wrap, wreck, wrist

 2. (a) worth, work 
(b) word, worm, world

 3. (a) manage, write, love, have 
(b) e

 4. (a) arrive, complete, wise 
(b) e

 5. (a) -less (b) without a home 
(c) -ly (d) Teacher check

Word Reading
Teacher Information

•	 The activities on page 13 focus on ‘wr’ and ‘wor’ words, and the 
suffixes ‘-ing’, ‘-ed’, ‘-er’, ‘-less’ and ‘-ly’.

Introduction

•	 Reread the text, but first explain to pupils that the focus will be on 
words. While reading, ask pupils to find and circle words with the 
suffix ‘-ing’ (writing, managing, loving, slaving).

Development

•	 Discuss the words that pupils circled during the introductory 
activity. Did any of the pupils circle the word ‘nothing’? Explain 
that although this word does end in ‘-ing’, the ‘-ing’ part is not 
a suffix. Every word the pupils should have circled had a letter 
dropped off the end of the root word before the ‘-ing’ was added. 
What letter was this? Explain that this happens when adding any 
suffix starting with a vowel; for example, ‘-ed’, ‘-er’, ‘-est’ and ‘-y’.

•	 The ‘wr’ and ‘wor’ words in questions 1 and 2 should be spoken 
out loud, so pupils can hear the specific phonemes focused 
upon. Explain that not many words begin with ‘wr’ or ‘wor’. Use a 
dictionary to find and list some. Some of the words could be used 
in a word building exercise; for example, ‘work’ is the root word of 
workbook, workday, worker, working, workout, worktop etc.

•	 Discuss the word reading activities on page 13, then allow pupils 
to complete the page independently.

Differentiated Individual/Paired/Group Work

•	 Pupils should reread the text and list words with ‘-ed’ suffixes. 
There are four (arrived, joined, searched, completed). Which two 
words dropped the ‘e’ before ‘-ed’ was added?

•	 Give pupils a list of verbs ending in ‘e’; for example, give, love, 
write, dance. Pupils should write the words with the ‘-ing’, ‘-ed’ 
and ‘-er’ suffixes into a table like the one below, remembering to 
drop the ‘e’. 

•	 More able pupils could also explain if there is an alternative word 
when one of the suffixes is not appropriate; for example, ‘gived’ 
and ‘writed’ are not words, but ‘gave’ and ‘wrote’ are the correct 
forms in the past tense.

Review

•	 As a class, compare pupils’ lists of words. Can they use them in 
sentences? For example, The dancer loved dancing, and once 
danced	for	the	Queen.

C5 Ask the pupils to write a letter of apology from the wolf. 
What might he say to each pig in turn? Do you think he 
learnt his lesson?

C15 In the third letter, the oldest brother invites his younger 
brothers to come and visit him. 

Pupils should explain whether they think the brothers will 
visit or not.

They should write a list of reasons the two younger brothers 
might want to visit.

WR2 Write the following ‘wr’ and ‘wor’ words on the board and 
ask pupils to word build.

wrap, write, word, work, world, worry

-ing -ed -er

giving – giver

loving loved lover

writing – writer

dancing danced dancer

Notes and Guidance 
(continued) Assessment and Answers

How Lightning Came to Earth A Letter to a Brother
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Parts of speech
Nouns

Focus

Common nouns

Definitions

•	 Nouns are words used to name people, places, 
things, feelings and ideas. 

•	 Common nouns name general rather than 
particular people, places and things.

 Example:

The image of the shark’s teeth, in rows along that 
fierce jaw, stayed in his mind.

Explanation

•	 The	word	‘noun’	comes	from	the	Latin	‘nomen’,	
which	means	‘name’.	Nouns	are	often	called	
‘naming	words’.

•	 While	most	nouns	can	be	categorised	as	either	
common or proper nouns, there are two further 
main categories of nouns; collective (e.g. flock) and 
abstract	(e.g.	distress).

•	 Some	words	used	as	nouns	can	also	be	verbs	or	
adjectives, depending on the context in which they 
are used. 

 Example:

Dad had to ring (verb) the police about Mum’s 
stolen ring (noun).

•	 Common	nouns	are	not	capitalised	unless	they	begin	
a sentence or start a title.

Worksheet information

•	 Introduce	the	concept	of	nouns.	Ask	pupils	to	provide	
you with some examples of nouns they can see 
(focusing on common nouns rather than the names 
of other pupils). 

•	 Give	each	pupil	a	copy	of	the	worksheet	and	read	
the	text.	Explain	the	tasks:	pupils	highlight	all	the	
nouns,	then	write	them	in	the	table	according	to	
whether they name people, places or things.

•	 Pupils	then	select	which	way	they	would	like	to	
record	other	‘nouns’	they	might	see	at	the	beach.

Ideas for further practice

•	 Play	memory	games;	put	a	number	of	items	on	a	
tray	and	then	cover	it.	Pupils	try	to	recall	what	was	
on the tray, naming the nouns.

•	 Call	out	a	place	or	setting,	such	as	the	zoo.	Pupils	
working	in	small	groups	have	a	set	period	of	time	
(such as three minutes) to try and list as many 
‘nouns’	they	might	see	there	as	they	can.

•	 <http://www.learningplanet.com/act/rats/rats3.
htm?rats_nounverb> is an interactive game where 
pupils can practise identifying nouns.

Answers

	 1.	 Teacher	check

	 2.	 nouns:	boy,	beach,	surfers,	waves,	fin,	shark,		
head,	dolphin,	water,	surfing

	 	 Note:	‘Surfing’	in	the	last	sentence	is	a	noun	as	
it refers to the act or sport of riding the surf on a 
surfboard.

	 3.		people:	boy,	surfers

	 	 places:	beach

	 	 things:	waves,	fin,	shark,	head,	dolphin,	water,	
surfing

	 4.		Teacher	check;	ideas	include:	shells,	sunbathers,	
swimmers,	buckets,	sand,	fish,	crabs,	rocks,	
fishermen,	children,	towels,	umbrellas,	drinks,	
sunscreen,	sandcastles,	wetsuits,	surfboards
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Parts of speech
Proper nouns

Focus

Proper	nouns	

Definitions

•	 Nouns are words used to name people, places, 
things, feelings and ideas.

•	 Proper nouns	are	used	to	name	specific	people,	
places	and	things	and	begin	with	capital	letters.

 Example:

Ming was expected to visit Bangkok in January.

Explanation

•	 Nouns	can	provide	information	about	who,	what	and	
where.	Proper	nouns	are	also	called	proper	names	
and	name	a	specific	or	particular	person,	place,	
animal	or	thing.	Proper	nouns	are	almost	always	
capitalised	but	not	all	capitalised	words	are	proper	
nouns.

•	 Trademarks	are	also	capitalised.	

•	 Some	words	that	would	appear	to	need	
capitalisation, such as the names of the seasons 
(winter, summer, spring and autumn), are no longer 
capitalised	because,	through	long	usage,	they	have	
come	to	be	considered	common	nouns.	Cardinal	
directions (north, south, east and west); words for 
relatives (mum, aunty)—unless it is used as part 
of	the	name,	such	as	Aunty	Maude;	and	names	of	
subject	areas	(maths,	science)	are	also	no	longer	
considered proper nouns.

Worksheet information

•	 Remind	pupils	that	nouns	are	words	that	name	
people,	places	and	things.	Ask	for	examples	of	
nouns. Explain that often people, places and things 
have	their	own	special	names.	These	names	are	
called	proper	nouns.	Ask	for	some	examples	of	
names of individuals in the class, and of pets, 
restaurants,	teachers	and	toys.	These	start	with	
capitals	because	they	are	the	special	names	of	
particular people, places and things.

•	 Give	each	pupil	a	copy	of	the	worksheet	and	read	
the	introductory	text.	Explain	the	worksheet	tasks.	
Pupils	firstly	underline	the	proper	nouns	in	the	story.	
They	complete	Question	2	by	writing	the	common	
noun of the item pictured, then list two proper 
nouns	that	could	be	used	to	name	each	item.	Using	
environmental print, they then write three proper 
nouns	from	the	classroom	to	complete	Question	3.		

Ideas for further practice

•	 Call	out	a	common	noun,	such	as	‘teacher’.	Pupils	
try	to	think	of	as	many	proper	nouns	as	they	can	for	
that common noun.

•	 Pupils	could	write	a	profile	of	their	own	pet	or	
describe	a	pet	they	would	like	to	own,	including	
details	about	what	they	would	call	it,	if	that	name	is	
derived	from	a	person	or	place,	what	sort	and	breed	
of pet is it and where it came from.

•	 Pupils	can	practice	sorting	common	and	proper	
nouns	in	a	‘battleship’	game	at	<http://www.quia.
com/ba/39705.html>.

Answers

	 	1.	 The	following	words	should	be	underlined;	Ben,	
Ruby,	Mum,	Ben,	Tim	Tams™,	Mr	James,	Africa,	
Brentwood	Primary,	Mum

	2.–3.	 Teacher	check.
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• verbs in the 
past tense; e.g. 
made, put

• conjunctions 
to join ideas;
e.g. When

• appropriate 
paragraphs

1 Narratives TEACHERS NOTES

Events – 
are described in 

chronological order

Resolution – 
to the complication

Ending – 
showing what has changed 
and what the character has 

learnt

Title

Orientation – 
who, when and where

Complication – 
involving the main character

Structural and language features are shown on the left and right of the text below.

Teacher information

• Discuss the title with pupils and ask them to predict what 
the story could be about.

• Read the narrative with the pupils, encouraging them to 
identify words using contextual information, including the 
illustrations.

• Reread the story as a reader’s theatre with individuals or 
small groups reading the parts.

• Discuss the complication or problem and how it was 
resolved.

• Encourage pupils to find the relevant parts of the narrative 
and to copy words to complete the analysis on page 4.

• Before pupils attempt to use the narrative plan on page 
5 to plan their story about something missing, model the 
process of planning then writing a story about a missing 
object.

• Some pupils may prefer to draw instead of writing their plan. 
They need to understand that the plan is for ideas and that 
they will write their real story later.

• Pupil narratives can be compiled and published in a book to 
be shared with another class. (Publishing/Audience)

Answers

Page 4

1. The missing cakes

2. (a) today

 (b) at home

 (c) Mum, Dad, Tari, Tom and Sam

3 (a) They didn’t know what happened to the cakes.

 (b) Tom

 (c) Tari

 (d) He was asleep in his kennel.

 (e) Tari

4. Dad took the cakes.

5. Dad took the cakes to work and they all thought they were 
delicious.

The missing cakes

Today, Mum made some little chocolate cakes.

She made them for Tari and Tom to take to school.

She put them on the table to cool.

When Mum went to get them, they were all gone.

She was very cross.

‘Did you eat the cakes?’ she asked Tom.

‘No Mum, it was not me’, said Tom.

So Mum asked Tari, ‘Did you take the cakes?’

‘No, Mum, I did not take the cakes’, Tari said.

‘Where is Sam? Did that greedy dog eat my cakes?’ Mum asked.

‘No, Sam is outside asleep in his kennel. He did not take the cakes,’ 
the children replied.

‘What a mystery! What happened to my chocolate cakes? You’ll have 
to take chocolate biscuits to school instead’, Mum said.

When they were having tea, Tari told Dad about the cake mystery.

Dad’s face went very red and he started to laugh.

‘It’s not funny, it’s not funny at all’, they told him.

‘Yes, it is. I can solve your big mystery.

‘I took the cakes.

‘I thought you made the cakes for me to take to work for our party. 
Everyone said they were really delicious.’
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Teachers notes
Lesson focus:

 Punctuation

Make a milkshake

• Capital letters at the beginning of sentences
• Full stops

Spelling

• Misspelt words

Grammar

• Common nouns
• Compound words
• Verbs

Teacher information

A procedure outlines how something is done. It includes a list of ingredients or materials and 
an explanation of the method in a logical sequence, using command verbs.

Answers

Fruity milkshake

Ingredients
1 cup of milk
4 big strawberries
1 chopped banana
2 scoops of ice-cream
1 teaspoon of honey

Method
1. Mix everything in a blender.
2.  Pour the milkshake into two glasses.
3.  Share it with a friend.

1. (a) Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  chopped, ice-cream, of, blender, into, friend

3. (a) mix, pour, share
 (b) Answers should include six of the following: milkshake, ingredients, cup, milk, 

strawberries, banana, ice-cream, teaspoon, honey, blender, glasses, friend
 (c) Answers should include three of the following: milkshake, strawberries, teaspoon, 

everything

Nouns Proper Nouns

Narrative

Make a Milkshake

Week 1
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Teachers notes
Lesson focus:

 Punctuation

Boppy pop

• Capital letters at the beginning of sentences
• Full stops
• Commas in a list
• Exclamation marks – recognition

Spelling

• Misspelt words
• Confused words – threw/through, by/buy, won/one

Grammar

• Adjectives
• Conjunctions

Teacher information

An advertisement is a form of discussion. It tries to persuade people to buy a particular 
product.

Answers

‘Boppy Pop is the newest, sweetest lollipop you have 
ever tasted. The fl avour goes through and 
through and tickles your tastebuds. The latest 
taste sensation on a stick comes in ten tempting fl avours 
and colours. It is available to buy from your nearest 
supermarket. Taste them all to fi nd your favourite fl avour. Be the 
envy of all your friends! Be the fi rst to try one today!’

1. (a) – (b)  Missing punctuation is in bold type.

2. Spelling errors are in italic type.
 (a) through, through, buy, one
 (b) goes, comes, your, Taste, all

3. (a) Answers may include: newest, sweetest, tempting, latest
 (b) The fl avour goes through and through and tickles your tastebuds.

Bobby Pop
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Teachers notes
Lesson focus:

 Punctuation

The story of digestion

• Capital letters at the beginning of sentences
• Full stops
• Apostrophes for grammatical contractions

Spelling

• Misspelt words

Grammar

• Verbs (doing words)
• Adjectives (describing words)
• Nouns

Teacher information

Explanations analyse how things work or why things happen.

Answers

Digestion starts with your teeth. The food is chewed and 
mixed with saliva. Your tongue pushes the food to the 
back of the throat where muscles squeeze the food 
down into the stomach. Digestive juices break down the 
food. It then gets pushed into the small intestine which 
soaks up all the goodness. From there it moves into the 
large intestine where a lot of water is taken out. Now, 
your body doesn’t need it any more and pushes it out 
when you go to the toilet.

1. (a) Missing punctuation is in bold type.
 (b) doesn’t
 (c) did not, I would or I had, we are, are not, is not

2. (a) Spelling errors are in italic type.
  which, there, water, pushes, when

3. (a) (i) pushes (ii) squeeze
 (b) (i) digestive (ii) small/large
 (c) teeth, tongue, throat, muscles, stomach, intestine

The Story of Digestion

Week 1
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Odd and Even Numbers

TEACHER INFORMATION
N

Number
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Additional activities suitable for developing 
the objective
•	 Give	the	pupils	a	one-	or	two-digit	number	and	ask	

them to count on in twos and then count back in 
twos.

•	 Group	collections	of	objects	in	twos;	for	example,	
beads, buttons, sugar cubes.

•	 Make	number	tracks;	for	example,	fill	in	the	missing	
odd or even numbers:

•	 Circle	the	odd	or	even	numbers	in	a	given	list	of	
numbers.

•	 Continue	patterns	of	odd	and	even	numbers;	for	
example, 15, 17, 19, ,  .

•	 Investigate	odd	and	even	numbers	and	make	general	
statements about them.

Answers
 1. (a) Teacher check

  (b) Yes, Teacher check

 2. (a) 32, 38, 42, 48, 50

  (b) 65, 69, 71, 77

  (c) 96, 90, 86, 82

Challenge: Teacher check

19 21 23 25

NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Count	forwards	and	backwards	in	twos.

•	 Use	a	number	board	to	teach	odd	and	even	numbers;	
for example, have the even numbers in black and the 
odd numbers in red.

•	 Circle	alternate	numbers	on	a	number	line.	Discuss	
what pupils notice about the numbers.

•	 Respond	to	questions	such	as:	 
What odd number comes after 27? Before 27?

•	 Count	as	a	class	in	even	numbers	and	then	odd	
numbers. How far are the class able to count before 
they get ‘stuck’?

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Odd and even numbers (page 3)

Objective
•	 Count	in	steps	of	2,	from	0,	forward	and	backward.

Skip Counting

TEACHER INFORMATION
N

Number
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Objective
•	 Count	in	steps	of	2,	3	and	5,	from	0,	and	in	tens	from	any	number,	forward	and	backward.

NUMBER AND PLACE VALUE

Additional activities suitable for developing 
the objective
•	 Give	the	pupils	a	one-	or	two-digit	number	and	ask	

them to count on in ones, twos, fives and tens.

•	 Group	collections	of	objects	in	twos,	threes,	fives	and	
tens; for example, beads, buttons, sugar cubes.

•	 Make	number	tracks;	for	example,	fill	in	the	missing	
numbers:

•	 Investigate	the	‘best’	way	to	group	and	count:	all	the	
pupils in the class/school, the books on the shelf, the 
pencils in the pot.

•	 Describe	number	patterns,	explain	the	rule	and	
continue the pattern; for example, 0, 5, 10, 15, , 

,  .

•	 Respond	to	questions	such	as:

 Count on three from 84.
 Count back five from 65.
 How many did you count?

 Count from 55 to 60.
 Count back from 80 to 75.
 How many did you count?

Answers
 1. Teacher check

 2. (a) 6, 8, 12, 18, 20, 24, 28, 32, 36, 42, 46, 50, 56, 62, 
66, 70, 76, 78, 82, 88, 90, 94, 98

  (b) 12, 18, 24, 33, 39, 48, 57, 63, 66, 75, 84, 87, 90, 
96

  (c) 15, 25, 40, 50, 55, 65, 75, 85, 90, 100

Challenge: Teacher check

39 42 45 48

Oral work and mental calculation
•	 Count	forwards	and	backwards	in	ones,	twos,	threes,	

fives and tens, starting from any two-digit number.

•	 Respond	to	questions	such	as: 
Which tens number comes after 80? Before 20? 
Which twos number comes after 22? Before 10?

•	 Use	zero	when	counting.

•	 Teach	the	pupils	to	keep	a	tally	as	you	clap.

•	 Use	a	number	board	or	a	class	‘washing	line’	to	count	
on and back in twos, threes, fives or tens.

•	 Count	as	a	class	in	twos,	threes,	fives	and	tens.	How	
far are the class able to count before they get ‘stuck’?

Main teaching activity
Skip counting (page 5)

Addition Number Stories

TEACHER INFORMATION
N

Number
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Oral work and mental calculation
•	 Use	and	understand	the	vocabulary operation, sign, 

symbol, number sentence.

•	 Take	a	simple	calculation	and,	as	a	class,	decide	what	
would be the best method to use to work it out. Can 
we do it in our heads? Do we need to use a pencil 
and paper? Do we need apparatus such as counters or 
cubes?

•	 Take	a	simple	word	problem	and,	as	a	class,	decide	
which operation is needed to solve it.

Main teaching activity
Addition number stories (page 41)

Additional activities suitable for developing 
the objectives
•	 Make	up	some	number	stories	to	reflect	statements;	

for example, 
 	+	2	=	19	 20	+	 = 25

•	 Fill	in	missing	signs	in	sums;	for	example,	 
5  2 = 7.

•	 Write	number	sentences	in	response	to	number	
stories;	for	example,	Suzanne	has	9	stickers	
and Sunita has 5 stickers. They have 14 stickers 
altogether.

Answers
1.	 (a)	5	+	3	=	8	 (b)	12	+	15	=	27	

(c)	24	+	23	=	47	 (d)	17	+	4	=	21	
(e)	27	+	14	=	41	 (f)	32	+	28	=	60

Challenge:	Teacher	check	number	story:	12	+	10	=	22

ADDITION AND SUBTRACTION

Objectives
•	 Solve	problems	with	addition	using	concrete	objects	and	pictorial	representations,	and	applying	their	increasing	

knowledge of mental and written methods.

•	 Recall	and	use	addition	facts	to	20	fluently,	and	derive	and	use	related	facts	up	to	100.

•	 Add	numbers	using	concrete	objects,	pictorial	representations	and	mentally,	including	two	two-digit	numbers.

The Centimetre

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Oral work and mental calculation
• Use	the	vocabulary:	guess, estimate, roughly, nearly,

about, close to.

• Suggest	suitable	units	to	measure	lengths	of
various	things;	for	example,	the	length	of	the
board,	the	height	of	your	chair,	the	width	of	a
piece	of	paper.

• Respond	to	questions	such	as:
What	is	about	1	cm	long?
What	is	about	1	metre	long?
What	is	about	10	cm	tall?
What	is	about	1	metre	deep?

Main teaching activity
The	centimetre	(cm)	(page	5)

Additional activities suitable for developing 
the objective
• Estimate,	then	check:

How	many	matches	would	fit	around	this	book?
How	many	plastic	cubes	would	fit	across	the
teacher’s	desk?
How	many	pennies	would	fit	together	across	the
assembly	hall?

• Measure	and	write	a	list	of	classroom	objects	that
are	shorter	than	10	cm,	about	10cm	or	longer	than
10	cm.	Repeat	for	objects	of	30	cm	or	50	cm.

• Write	a	list	of	objects	that	could	be	measured
using	a	ruler	(cm)	and	a	metre	stick	(m).

Answers
1. (a)	6	cm

(b) 9	cm

(c) 3	cm

2. Answers	will	vary

Challenge:	Teacher	check

Objective
• Choose	and	use	appropriate	standard	units	to	estimate	and	measure	length/height	in	any	direction

(cm/m),	to	the	nearest	appropriate	unit,	using	rulers.

More Centimetres

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Oral work and mental calculation
•	 Use	the	vocabulary:	guess, estimate, roughly, nearly, 

about, close to.

•	 Suggest	suitable	units	to	measure	lengths	of	
various	things;	for	example,	the	length	of	the	
board,	the	height	of	your	chair,	the	width	of	a	
piece	of	paper.

•	 Respond	to	questions	such	as:
	 What	is	about	1	cm	long?
	 What	is	about	1	metre	long?
	 What	is	about	10	cm	tall?
	 What	is	about	1	metre	deep?

Main teaching activity
More	centimetres	(page	7)

Additional activities suitable for developing 
the objective

•	 Estimate,	then	check:
	 How	many	matches	would	fit	around	this	book?
	 How	many	plastic	cubes	would	fit	across	the	

teacher’s	desk?
	 How	many	pennies	would	fit	together	across	the	

assembly	hall?

•	 Measure	and	write	a	list	of	classroom	objects	that	
are	shorter	than	10	cm,	about	10	cm	or	longer	
than	10	cm.	Repeat	for	objects	of	30	cm	or	50	cm.

•	 Write	a	list	of	objects	that	could	be	measured	
using	a	ruler	(cm)	and	a	metre	stick	(m).

Answers
1.	 (a)	5	cm	 (b)	8	cm	 (c)	9	cm	 (d)	4	cm

2.	 Teacher	check

3.	 Teacher	check

Challenge:	Teacher	check

Objective
•	 Choose	and	use	appropriate	standard	units	to	estimate	and	measure	length/height	in	any	direction	

(cm/m),	to	the	nearest	appropriate	unit,	using	rulers.

2-D Shapes

TEACHER INFORMATION
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G
Geometry

PROPERTIES OF SHAPES

Oral work and mental calculation
•	 Use	the	vocabulary:	2-D, flat, 3-D, solid, edges, 

faces, corners, sides, straight, curved.

•	 Sort	and	describe	2–D	shapes:	squares, rectangles, 
triangles, circles, pentagons, hexagons, octagons, 
quadrilaterals.

•	 Identify	2–D	shapes	around	the	classroom;	for	
example,	the	clock	face	is	a	circle.

•	 Sort	shapes	according	to	the	number	of	sides	and	
corners.

•	 Respond	to	oral	questions;	for	example,	Which	
shape	has	five	sides	and	corners?	How	many	sides	
does	a	hexagon	have?	Which	shape	is	curved?

•	 Show	2-D	shapes	in	different	positions.	Discuss	
why	the	shapes	are	the	same,	despite	their	
orientation.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	
this	copymaster.	Visit	www.prim-ed.com.

Main teaching activity
2–D	shapes	(page	49)

Additional activities suitable for developing 
the objectives
•	 Draw	around	some	flat	2-D	shapes	and	tessellate	

them	into	patterns.

•	 Draw	the	same	2-D	shape	in	three	different	
positions	and	orientations.

•	 Make	up	puzzles	for	a	partner;	for	example,

	 Give	me	a	shape	that	has	four	sides	the	same	
length.

	 Give	me	a	shape	that	has	three	corners	and	three	
sides	that	can	be	different.

•	 Sort	2–D	shapes	according	to	features;	for	
example,	the	number	of	sides/corners	or	whether	
the	sides	are	straight/curved.

•	 Play	the	‘feely-bag’	game,	where	blindfolded	pupils	
have	to	identify	a	2–D	shape	in	a	bag,	using	the	
sense	of	touch	only.

Answers
1.	 (a)	triangle	 (b)	square	 (c)	rectangle

	 (d)	circle	 (e)	hexagon	 (f)	pentagon

	 (g)	octagon

2.	 Teacher	check

Challenge:	Teacher	check

Objectives
•	 Identify	and	describe	the	properties	of	2-D	shapes,	including	the	number	of	sides.

•	 Compare	and	sort	common	2-D	shapes.

Drawing by Instruction

TEACHER INFORMATION
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G
Geometry

PROPERTIES OF SHAPES

Oral work and mental calculation
•	 Sort	and	describe	2–D	shapes:	squares, rectangles, 

triangles, circles, pentagons, hexagons, octagons,	
quadrilaterals.

•	 Identify	2–D	shapes	around	the	classroom;	for	
example,	the	clock	face	is	a	circle.

•	 Use	a	programmable	robot	to	draw	lines,	squares	
and	rectangles.

Main teaching activity
Drawing	by	instruction	(page	51)

Additional activities suitable for developing 
the objectives
•	 Use	pinboards	and	elastic	bands	to	make	shapes	

and	describe	the	pictures	and	patterns.

•	 Use	plastic	2–D	shapes	as	templates	to	draw	
pictures	or	patterns	made	up	from	2–D	shapes;	for	
example,	a	simple	house	or	rocket.

•	 Describe	the	pictures	or	patterns;	for	example,	The	
house	is	a	square,	it	has	four	square	windows,	a	
rectangle	door	and	a	triangle	roof.

•	 Look	through	magazines	and	make	a	collection	of	
all	the	2–D	shapes	you	can	find	in	advertisements.

•	 Use	a	programmable	robot	to	draw	lines,	squares	
and	rectangles.

•	 Draw	the	same	2-D	shape	in	three	different	
positions	and	orientations.

Answers
1.	 Teacher	check

2.	 2	triangles,	7	rectangles,	2	squares	and	6	circles

Challenge: Teacher	check

Objectives
•	 Identify	and	describe	the	properties	of	2-D	shapes,	including	the	number	of	sides.

•	 Compare	and	sort	common	2-D	shapes	and	everyday	objects.

Magnets
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Magnetism and electricity ~ Activity 1

Magnets

Objectives

•	 use	magnets	of	different	
shapes	and	sizes	in	
purposeful	play	to	explore	
their	effects	on	different	
materials

•	 investigate	the	fact	that	
magnets	attract	certain	
materials

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Investigating	and	
experimenting

•	 Analysing	(sorting	and	
classifying)

Background information

•	 Metals	containing	iron	are	
attracted	to	a	magnet.

•	 Aluminium	and	copper	do	
not	contain	any	iron	and	so	
are	not	attracted	to	magnets.	
This	is	why	soft	drink	cans	do	
not	stick	to	magnets.	

Before the lesson

Materials needed 

•	 An	 assortment	 of	 the	 following	 materials	 –	 (some	 that	 will	 be	 attracted	 to	 a	
magnet	and	some	that	will	not	be):	safety	pins,	buttons,	spoons,	soft	drink	can,	
small	stones,	socks,	erasers,	pencils,	glass	jars,	paperclips,	twist	ties,	paper,	wax	
crayons,	plastic	lids,	straws,	screws,	bolts,	pegs,	scissors,	toothpicks	etc.	Ensure	
the	objects	on	the	copymaster	are	included.

Preparation 

•	 Place	an	assortment	of	the	objects	in	trays	for	each	group.	Discuss	with	the	pupils	
that	they	will	need	to	take	turns.	One	person	at	a	time	will	be	the	tester.	Make	
sure	there	are	enough	objects	so	that	each	pupil	in	the	group	can	be	a	tester	at	
least	once.	

The lesson

Stimulus 

•	 Use	a	magnet	to	move	a	paperclip	around	the	inside	of	a	glass	jar.	Ask	pupils	how	
they	think	the	magnet	can	do	this	trick.	Show	them	the	magnet.	Ask	the	pupils	
why	it	sticks	(is	attracted)	to	the	leg	of	the	table	(if	the	legs	of	the	tables	are	metal)	
but	does	not	stick	(is	not	attracted)	to	a	book.

What to do 

•		In	groups,	the	pupils	are	given	a	tray	with	an	assortment	of	objects	on	it.	

•	 The	first	 tester	 chooses	 an	object.	The	group	make	a	prediction	 (guess)	 as	 to	
whether	the	object	will	be	attracted	to	the	magnet.

•	 The	 pupil	 places	 the	magnet	 next	 to	 the	 object.	 Is	 the	 object	 attracted	 to	 the	
magnet?	

•	 Pupils	 can	 sort	 the	 objects	 into	 those	 which	 are	 and	 are	 not	 attracted	 to	 a	
magnet.

•	 Discuss	what	each	set	of	objects	are	made	of.

•	 Pupils	can	complete	the	copymaster	to	consolidate	understanding.

After the lesson

Answers

•	 Magnetic	–	peg	(on	the	metal	clip),	paperclip,	screw,	scissors,	spoon,	safety	pin,	
key,	coin,	zip	(on	the	metal	part)

	 Non-magnetic	–	cotton	wool,	button	(plastic),	pencil,	eraser,	ruler	(wooden),	book,	
leaf	

Additional activities 

•	 Use	fridge	magnets	to	test	which	objects	in	the	home	are	attracted	to	a	magnet	
and	write	or	draw	a	list.

•	 Look	at	a	number	of	different-sized	magnets.	Predict	in	writing	how	many	paperclips	
each	will	pick	up.	Complete	the	test	and	count	the	paperclips.

Display ideas 

•	 Place	a	table	against	a	wall.	Have	two	containers	with	the	labels	‘attracted	to	a	
magnet’	and	‘not	attracted	to	a	magnet’.	Attach	a	magnet	to	string	and	tie	it	to	
the	table.	Place	objects	on	the	table.	Pupils	can	test	the	objects	and	place	them	in	
the	correct	container.

Electricity
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Magnetism and electricity ~ Activity 2

Electricity

Objectives

•	 become	aware	of	the	uses	
of	electricity	in	school	and	at	
home

•	 identify	some	household	
appliances	that	use	
electricity

•	 become	aware	of	the	
dangers	of	electricity

Working scientifically

•	 Questioning

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	
communicating

Background information

Electricity	provides	us	with	heat;	
it	 powers	many	 appliances;	 it	
provides	 us	 with	 light;	 aids	 in	
communication;	and	is	used	by	all	
members	of	modern	society.	We	
would	not	be	 able	 to	 function,	
as	we	do	now,	without	the	heat	
energy	 produced	by	 electricity	
or	the	energy	it	provides	in	other	
ways.	 Electricity	 is	 extremely	
dangerous.

Before the lesson

Materials needed

•	 Some	household	appliances	to	display.

Preparation

•	 Display	the	appliances	at	the	front	of	the	classroom.

The lesson

Stimulus

•	 Point	to	each	of	the	appliances.

•	 Ask	the	pupils	what	you	are	pointing	to.

What to do

•	 Ask	the	class	to	think	about	what	they	use	at	home.	Make	a	list	on	the	board.	Ask	
the	pupils	to	decide	which	items	have	to	be	‘plugged	in’	and	which	do	not.	Pupils	
help	to	sort	the	items	listed	on	the	board.	Circle	the	items	which	do	have	to	be	
‘plugged	in’.

•	 Ask	the	class	why	the	appliances	are	plugged	into	the	wall.

•	 Explain	that	the	appliances	are	plugged	into	an	electric	socket.	When	the	socket	is	
turned	on,	an	‘invisible	energy’	comes	out	of	the	socket,	runs	along	the	cord	and	
into	the	appliance,	making	it	work.	This	‘invisible	energy’	is	called	electricity.

•	 Pupils	complete	Question	1.	Discuss	each	sentence	and	picture.	When	the	pupils	
have	worked	out	the	answer,	write	it	on	the	board	so	they	can	copy	the	correct	
spelling.

•	 Pupils	choose	three	appliances	to	draw	and	label	in	Question	2.

•	 Ask	pupils	what	they	know	about	electricity.	Discuss	the	danger	of	electricity		with	
the	class.	Explain		that	if	the	‘invisible	energy’	comes	into	contact	with	people,	they	
can	get	an	‘electric	shock’	and	get	badly	hurt	or	even	die.

•	 Look	at	the	pictures	in	Question	3.	Ask	the	class	what	is	happening.	Tell	them	that	
for	electricity	to	get	to	people,	it	needs	a	‘bridge’.	A	bridge	can	be	a	stick	or	it	can	
even	go	through	water.

•	 Tell	pupils	to	always	dry	their	hands	before	they	touch	sockets	or	plugs.

After the lesson

Answers

1.	(a)	heat

	 (b)	light

	 (c)	power

2.	Teacher	check

3.	(a)	stick/put

	 (b)	wet

Additional activities

•	 Pupils	can	create	a	poster	about	being	safe	with	electricity.	For	example,	NEVER	
put	a	knife	in	a	toaster.

•	 Pupils	go	home	and	write	or	draw	a	list	of	all	the	electrical	appliances.

Display ideas

•	 Display	safety	posters	in	classroom	or	public	areas.

Describing Objects
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Objectives

•	 describe	and	compare	
materials,	noting	the	
differences	in	colour,	shape	
and	texture

•	 investigate	materials	for	
different	properties

Working scientifically

•	 Observing

•	 Predicting

•	 Investigating	and	
experimenting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	
communicating

Designing and making

•	 Exploring

Background information

Materials	 are	 what	 things	 are	
made	of.	 They	have	properties	
such	 as	 shape,	 weight,	 size,	
texture	and	colour.	

Materials	can	be	natural,	such	as	
rock,	 clay,	wool	 and	wood.	Or	
they	 can	 be	made	 by	 people,	
such	 as	 plastic,	 fibreglass	 and	
nylon.

Before the lesson

Materials needed 

•	 ‘Feely	bag’	(ensure	material	is	not	see-through),	objects	with	different	properties	
(stone,	paperclip,	orange,	cotton	wool,	straw,	button,	pencil,	eraser,	sponge,	soap,	
spoon,	elastic	bands,	wool,	leaves,	bark	etc.).

Preparation 

•	 Have	a	few	of	these	objects	ready	to	place	in	a	‘feely	bag’,	one	at	a	time.	Ensure	
pupils	cannot	see	the	objects	that	you	will	be	using.	

•	 The	other	objects	can	be	used	in	the	stimulus.	Prepare	a	display	table	and	flashcards	
labelled	with	a	variety	of	descriptive	words	such	as	flat,	hard,	soft,	fluffy,	rough,	
prickly,	smooth	etc.	Leave	some	blank	for	pupils’	suggestions.

The lesson

Stimulus 

•	 Show	pupils	the	objects	on	the	display	table	and	discuss	the	words	on	the	flashcards.	
Pupils	can	take	turns	placing	an	object	on	top	of	a	suitable	label.

What to do 

•	 Now	present	the	‘feely	bag’.	Choose	one	pupil	at	a	time	to	come	up	and	place	his/
her	hands	inside	the	‘feely	bag’.	

•	 Ask	the	pupil	to	describe	what	he	or	she	can	feel.	Write	the	words	on	the	board.	
Now	pull	the	object	out	of	the	bag.	The	pupil	says	what	 it	 is	and	adds	further	
description.	Write	these	words	on	the	board	also.

•	 Explain	to	the	pupils	that	the	words	on	the	board	are	the	special	things	about	the	
objects.	The	term	‘properties’	can	be	introduced	at	the	teachers	discretion.		Repeat	
the	activity	with	the	other	objects.

•	 Reinforce	the	‘property	words’	that	match	each	object.	Display	the	objects	in	sight	
of	the	pupils.	The	pupils	then	decide	which	objects	match	the	words	listed	in	the	
boxes	on	the	copymaster	in	both	activities.

After the lesson

Answers 

•	 Teacher	check	that	the	drawings	are	of	objects	with	the	specific	property.	

Additional activities 

•	 Look	at	different	fabrics.	Feel	and	describe	them.	Weave	the	fabrics	together	to	
make	patterns.	

•	 Distinguish	between	the	different	sizes	and	weights	of	objects.	Introduce	phrases	
like	‘bigger	than’,	‘lighter	than’.

•	 Listen	to	stories	about	a	mystery	object.	Listen	for	clues	about	the	object.	Pupils	
draw	what	they	think	the	object	in	the	story	looks	like.	 	

Display ideas 

•	 Have	a	‘materials’	display	board.	Attach	the	names	of	the	property	words.	These	
can	be	written	as	Colour	Words,	Size	Words,	Texture	Words,	Shape	Words	and	
Weight	Words.	Underneath,	glue	drawings,	magazine	pictures,	actual	objects	or	
photographs	as	examples.

Describing objects Properties and characteristics of materials ~ Activity 2

Grouping Objects
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Objective

•	 group	materials	according	to	
certain	criteria

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Investigating	and	
experimenting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	
communicating

Designing and making

•	 Exploring

Background information

Objects	 have	 properties	 that	
distinguish	 them	 from	 other	
objects.	The	two-way	table	shows	
that	objects	can	have	more	than	
one	property.	 For	 example,	 an	
object	 can	be	 round	as	well	 as	
hard	(pebble)	or	round	as	well	as	
soft	(cotton	wool	ball).

Before the lesson

Materials needed 

•	 Selection	of	materials	that	meet	the	criteria	on	the	copymaster	–	some	hard	and	
round	(e.g.	smooth	stone),	some	hard	and	flat	(e.g.	ruler),	some	soft	and	round	
(e.g.	cotton	wool	ball)	and	some	soft	and	flat	(e.g.	ribbon).

•	 Include	other	objects	that	do	not	fit	the	criteria.

Preparation

•	 Photocopy	the	copymaster	onto	A3	size	(one	per	group)	as	well	as	one	A4	per	
pupil.	

The lesson

Stimulus 

•	 Pass	around	the	selected	objects	and	discuss	with	the	pupils	what	flashcards	would	
match	each	object.	See	how	many	words	could	match	each	object.	For	example,	a	
rock	can	be	cold,	rough	and	also	heavy.

What to do

•	 Draw	a	two-way	table	on	the	board.	Model	with	the	class	sorting	objects	into	a	
two-way	table.	Explain	that	the	object	must	have	both	properties	that	are	above	
it	and	beside	it.	When	the	pupils	have	grasped	how	a	two-way	table	is	used,	sort	
them	into	groups	and	hand	out	the	materials	and	A3	copymaster.	Pupils	can	place	
the	objects	onto	the	correct	place	on	the	paper.	This	will	help	them	when	they	
transfer	the	information	onto	their	own	copymaster.	

•	 Ask	the	pupils	to	describe	the	objects	using	words	from	the	stimulus	or	their	own	
words.

•	 Check	with	the	group	that	the	objects	have	both	of	the	‘special	things’	that	are	
listed	on	the	two-way	table.

•	 Draw	the	objects	onto	their	own	copymaster	in	the	same	boxes.

After the lesson

Answers 

•	 Teacher	check	that	drawings	have	properties	that	fit	both	criteria.

Additional activities 

•	 Discuss	each	of	the	senses.	How	can	they	help	us	to	describe	an	object?	Imagine	
what	it	would	be	like	to	live	without	a	particular	sense.

•	 Use	two-way	tables	with	other	criteria.

Display ideas 

•	 Make	a	collage	from	pictures	of	materials	found	in	magazines.	Glue	pictures	under	
headings	matching	the	properties.

Grouping objects
Properties and characteristics of materials ~ Activity 3

Week 1

  Prim-Ed Publishing  www.prim-ed.com  Learn from Home Workbook 2 - Notes and Answers 12



16  Reading – Comprehension and Word Reading  Prim-Ed Publishing  www.prim-ed.com

Assessment

Answers

Comprehension

 1. (a) squire – a young nobleman attending to a knight before 
becoming a knight himself

  (b) monument – a statue, building or structure erected to 
commemorate an important person or event

  (c) ancient – something that has existed for a very long time
  (d) anvil – a heavy iron block on which metal can be hammered 

and shaped

 2. Britons were natives or inhabitants of Great Britain./Celtic 
inhabitants of southern Britain before and during Roman times.

 3. worried/anxious/upset/troubled

 4. squire, knight 

 5. He got lost in the wood. 

 6. No; Arthur was meant to find the sword in the stone so that he 
could become the king of the Britons.

 7. Answers may include: Arthur kept the sword to use; The sword 
was kept on display in the anvil.

 8. Answers will vary.

Word Reading 

 1. (a) knight (b) knew (c) through 
(d) to (e) so (f) wood

 2. (a) kn- (b) knew (c) Teacher check

 3. (a) il (b) until (c) Teacher check

 4. (a) -ly (b) suddenly, proudly

 5. (a) muddier (b) happier, lazier, heavier, funnier

Word Reading

Teacher Information

•	 The activities on page 19 focus on homophones, words starting 
with ‘kn’, words ending in ‘il’ and the suffixes ‘-ly’ and ‘-er’.

Introduction

•	 Reread the text, but first explain to pupils that the focus will be 
on words. While reading, ask pupils to find the two words ending 
in ‘-il’ and circle them (until, anvil).

Development

•	 Ensure pupils are familiar with the term ‘homophone’. Give 
some examples (see, sea; there, their; maid, made). Elicit some 
examples from the pupils. Pupils suggest sentences for pairs of 
homophones, to be written onto the board; for example, son/sun 
= My uncle has a son called Sam./The sun is shining brightly.

•	 Discuss and list words which end with the suffix ‘-ly’. Explain to 
pupils that words ending in ‘-ly’ usually tell how or how often 
something is done. Explain that the suffix is usually added 
straight onto the end of most root words without any spelling 
change; e.g. hourly, sadly. However root words ending in ‘-y’ with 
a consonant before it will need a spelling change; e.g. day/daily, 
happy/happily. 

•	 Discuss and list words which end with the suffix ‘-er’. Tell pupils 
that this suffix is usually added straight onto the end of most 
root words without any spelling change; e.g. kinder. Root words 
ending in ‘y’ need to change the ‘y’ to ‘i’ before adding the suffix; 
e.g. happier. Root words ending in ‘e’ need to drop the ‘e’ before 
adding the suffix; e.g. nicer.

•	 The ‘kn’ and ‘il’ words in questions 2 and 3 should be spoken out 
loud, so pupils can hear the specific phonemes focused upon.

•	 Discuss the word reading activities on page 19, then allow pupils 
to complete the page independently.

Differentiated Individual/Paired/Group Work

•	 In pairs, pupils should find and list words that start with ‘kn’. 
Less able pupils could write some of the words in simple 
sentences. More able pupils could write homophones for some 
of the ‘kn’ words; for example, knead/need, know/no, knew/new, 
knight/night. They could then use the homophone word pairs in 
sentences; for example, To make bread you need to knead the 
dough.

Review

•	 As a class, compare pupils’ lists of ‘kn’ words. Share some of 
their sentences.

C5 Ask the pupils to write a short summary of this legend in 
bullet points. Remind them to include the most important 
events, in the correct order.

C8 Present the following list of words to the pupils and ask them 
to write a definition for each.

squire, knight, king, sword, ancient, monument, lost, brave

WR2 Write the following word starts on the board. Pupils have 
to decide whether an ‘il’, ‘el’ or ‘le’ ending is needed to 
complete the word. They should create three lists.

il: penc, unt, foss, nostr

el: cam, tunn, squirr, trav, tow

le: tab, app, bott, litt, midd 

Notes and Guidance 
(continued) Assessment and Answers

22  Reading – Comprehension and Word Reading  Prim-Ed Publishing  www.prim-ed.com

Assessment 

Answers

Comprehension

 1. Once upon a time

 2. (a) vessel (b) stout

(c) iron (d) pennies

 3. gold, silver, iron, stone

 4. Answers may include: cheerful, grateful, content

 5.–6. Answers will vary.

 7. The Hedley Kow was able to change shape at will.

 8. The materials were becoming less valuable in monetary terms.

Word Reading 

 1. s

 2. warmth, towards

 3. key, chimney

 4. (a) village (b) Teacher check

 5. (a) -ful (b) cheer

(c) Teacher check

 6. (a) finest, busiest, luckiest, weariest

(b) Teacher check

Word Reading
Teacher Information

•	 The activities on page 25 focus on words with ‘s’, ‘ar’, ‘ey’ and 
‘ge’, and the suffixes ‘-ful’ and ‘-est’.

Introduction

•	 Reread the text, but first explain to pupils that the focus will be on 
words. While reading, ask pupils to find the words ending in ‘-ful’ 
(cheerful) and ‘-est’ (luckiest).

Development

•	 The ‘s’, ‘ar’, ‘ey’ and ‘ge’ words in questions 1–4 should be spoken 
out loud, so pupils can hear the specific phonemes focused upon.

•	 Explain to pupils that the letter ‘j’ is never used at the end of 
words, but the ‘j’ sound is spelt ‘dge’ or ‘ge’. After short vowels, 
‘-dge’ is used; for example, badge, fudge, bridge. After all other 
sounds, ‘-ge’ is used; for example, change, village.

•	 Discuss and list words which end with the suffix ‘-ful’. Tell pupils 
that this suffix means ‘full of’. Explain that the suffix is usually 
added straight onto the end of most root words without any 
spelling change; e.g. careful, playful. However root words ending 
in ‘-y’ with a consonant before it will need a spelling change; e.g. 
plenty/plentiful, beauty/beautiful.

•	 Discuss and list words which end with the suffix ‘-est’. Tell pupils 
that this suffix is used when comparing more than two things. 
Tell pupils that this suffix is usually added straight onto the end of 
most root words without any spelling change; e.g. hardest. Root 
words ending in ‘y’ need to change the ‘y’ to ‘i’ before adding the 
suffix; e.g. happiest. Root words ending in ‘e’ need to drop the ‘e’ 
before adding the suffix; e.g. finest.

•	 Discuss the word reading activities on page 25, then allow pupils 
to complete the page independently.

Differentiated Individual/Paired/Group Work

•	 In pairs, pupils should find and list words with the ‘-est’ suffix; for 
example, meanest, prettiest, nicest. They should then sort them 
according to how the suffix was added and place them in a table.

•	 Less able pupils should try and find five words for each column of 
the table, whilst more able pupils should find a lot more. 

Review

•	 Pupils should discuss their list of words. For which column of the 
table did they find the most and least words?

C5 Ask the pupils to write a short review of the folk tale. The 
review needs to include a short synopsis of the tale and give 
the pupil’s opinion of it. 

C15 Using their bullet-pointed ideas in the ‘Differentiated Work’ 
section, write a story about the Hedley Kow’s next trick.

WR2 Call out (or write on the board) the following words and have 
pupils place them in two different grids, according to their 
‘-dge’ or ‘-ge’ ending.

village, age, badge, huge, change, edge, bridge, fudge, 
charge, bulge, dodge, page

‘-est’ added 
straight onto end 
of root words

Root words 
ending in ‘y’ 
change ‘y’ to ‘i’

Root words 
ending in ‘e’ drop 
the ‘e’

kindest, tallest,
coldest, darkest,
cleverest

luckiest, funniest,
scariest, prettiest,
happiest

nicest, wisest,
whitest, strangest,
finest

Notes and Guidance 
(continued) Assessment and Answers

The Sword in the Stone The Hedley Kow

Week 2
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Parts of speech
Verbs

Focus

Finite	verbs

Definition

•	 Verbs	or	‘doing’	words	show	actions	or	states	of	
being	or	having.	

 Example:

The boy played football. 
The car raced around the corner.
The girl loves her puppy.

	 ‘Played’,	‘raced’	and	‘loves’	are	verbs	which	tell	
about	an	action.

 Example: 

He has to work but he is tired. 

	 ‘Has’	is	a	form	of	the	verb	‘to	have’	and	‘is’	is	a	form	
of	the	verb	‘to	be’.

Explanation

•	 Finite verbs	change	to	match	their	subject	or	to	
indicate tense.

 Example:

runs, run, ran

•	 Non-finite verbs	do	not	change.	They	include:

– present participles; e.g. working

– past participles; e.g. worked

–	 infinitives;	e.g.	to work.

•	 Verbs	must	have	someone	‘doing’	the	action	(the	
subject).	For	the	first	example,	the	actions	are	done	
by	‘The	boy’,	‘	The	car’	and	‘The	girl’.

•	 Most	verbs	describe	actions	but	verbs	also	show	
states	of	‘being’	or	‘having’.	The	verbs	‘to	have’	and	
‘to	be’	have	many	forms	which	change	with	the	
subject	and	the	tense.

 Example:

to have – has, have, had

to be – am, is, are, was, were

•	 Every	sentence	must	contain	a	verb.

Worksheet information

•	 Read	the	text	with	the	pupils,	emphasising	the	verbs	
(‘doing’	words)	and	assisting	with	any	unfamiliar	
words.

•	 Read	the	explanation	of	verbs	to	the	pupils	and	ask	
them	to	identify	the	verbs	in	the	text.

•	 Explain	the	instructions	for	Questions	2	and	3	
and allow the pupils to complete the activities 
independently.

Ideas for further practice

•	 Play	games,	perform	dances	and	recite	action	
rhymes and poems which involve the pupils having 
to carry out actions.

•	 As	a	class,	make	a	list	of	verbs	which	could	be	used	
instead of other words in daily writing activities. 

 Example:

said – yelled, bellowed, cried, called, screamed, 
whispered etc.

•	 Pupils	orally	compose	a	series	of	sentences	using	
forms	of	the	verbs	‘to	be’	and	‘to	have’.

 Example:

I am …, he is …, she was … ,
you were …, they are …, I have … ,
she has …, they have …, we had …

Answers

	 1.	 Teacher	check

	 2.	 (a)	swallowed	 (b)	frightened	 (c)	scratched

	 	 (d)	chased	 (e)	bellowed	 (f)	milked

	 3.	 Teacher	check
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Parts of speech
Verbs

Focus

Command	verbs	(imperatives)

Definitions

• Verbs,	or	‘doing’	words,	show	actions	or	states	of	
being	or	having.

•	 Command	verbs are used to order, command or 
instruct.

 Example:

Brush your teeth!
Pick up your toys!
Come here!

Explanation

•	 Verbs	can	describe	actions	(‘doing’	words)	and	must	
have	someone	‘doing’	the	action	(the	subject).	 
(Refer	to	pages	6	and	7.)

•	 Most	verbs	describe	actions	but	verbs	can	also	show	
states	of	‘being’	or	‘having’.

 Example:

to have – has, have, had

to be – am, is, are, was, were

•	 Every	sentence	must	contain	a	verb.

•	 Command	verbs	are	commonly	used	when	writing	
procedures	or	instructions	and	are	usually	the	first	
word in the sentence.

Worksheet information

•	 Read	the	definition	of	a	command	verb	to	the	pupils,	
explain	what	it	means,	give	examples	and	ask	the	
pupils to give examples.

•	 Read	the	text	with	the	pupils,	emphasising	the	
command	verbs.	Explain	any	unfamiliar	vocabulary	
such	as	the	military	ranks.	Repeat	with	the	pupils	
calling	out	the	command	verbs	loudly,	while	the	
teacher reads the remaining text at a normal 
volume.

•	 Read	and	explain	the	instructions	for	Question	
2.	To	assist	pupils,	explain	that	in	this	text	all	
the	command	verbs	are	at	the	beginning	of	the	
sentences.

•	 Read	and	explain	the	instructions	and	command	
verbs	for	Question	3.	Then	allow	the	pupils	to	
complete the answers.

•	 Remind	pupils	of	the	exact	words	the	gingerbread	
man	said	and	allow	them	to	complete	Question	4.

Ideas for further practice

•	 As	a	class,	write	a	simple	procedure	using	command	
verbs,	then	ask	the	pupils	to	write	one	of	their	own.

•	 Class	members	participate	in	reading	short	play	
scripts which have dialogue involving orders or 
commands.

•	 Play	games	such	as	‘Simon	says’	and	‘May	I?’	where	
pupils must follow instructions or commands.

Answers

	 1.		Teacher	check

	 2.		March,	Run,	Turn,	Jog,	Stop

	 3.		(a)	Cut	 (b)	Boil	 (c)	Colour
	 	 (d)	Answer	 (e)	Butter	 (f)	Mix

	 4.		Run,	run!
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• vocabulary 
to suggest 
passing of 
time;
e.g. After, 
Finally

• paragraphs 
to show 
different 
sections

• verbs in the 
past tense;
e.g. ate, had

 

1 Recounts

Events – 
significant events in detail

Conclusion – 
often with an evaluative 

comment

Title

Orientation – 
who, when, where and why

The family picnic

On Sunday, Mum, Dad, Jillian, Todd and I went to 
Fisherman’s Point for a picnic for Grandma’s birthday.

After we picked up Grandma at eight o’clock, we 
started the long drive to the picnic spot. We drove past 
farms with cows and horses and went over a long bridge 
over a river. Finally, we arrived. 

Aunty Beth and Uncle John and our cousins, Susan and 
Andrew, were waiting for us. We had fun playing games, 
then we ate lots of birthday cake. Grandma had a nap 
after lunch on a fold-up chair under the trees.

At 4 o’clock, we packed up the car and headed for 
home. We all had a great time, especially Grandma, who 
said that she had never napped in such a nice place!

Structural and language features are shown on the left and right of the text below.

Teacher information

• Read the recount with the pupils.

• Discuss the recount, asking pupils questions to help 
them identify the title, orientation, some events and the 
conclusion. Highlight the comment at the end.

• Work through the analysis on page 16 with the pupils.

• Ensure pupils know that the plan is to record ideas only and 
the actual writing of the recount will come later.

• Model the process of planning and writing a recount about 
going to the beach.

• Point out to the pupils that when writing a recount, one of 
the main characters is often ‘I’, the writer of the recount.

• Pupils can write words, sentences or draw pictures to 
complete their plan on page 17.

• Pupils can write a recount for an oral presentation to the 
class or for a writing activity to record weekend activities. 
(Purpose/Audience)

• Pupils can mount their published recounts onto a paper-
woven picnic basket shape or an A3 sheet of paper with a 
border of colourful drawings relating to the recount (trees, 
picnic basket, picnic food etc.). (Display)

• A recount of this nature can be written following a 
discussion about families. (Context)

Answers

Page 16 

1. The family picnic

2. On Sunday, Mum, Dad, Jillian, Todd and I went to 
Fisherman’s Point for a picnic or for Grandma’s 
birthday.

3. Teacher check

4. Teacher check

TEACHERS NOTES
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Teachers notes
Lesson focus:

 Punctuation

Let’s go skateboarding!

• Capital letters at the beginning of sentences
• Capital letters for proper nouns
• Full stops
• Commas in a list
• Exclamation marks – recognition
• Direct speech – recognition

Spelling

• Misspelt words

Grammar

• Verbs – past tense recognition
• Apostrophes for grammatical contractions

Teacher information

A recount retells events as they happened in time order. 

Answers

‘This is going to be great fun!’ shouted Adam loudly as he grabbed 
his shiny, new skateboard and ran quickly out the door. 
He slammed the door noisily then raced out to the 
footpath to meet his friend, Jordan.

‘Hi Adam. Let’s go!’ giggled Jordan happily. ‘I’ll 
race you to the nearest corner!’

1. (a) – (b)  Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  loudly, door, race, corner

3. (a) Answers should include four of the following:
  shouted, grabbed, slammed, raced, giggled
 (b)  Let’s, I’ll

Verbs Command Verbs

Recount

Let’s Go Skateboarding

Week 2
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The Frog Prince

Week 2
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Teachers notes
Lesson focus:

 Punctuation

The frog prince 

• Capital letters at the beginning of sentences
• Full stops
• Exclamation marks – recognition
• Apostrophes for possession – recognition

Spelling

• Misspelt words

Grammar

• Apostrophes for possession – recognition

Teacher information

A narrative tells a story and is written in sequential events. A fairytale is a form of narrative.

Answers

A frog who was really a prince fetched a ball out of a well for a 
princess. As a reward, the frog ate dinner with the princess. 
He also slept on the princess’s pillow. One day, the 
frog begged the princess to give him a kiss. What a 
surprise! The frog turned into a handsome prince. 
The prince and princess got married and lived 
happily ever after. 

1. (a) – (b)  Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  One, What, lived

3. (a) (i) the frog (ii) the princess (iii) the frog (iv) the princess
 (v) the princess (vi) the prince (vii) the frog (viii) the princess (ix) the prince
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Teachers notes
Lesson focus:

 Punctuation

My washing line nest

• Capital letters at the beginning of each line of a poem
• Exclamation marks – recognition
• Full stops

Spelling

• Confused words – line/lion
• Misspelt words

Grammar

• Adjectives
• Verbs

Teacher information

A description describes the characteristics or components and functions of specifi c living or 
non-living things. 

Answers

Nest Nest
Soft and fl uffy fl uffy
Sitting on my line line
Waiting for some eggs to hatch eggs
As soon as it is time. as
Bird Bird
Small and angry angry
Squawking and fl apping at us fl apping
Waiting for the ‘giants’ to leave leave
Goodness! What a fuss!  What

1. (a)–(b)   Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  Nest, fl uffy, line, eggs, as, Bird, angry, fl apping, leave, What

3. (a) (i) soft, fl uffy (ii) small, angry
 (b) Answers should include two of the following:
  sitting, waiting, squawking, fl apping

My Washing Line Nest
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Week 2

Number Patterns

TEACHER INFORMATION
N

Number
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NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Count	forwards	and	backwards	in	ones,	twos,	threes,	

fives and tens, starting from any two-digit number.

•	 Respond	to	questions	such	as: 
Which tens number comes after 80? Before 20? 
Which twos number comes after 22? Before 10?

•	 Use	zero	when	counting.

•	 Teach	the	pupils	to	keep	a	tally	as	you	clap.

•	 Use	a	number	board	or	a	class	‘washing	line’	to	count	
on and back in twos, threes, fives or tens.

•	 Count	as	a	class	in	twos,	threes,	fives	and	tens.	How	
far are the class able to count before they get ‘stuck’?

Main teaching activity
Number patterns (page 7)

Additional activities suitable for developing 
the objective
•	 Give	the	pupils	a	one-	or	two-digit	number	and	ask	

them to count on in ones, twos, fives and tens.

•	 Group	collections	of	objects	in	twos,	threes,	fives	and	
tens; for example, beads, buttons, sugar cubes.

•	 Make	number	tracks;	for	example,	fill	in	the	missing	
numbers:

39 42 45 48

•	 Investigate	the	‘best’	way	to	group	and	count:	all	the	
pupils in the class/school, the books on the shelf, the 
pencils in the pot.

•	 Describe	number	patterns,	explain	the	rule	and	
continue the pattern; for example, 0, 5, 10, 15, , 

,  .

•	 Respond	to	questions	such	as:

 Count on three from 84.
 Count back five from 65.
 How many did you count?

 Count from 55 to 60.
 Count back from 80 to 75.
 How many did you count?

Answers
1. (a) 22, 26, 28, 32, 36, 38 Counting forwards by 2.
 (b) 5, 9, 15, 17, 21 Counting forwards by 2/Odd 

numbers.
 (c) 10, 25, 30, 40, 50 Counting forwards by 5.
 (d) 90, 70, 40, 20, 10 Counting backwards by 10.
 (e) 9, 15, 24, 27 Counting forwards by 3.
 (f)  8, 6, 3, 1, 0 Counting backwards by 1.
 (g)  90, 80, 65 Counting backwards by 5.

Challenge: The rule = halving.

Objective
•	 Count	in	steps	of	2,	3	and	5,	from	0,	and	in	tens	from	any	number,	forward	and	backward.

Continue the Pattern

TEACHER INFORMATION
N

Number
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NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Count	forwards	and	backwards	in	ones,	twos,	threes,	

fives and tens, starting from any two-digit number.

•	 Respond	to	questions	such	as: 
Which tens number comes after 80? Before 20? 
Which twos number comes after 22? Before 10?

•	 Use	zero	when	counting.

•	 Teach	the	pupils	to	keep	a	tally	as	you	clap.

•	 Use	a	number	board	or	a	class	‘washing	line’	to	count	
on and back in twos, threes, fives or tens.

•	 Count	as	a	class	in	twos,	threes,	fives	and	tens.	How	
far are the class able to count before they get ‘stuck’?

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Continue the pattern (page 9)

Additional activities suitable for developing 
the objective
•	 Give	the	pupils	a	one-	or	two-digit	number	and	ask	

them to count on in ones, twos, fives and tens.

•	 Group	collections	of	objects	in	twos,	threes,	fives	and	
tens; for example, beads, buttons, sugar cubes.

•	 Make	number	tracks;	for	example,	fill	in	the	missing	
numbers:

39 42 45 48

•	 Investigate	the	‘best’	way	to	group	and	count:	all	the	
pupils in the class/school, the books on the shelf, the 
pencils in the pot.

•	 Describe	number	patterns,	explain	the	rule	and	
continue the pattern; for example, 0, 5, 10, 15, , 

,  .

•	 Respond	to	questions	such	as:

 Count on three from 84.
 Count back five from 65.
 How many did you count?

 Count from 55 to 60.
 Count back from 80 to 75.
 How many did you count?

Answers
1. (a) 40, 50, 60, 70, 80, 90, 100
 (b) 7, 6, 5, 4, 3, 2, 1
 (c) 12, 15, 18, 21, 24, 27, 30
 (d) 20, 25, 30, 35, 40, 45, 50
 (e) 54, 52, 50, 48, 46, 44, 42

2. Teacher check

Challenge: (a) 34, 32, 30, 28, 26, 24, 22, 20, 18, 16, 14, 
12, 10, 8, 6, 4

  (b) Teacher check

Objective
•	 Count	in	steps	of	2,	3	and	5,	from	0,	and	in	tens	from	any	number,	forward	and	backward.

Addition Facts

TEACHER INFORMATION
N

Number
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ADDITION AND SUBTRACTION

Objectives
•	 Recall	and	use	addition	facts	to	20	fluently.

•	 Add	numbers	using	concrete	objects,	pictorial	representations	and	mentally,	including	a	two-digit	number	and	ones.

Oral work and mental calculation
•	 Practise	recalling	all	the	addition	pairs	for	one	

number; for example, 7:
	 0	+	7	=	7	 4	+	3	=	7
	 1	+	6	=	7	 5	+	2	=	7
	 2	+	5	=	7	 6	+	1	=	7
	 3	+	4	=	7	 7	+	0	=	7

•	 Do	the	same	with	the	subtraction	pairs:
 7 – 0 = 7 7 – 4 = 3
 7 – 1 = 6 7 – 5 = 2
 7 – 2 = 5 7 – 6 = 1
 7 – 3 = 4 7 – 7 = 0

•	 Double	numbers	from	1	to	10.

•	 Find	pairs	of	number	cards	which	total	10.	Extend	to	
20.

•	 Count	on	from	a	given	number	to	10	on	a	number	
line. Extend to 20.

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Addition facts (page 45)

Additional activities suitable for developing 
the objectives
•	 Use	number	cards	to	find	pairs	of	numbers	that	make	

10. Extend to 20.

•	 Given	a	number	of	cubes,	say	how	many	more	are	
needed to make 10. Extend to 20.

•	 Use	a	number	line	and	say	how	many	steps	need	to	
be taken from 13 to 20 or back from 20 to 13.

•	 Write	numbers	in	sums	to	make	10.	Extend	to	20;	for	
example,	5	+	 	=	10,	4	+	 	=	10,	12	+	  = 20.

Answers
 1. (a) 7 (b) 11 (c) 10

  (d) 12 (e) 13 (f) 17

	 2.	 (a)	6	+	4	 (c)	8	+	2	 (d)	7	+	3

	 	 (g)	1	+	9	 (i)	5	+	5

	 3.	 (a)	10	+	10	 (c)	15	+	5	 (d)	12	+	8

	 	 (f)	14	+	6	 (g)	9	+	11	 (h)	17	+	3

	 	 (j)	13	+	7

Challenge: (a) 19 (b) 25 (c) 27

Comparing Lengths

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Oral work and mental calculation
•	 Understand	and	use	the	vocabulary	for	length:	

long, short, tall, high, low, wide, narrow, deep, 
shallow, thick, thin, far, near, close,	less than (<), 
more/greater than (>), equal to (=).

•	 Know	that	1	metre	=	100	centimetres.

•	 Look	at	a	metre	ruler	and	suggest	other	things	that	
might	measure	one	metre.	What	might	be	longer	
than	a	metre	and	what	might	be	shorter	than	a	
metre?

•	 Hold	up	a	classroom	object.	Children	suggest	other	
objects	that	are	about	the	same	length,	or	longer	
or	shorter.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	
this	copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Comparing	lengths	(page	9)

Additional activities suitable for developing 
the objective
•	 Measure	the	heights	of	the	pupils	against	the	wall,	

marking	off	in	centimetres.	Who	is	the	tallest	and	
shortest?

•	 Draw	around	foot	and	cut	out.	Compare	to	other	
pupils’	feet.	Who	has	the	longest	and	shortest	
feet?

•	 Draw	picture	sums,	like	the	ones	on	page	9,	using	
the	<,	>	and	+	symbols.		

Answers
1.	 (a)	1st	pencil	 (b)	2nd	snake	

(c)	2nd	shoe	

2.	 (a)	<	 (b)	>
	 (c)	<	 (d)	=

Challenge:	Answers	will	vary.

Objective
•	 Compare	and	order	lengths	and	record	the	results	using	<,	>	and	=.

The Kilogram

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Objectives
•	 Choose	and	use	appropriate	standard	units	to	estimate	and	measure	mass	(kg/g)	to	the	nearest	

appropriate	unit,	using	scales.

•	 Compare	and	order	mass.

Oral work and mental calculation
•	 Use	the	vocabulary:	guess, estimate, roughly, nearly, 

about, close to.

•	 Suggest	suitable	units	to	measure	weights	of	
various	things;	for	example,	the	weight	of	a	bundle	
of	pencils.

•	 Respond	to	questions	such	as:
	 What	will	balance	1	kg?
	 What	will	balance	5	kg?

Main teaching activity
The	kilogram	(kg)	(page11)

Additional activities suitable for developing 
the objectives
•	 Estimate,	then	check:
	 How	many	farm	animals	would	balance	the	

potato?
	 What	object	will	be	heavier/lighter	than	two	

apples?

•	 Weigh	and	write	a	list	of	classroom	objects	that	
weigh	less	than	1	kg,	about	1	kg	and	more	than	
1	kg.

•	 Estimate	and	order	which	is	the	lightest–heaviest	
in	a	group	of	four	objects.	Check	using	balance	
scales.

•	 List	how	many	objects	would	balance	a	1	kg	or	
1/2	kg	weight;	for	example,	how	many	building	
bricks,	socks,	reading	books?

Answers
1.	 (a)	lighter	 (b)	lighter	 (c)	heavier

	 (d)	lighter

2.	 Teacher	check

Challenge: 	Kitchen/Balance	scales	(blue):	grapes,	
reading	book,	beads.

	 Bathroom	scales	(red):	dog,	full	rucksack,	
child.

Sorting Shapes

TEACHER INFORMATION
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G
Geometry

PROPERTIES OF SHAPES

Oral work and mental calculation
•	 Use	the	vocabulary:	2-D, flat, 3-D, solid, edges, 

faces, corners, sides, straight, curved.

•	 Sort	and	describe	2–D	shapes:	squares, rectangles, 
triangles, circles, pentagons, hexagons, octagons, 
quadrilaterals.

•	 Identify	2–D	shapes	around	the	classroom;	for	
example,	the	clock	face	is	a	circle.

•	 Sort	shapes	according	to	the	number	of	sides	and	
corners.

•	 Respond	to	oral	questions;	for	example,	Which	
shape	has	five	sides	and	corners?	How	many	sides	
does	a	hexagon	have?	Which	shape	is	curved?

•	 Show	2-D	shapes	in	different	positions.	Discuss	why	
the	shapes	are	the	same,	despite	their	orientation.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Sorting	shapes	(page	53)

Additional activities suitable for developing 
the objectives
•	 Draw	around	some	flat	2-D	shapes	and	tessellate	

them	into	patterns.

•	 Draw	the	same	2-D	shape	in	three	different	
positions	and	orientations.

•	 Make	up	puzzles	for	a	partner;	for	example,

	 Give	me	a	shape	that	has	four	sides	the	same	
length.

	 Give	me	a	shape	that	has	three	corners	and	three	
sides	that	can	be	different.

•	 Sort	2–D	shapes	according	to	features;	for	
example,	the	number	of	sides/corners	or	whether	
the	sides	are	straight/curved.

•	 Play	the	‘feely-bag’	game,	where	blindfolded	pupils	
have	to	identify	a	2–D	shape	in	a	bag,	using	the	
sense	of	touch	only.

Answers
	 1.	 Teacher	check

	 2.	 (a)	 2	 (b)	 3	 (c)	 2

	 3.	 Teacher	check

Challenge:	Teacher	check

Objectives
•	 Identify	and	describe	the	properties	of	2-D	shapes,	including	the	number	of	sides.

•	 Compare	and	sort	common	2-D	shapes.

Sorting 2-D Shapes

TEACHER INFORMATION
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G
Geometry

PROPERTIES OF SHAPES

Oral work and mental calculation
•	 Use	the	vocabulary:	2-D, flat, 3-D, solid, edges, 

faces, corners, sides, straight, curved.

•	 Sort	and	describe	2–D	shapes: squares, rectangles, 
triangles, circles, pentagons, hexagons, octagons, 
quadrilaterals.

•	 Identify	2–D	shapes	around	the	classroom;	for	
example,	the	clock	face	is	a	circle.

•	 Sort	shapes	according	to	the	number	of	sides	and	
corners.

•	 Respond	to	oral	questions;	for	example,	Which	
shape	has	five	sides	and	corners?	How	many	sides	
does	a	hexagon	have?	Which	shape	is	curved?

•	 Show	2-D	shapes	in	different	positions.	Discuss	
why	the	shapes	are	the	same,	despite	their	
orientation.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	
this	copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Sorting	2–D	shapes	(page	55)

Additional activities suitable for developing 
the objectives
•	 Draw	around	some	flat	2-D	shapes	and	tessellate	

them	into	patterns.

•	 Draw	the	same	2-D	shape	in	three	different	
positions	and	orientations.

•	 Make	up	puzzles	for	a	partner;	for	example,

	 Give	me	a	shape	that	has	four	sides	the	same	
length.

	 Give	me	a	shape	that	has	three	corners	and	three	
sides	that	can	be	different.

•	 Sort	2–D	shapes	according	to	features;	for	
example,	the	number	of	sides/corners	or	whether	
the	sides	are	straight/curved.

•	 Play	the	‘feely-bag’	game,	where	blindfolded	
pupils	have	to	identify	a	2–D	shape	in	a	bag,	using	
the	sense	of	touch	only.

Answers
1.	 Teacher	check

Challenge:	octagon

Objectives
•	 Identify	and	describe	the	properties	of	2-D	shapes,	including	the	number	of	sides.

•	 Compare	and	sort	common	2-D	shapes.

How Toys Move
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Objective

•	 explore	through	informal	
activity	with	toys,	forces	such	
as	pushing	and	pulling

Working scientifically

•	 Observing

•	 Predicting

•	 Investigating	and	
experimenting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	
communicating

Background information

The	 shape	of	 the	part	 of	 a	 toy	
in	 contact	 with	 the	 ground	
determines	how	it	can	move.	For	
example,	wheels	 and	 toys	with	
spherical	 or	 cylindrical	 shapes	
can	 roll;	 toys	 with	 curves	 will	
rock.

Some	 toys	 move	 by	 use	 of	
physical	energy	such	as	when	a	
wagon	is	‘pushed’	along.

Battery-operated	 toys	 use	
electrical	energy.	

Mechanical	 energy	 is	 used	 in	
wind-up	toys.

Before the lesson

Materials needed 

•	 Variety	of	 toys	 that	move	 in	different	ways	–	spin,	 rock,	 roll,	bounce,	fly	etc.	
(Pictures	could	substitute	for	larger	toys).

Preparation 

•	 Write	the	words	‘spin’,	‘rock’,	‘roll’,	‘bounce’	and	‘fly’	along	the	whiteboard	or	on	
large	sheets	of	paper.	Leave	space	for	other	suggestions.

The lesson

Stimulus 

•	 Ask	pupils	to	bring	a	toy	that	can	move	to	school.	Label	it	with	the	pupil’s	name.

What to do 

•	 In	turn,	pupils	can	present	their	toy	to	the	class	and	show	how	it	moves.

•	 Discuss	with	the	class	which	list,	(spin,	rock,	roll,	bounce),	the	toy	belongs	to.

•	 Write	the	names	of	the	toys	under	the	appropriate	category	and	place	the	toys	in	
groups.

•	 Discuss	the	similarities	among	the	toys	in	each	group.	For	example	–	what	shape	
are	the	toys	that	bounce?	Do	the	toys	that	rock	have	curves?	What	is	special	about	
the	spinning	toys?

After the lesson

Answers

1.	roll	–	car,	rollerskates,	rugby	ball,	football,	wagon,	marbles

	 bounce	–	football,	rugby	ball,	rocking	horse	with	spring

	 spin	–	yo-yo,	spinning	top	

	 rock	–	cradle,	rocking	horses	

2.	The	wind	lifts	the	kite	in	the	air	and	it	flies.

Additional activities 

•	 Classify	toys	in	other	ways	–	shape,	colour,	size,	materials	etc.

•	 Sort	toys	by	whether	they	move	using	physical,	mechanical	or	electrical	energy.

Display ideas 

•	 Each	pupil	draws	a	picture	of	his/her	toy	and	glues	it	on	a	chart	to	make	a	pictogram	
of	how	toys	move.

Forces ~ Activity 1

How toys move

Push or Pull?
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Before the lesson

Materials needed 

•	 Collect	a	variety	of	objects	that	require	a	push,	pull	or	both	to	move	or	work;	for	
example,	toy	cars,	pram,	wheelbarrow,	torch,	tissue	box,	ring-top	can,	peg,	cradle,	
pull-along	toy,	spinning	top,	hula	hoop.

Preparation 

•	 Organise	groups	for	exploring	‘push	or	pull’	of	objects	after	initial	discussions.

The lesson

Stimulus 

•	 Show	pupils	a	tissue	box,	a	torch	and	a	rolling	pin.	Ask	them	how	they	can	make	
them	move	(or	work).	Allow	three	volunteers	to	show	the	class.

What to do 

•	 Discuss	the	movements	each	pupil	used.	Was	it	a	push	or	a	pull?

•	 Challenge	pupils	to	suggest	things	in	the	classroom	that	need	a	push	or	a	pull;	for	
example,	a	chair,	door,	computer	keyboard.

•	 Ask	how	a	drawer	can	be	made	to	move.	(Pull	to	open,	push	to	close).

•	 Allow	pupils	to	experiment	with	the	collection	of	objects	provided,	as	well	as	others	
they	find	inside	and	outside	the	classroom.

•	 Discuss	how	some	things	need	a	push	to	start,	but	also	need	a	twist	(e.g.	key	in	
lock)	or	spin	(spinning	top).

•	 Complete	the	copymaster	to	consolidate	knowledge.

After the lesson

Answers 

1.	(a)	pull,	(b)	both,	(c)	push,	(d)	push,	(e)	pull

2.	Teacher	check

Additional activities 

•	 Provide	a	pull-along	and	push-along	toy.	Mark	a	start	line	and	finish	line	about	two	
metres	apart.	Pupils	have	to	work	out	how	much	push	or	pull	is	needed	to	make	
the	toy	stop	at	the	finish	line.	

•	 Pupils	draw	a	plan	of	a	push-along	or	pull-along	toy	that	would	be	suitable	for	
a	toddler	to	use.	Pupils	make	their	design,	using	a	range	of	materials	and	tools.	
Pupils	evaluate	their	finished	toy	–	how	well	can	the	toy	be	pushed	or	pulled?

Display ideas

•	 Provide	labels	(push,	pull,	push/pull,	twist,	spin)	for	pupils	to	match	with	objects	
in	the	classroom.

•	 Display	the	toys	pupils	have	planned	and	made.

Objectives

•	 explore	forces	such	as	
pushing	and	pulling

•	 investigate	how	forces	act	on	
objects

Working scientifically

•	 Questioning

•	 Observing

•	 Investigating	and	
experimenting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	
communicating

Designing and making

•	 Exploring

•	 Planning

•	 Making

•	 Evaluating

Background information

Pushing	 or	 pulling	 can	make	
objects	 start	 or	 stop	moving,	
slow	down	or	change	direction.	
This	 is	 known	 as	 a	 force.	 The	
stronger	 the	 push	 or	 pull	 the	
greater	its	effect	on	changing	the	
movement	of	an	object.

Forces ~ Activity 2Push or pull?

Changing Shape
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Before the lesson

Materials needed 

•	 Elastic	bands,	stones,	sticks,	kitchen	sponges	(cut	in	quarters),	pieces	of	paper	–	these	
are	needed	for	the	copymaster.	Other	suggestions	–	foam,	modelling	clay,	toothpicks,	
cotton	wool,	soft	drink	containers,	milk	cartons,	Blu-tack™,	string,	elastic,	cardboard	
etc.

Preparation 

•	 Organise	groups	and	distribute	objects	to	test.	Ensure	objects	on	the	copymaster	are	
included.

The lesson

Stimulus 

•	 Show	pupils	a	balloon.	Ask	how	they	could	change	its	shape.	Choose	a	volunteer	to	
demonstrate.	Ask	pupils	how	it	can	be	changed	back	again.	Choose	another	volunteer	
to	demonstrate.	Blow	up	another	balloon.	Ask	if	it	could	be	changed	back	again	if	
popped.	Demonstrate	and	discuss.

What to do 

•	 Discuss	with	pupils	how	some	objects	can	change	shape	by	bending,	twisting,	pushing,	
pulling,	squashing	or	stretching.

•	 Write	the	words	‘bend’,	‘stretch’,	‘twist’	and	‘squash’	on	the	board.

•	 Allow	pupils	to	experiment	with	various	objects	in	their	groups.

•	 Explain	how	to	record	their	findings	on	the	copymaster	before	completing	it.

After the lesson

Answers 

•	 Teacher	check

Additional activities 

•	 Explore	what	happens	if	an	object	receives	too	much	bending,	twisting,	stretching	
or	squashing;	for	example,	an	elastic	band	stretched	so	it	snaps	or	a	piece	of	paper	
twisted	so	it	tears.

Display ideas

•	 Make	a	class	‘Changing	Shape’	booklet.	Pupils	can	find	or	draw	pictures,	or	glue	and	
label	objects,	under	the	page	headings	‘Twist’,	‘Stretch’,	‘Bend’,	‘Squash’	etc.	(Some	
may	be	on	more	than	one	page.)

Objective

•	 explore	how	the	shape	of	
objects	can	be	changed	by	
squashing,	pulling	and	other	
forces

Working scientifically

•	 Observing

•	 Investigating	and	
experimenting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	
communicating

Designing and making

•	 Exploring

Background information

Objects 	 made	 f rom	 some	
materials	 can	 be	 physically	
altered	by	 squashing,	bending,	
twisting	 and	 stretching.	 Some	
of	these	materials	easily	change	
back;	 for	 example,	 an	 elastic	
band.	 Others	 cannot	 change	
back;	 for	 example,	 bending	 a	
stick	until	it	snaps.	

The	 ability	 of	 certain	 objects	
to	 change	 shape	 has	 practical	
purposes.	For	example,	an	elastic	
band	will	stretch	to	fit	around	and	
secure	an	object.

Forces ~ Activity 3
Changing shape

Float or Sink?
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Objective

•	 investigate	how	forces	act	on	
objects

Working scientifically

•	 Observing

•	 Predicting

•	 Investigating	and	
experimenting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	
communicating

Designing and making

•	 Exploring

Background information

Objects	 that	 are	 light	 for	 their	
size	will	float	and	those	heavy	for	
their	size	will	 sink.	For	example	
–	 a	 plastic	 plate	 floats	 but	 a	
china	plate	the	same	size	sinks.	
It	depends	on	the	density	of	the	
material	it	is	made	of.

Before the lesson

Materials needed 

•	 Bucket	or	large	container	of	water;	objects	such	as	leaves,	paper,	sticks,	counters,	
marbles,	stones,	coins,	seeds,	paperclips,	fruit,	tissues,	cotton	wool,	corks,	plastic	
blocks	etc.;	aprons/shirts	to	protect	clothes.

Preparation 

•	 Divide	class	into	groups.	Use	towels,	plastic	sheets	etc.	to	cover	tables.	Distribute	
objects	and	a	large	container	of	water	among	groups.	

The lesson

Stimulus 

•	 Encourage	pupils	to	collect	objects	from	home,	school,	indoors	and	outdoors	to	
use	for	the	lesson.

What to do 

•	 In	groups,	pupils	take	turns	to	see	which	objects	will	sink	or	float.	Ask	them	to	
make	a	guess	before	trying	each	one.

•	 Pupils	complete	the	copymaster	as	the	activity	continues.

•	 Gather	pupils	in	one	group.	Discuss	the	results	of	the	activity.	Why	did	some	objects	
sink	quickly	and	others	slowly?	Did	all	big	objects	sink?	Did	all	small	objects	float?	
Why?	Why	not?

After the lesson

Answers 

•	 Teacher	check

Additional activities 

•	 Sort	objects	into	those	that	sink	quickly	or	slowly.

Display ideas 

•	 Glue	or	tape	objects	under	the	labels	‘floaters’	and	‘sinkers’	onto	a	chart	or	use	
flashcards	on	a	display	table.

Forces ~ Activity 4Float or sink?
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Assessment

Answers

Comprehension

 1. Answers may include: a definition/explanation of a habitat, a 
definition/explanation of a woodland, the layers of a woodland, 
the plants and animals that live in the layers of a woodland, 
differences between woodland habitats, what is happening to 
woodlands. 

 2. … a natural environment (home) for a variety of plants and 
animals.

 3.–5. Answers will vary.

 6. (a) Answers may include: damp, wet, dark, muddy 

(b) The plants and animals need the conditions provided by the 
layer to survive (find food, breathe etc.) 

 7. The plants and animals might disappear.

Word Reading

 1. (a) en/vi/ron/ment (b) hab/i/tat (c) can/o/py 
(d) un/der/sto/rey (e) in/ver/te/brates

 2. (a) woodlands (b) toadstools (c) rainforest 
(d) butterfly (e) wildflowers (f) seashore

 3. (a) canopies (b) varieties

 4. (a) al (b) special, natural

 5. (a) tall, smaller, small, fallen

(b) Teacher check

Word Reading

Teacher Information

•	 The activities on page 31 focus on syllables, compound words, 
plurals and words containing ‘al’ and ‘all’.

Introduction

•	 Reread the text, but first explain to pupils that the focus will be 
on words. While reading, ask pupils to find and underline words 
containing ‘al’ and ‘all’ (natural, animals, special, mammals, tall, 
smaller, small, fallen).

Development

•	 Ensure pupils are familiar with the term ‘compound word’. Give 
some examples (football, handbag, sunglasses). Elicit some 
examples from the pupils. Pupils should present the compound 
words as addition sums with illustrations; for example,

 butter ( ) + fly ( ) = butterfly ( )

•	 Discuss how singular nouns ending in ‘y’ need to change the ‘y’ 
to ‘i’ before adding ‘-es’. Find a singular noun in the diagram, 
ending in ‘y’, and make it plural (canopy).  Pupils should be told 
that words ending with the /i:/ sound spelt ‘-ey’ always have their 
plurals formed by adding an ‘-s’. For example, it is ‘understoreys’ 
rather than ‘understories’.

•	 The ‘al’ and ‘all’ words in questions 4 and 5 should be spoken out 
loud, so pupils can hear the specific phonemes focused upon.

•	 Discuss the word reading activities on page 31, then allow pupils 
to complete the page independently.

Differentiated Individual/Paired/Group Work

•	 Pupils should find and list words from the text with the following 
amounts of syllables: one, two, three and four.

•	 Less able pupils should find three words for each syllable count. 
More able pupils should find between five and ten.

Review

•	 As a class, compare pupils’ lists of words. Which of the syllable 
counts has the greatest number of words?

C6 Ask the pupils to research more information about the animal 
they drew in the ‘Differentiated Work’ section. Using non-
fiction reference books and the Internet, ask them to find 
some facts about this animal to present as a short report. For 
example, what food the animal eats, whether it is nocturnal, 
if it hibernates or migrates for winter, whether it lays eggs or 
has live babies, how long it lives for.

C8 Present the following list of words to the pupils and ask them 
to write a definition for each.

ocean, shelter, insect, fungi, bramble, motorway

WR3 Present the following list of words to the pupils and ask 
them to sort them according to the number of syllables they 
contain.

information, text, describe, layer, plant, animals, caterpillar, 
variety, bees, destroyed, habitat, small, different, underneath, 
environment, farming

Notes and Guidance 
(continued) Assessment and Answers
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Assessment

Answers

Comprehension

 1. At night-time, it was cool, dark and damp, so Wally was able to 
come out and feed. 

 2. If Wally came out during the day, he would dry out in the sun and 
die, or be eaten by predators. 

 3. If Wally did not keep his body damp, he would not be able to 
breathe and he would die. 

 4. A woodlouse is grey. It has a smooth, rounded head and a body 
made up of a head, thorax and abdomen. It has seven pairs of 
legs and two pairs of antennae. 

 5. nocturnal 

 6. night-time, Suddenly, After a short time, Every time, Sometimes, 
Soon

 7. (a) micro-habitat 
(b) antennae 

 8. Answers will vary.

Word Reading

 1. Teacher check 

 2. (a) apostrophe 
(b) The apostrophe shows that the owner of the adventure is  
 Wally Woodlouse. 
(c) Wally’s 

 3. (a) are not (b) couldn’t 

 4. (a) They all end with the letters ‘-le’ for the ‘l’ sound.

(b) impossible, little, nibble

(c) Teacher check

 5. (a) journey, mousey (b) ey

 6. (a) hurrying (b) venturing 
(c) carrying (d) coming 

Word Reading
Teacher Information

•	 The activities on page 37 focus on apostrophes, contractions, 
words with ‘le’ and ‘ey’, and the suffix ‘-ing’.

Introduction

•	 Reread the text, but first explain to pupils that the focus will be on 
words. While reading, ask pupils to underline any words or phrases 
that tell what a woodlouse looks like.

Development

•	 Ensure pupils are familiar with the term ‘apostrophe’. Explain that 
this punctuation mark has two uses:

~ possession: to show that something belongs to somebody or 
something; for example, Wally’s adventure.

~ contraction: to show that two words have joined and letters 
have been omitted; for example, are not = aren’t.

•	 The ‘le’ and ‘ey’ words in questions 4 and 5 should be spoken out 
loud, so pupils can hear the specific phonemes focused upon.

•	 Pupils should be told that words ending with the /i:/ sound spelt 
‘-ey’ always have their plurals formed by adding an ‘-s’. For 
example, it is ‘donkeys’ rather than ‘donkies’.

•	 Discuss and list words which end with the suffix ‘-ing’. Tell pupils 
that this suffix is used to express the action of a verb. Tell pupils 
that this suffix is usually added straight onto the end of most root 
words without any spelling change; e.g. feeding. However, root 
words ending in ‘e’ need to drop the ‘e’ before adding the suffix; 
e.g. having, coming.

•	 Discuss the word reading activities on page 37, then allow pupils 
to complete the page independently.

Differentiated Individual/Paired/Group Work

•	 Pupils should find and list words with an ‘-ing’ suffix; for example, 
decaying, hiding. Then they should sort them according to their 
‘-ing’ ending. 

•	 More able pupils should produce a longer list than less able pupils.

Review

•	 As a class, compare pupils’ lists of ‘-ing’ words. 

C8 Present the following list of words to the pupils and ask 
them to write each word in a sentence, using the correct 
context.

adventure, smooth, damp, dew, berries, nocturnal, 
dangerous, toad

C11 Ask the pupils to write a short report about woodlice, based 
on the information in the narrative and other known facts. 
The report should include information on what woodlice look 
like, where they live, what they eat and dangers/predators 
they face.

WR2 Write the following words on the board and have pupils 
write their contractions.

are not, have not, could not, he will, you will, they will, it is, 
you are, where is, they would, we had, we are

‘-ing’ added to root word 
with no spelling change

The ‘e’ is dropped before 
adding ‘-ing’

decaying, feeding, bothering having, breathing, hiding, 
coming

Notes and Guidance 
(continued) Assessment and Answers

Woodland Habitats Wally Woodlouse’s Adventure
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Parts of speech
Adjectives

Focus

Common adjectives

Definition

•	 An	adjective	is	a	describing	word.	It	adds	meaning	
to or changes the meaning of a noun or a pronoun. 

 Example:

These are large rocks. (describes the noun, ‘rocks’)

The feather is soft. (describes the noun, ‘feather’)

	 Note:	The	adjective	does	not	always	come	before	the	
noun.

He is noisy. (describes the pronoun, ‘he’)

Explanation

•	 The	use	of	suitable	adjectives	not	only	makes	our	
written	or	spoken	language	more	interesting,	it	gives	
the reader or listener a clearer understanding.

Worksheet information

•	 Discuss	what	a	describing	word	or	adjective	is	with	
the	pupils.	Ask	them	to	think	of	a	suitable	word	to	
describe	the	colour/type	of	their	eyes,	their	hair	or	
an article of clothing they are wearing.

 Example:

‘I have blue eyes’, ‘I have curly hair’,
‘I’m wearing a grey/cotton shirt’.

 Encourage them to use the adjective in context in a 
sentence.

•	 Read	the	story	about	‘The	shopping	trip’	with	the	
pupils,	helping	them	to	identify	the	describing	
words.	If	pupils	first	identify	the	noun,	they	can	ask	
questions	such	as	‘What	kind?’	in	front	of	it	to	find	
the	describing	word.	For	example,	in	the	title,	the	
word	‘trip’	is	a	noun	in	this	context.		Ask	‘What	kind	
of	trip?’	and	the	answer	is	‘a	shopping	trip’;	i.e.	
‘shopping’	is	the	describing	word	(adjective).	

	 Point	out	that	not	all	nouns	will	have	a	word	that	
describes	them.	

	 Note:	Only	adjectives	describing	nouns	have	been	
used at this level. 

•	 Pupils	read	what	was	bought	in	each	place	in	
Question	2	and,	using	the	description,	draw	a	small	
picture.	They	circle	the	describing	words	with	
coloured pencil.

Ideas for further practice

•	 Provide	small	groups	of	pupils	with	a	selection	of	
words	on	cards	that	could	be	used	as	adjectives	
in the context of a phrase or sentence. Cards are 
placed	face	down.	A	pupil	chooses	one	from	the	
pile	and	thinks	of	a	sentence	in	which	that	word	
describes	a	noun.	For	example,	a	pupil	picks	out	the	
word	‘hot’	and	says	‘It	is	a	hot	day’.	Each	pupil	then	
thinks	of	another	sentence	in	which	to	use	the	word	
as	an	adjective.	Pupils	can	help	each	other	to	think	
of	sentences.	The	game	continues	with	another	card	
from the pile and so on.

•	 Identify	describing	words	in	the	books	the	pupils	are	
using	or	in	class	big	books.

Answers

	 1.	 The	shopping trip

	 	 I	helped	Mum	do	the	shopping	on	Saturday.	First,	
we	went	to	buy	Dad	a	blue shirt with a striped tie 
to	match.	Then,	we	went	to	get	Mum	some	shoes.	
She	picked	out	a	pair	of	gold sandals.

	 	 After	that,	it	was	time	to	buy	the	food.	From	the	
bakery,	we	bought	a	loaf	of	white	bread.	In	the	
greengrocer we chose ripe	bananas,	green 
grapes, a juicy watermelon and large, red 
tomatoes.	We	bought	roast	beef	and	fresh mince 
at	the	butcher’s.

	 	 Finally,	in	the	supermarket,	we	bought	a	long list 
of	things.	Mum	let	me	choose	a	bottle	of	cold 
lemonade	to	drink	at	home!

	 2.	 Teacher	check	drawings.	Pupils	should	circle:	
striped, gold, white, cold, roast, fresh, ripe, green, 
juicy, large and red.
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Parts of speech
Adjectives

Focus

Common adjectives

Definition

•	 An	adjective	is	a	describing	word.	It	adds	meaning	to	or	
changes the meaning of a noun or a pronoun. 

 Example:

Pick up the large rock. (describes the noun, ‘rock’)

The feather is beautiful. (describes the noun, ‘feather’)

	 Note:	The	adjective	does	not	always	come	before	the	
noun.

Explanation

•	 The	use	of	suitable	adjectives	not	only	makes	written	or	
spoken	language	more	interesting,	it	gives	the	reader	or	
listener a clearer understanding.

Worksheet information

•	 Revise	describing	words	or	adjectives.	(Use	the	ideas	on	
page 12.)

•	 Read	the	words	beside	the	wordsearch.	Ask	pupils	to	
use	them	as	adjectives	in	a	phrase	or	sentence.	Pupils	
then	find	the	adjectives	in	the	wordsearch	and	complete	
the sentences. Encourage pupils to include other 
adjectives	in	their	sentences	in	Question	2.

Ideas for further practice

•	 Provide	pupils	with	further	opportunities	to	use	
interesting adjectives in sentences.

•	 Provide	pupils	with	cards	that	have	a	variety	of	
adjectives	and	nouns	printed	on	them.	Have	them	
sort	all	the	words	that	would	be	suitable	to	describe	
the	nouns.	This	activity	could	be	done	in	pairs.

Answers

 1.  (a)

	 	 (b)	 (i)	 pretty	
   (ii) heavy
	 	 	 (iii)	 brown
   (iv) tiny
   (v) funny
	 	 	 (vi)	 kind

	 2.	 Teacher	check

p r e t t y h f

k h e a v y n u

i x p p y h g n

n t t i n y y n

d u b r o w n y

Adjectives Adjectives

Week 3
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• written in 
simple present 
tense

• uses 
subject-specific 
vocabulary; e.g. 
coloured pencils

• instructions 
begin with 
command verbs; 
e.g. Draw, 
Colour

• a capital letter 
is needed at the 
beginning of each 
instruction and 
a full stop at the 
end

1 Procedures

Materials – 
A list of materials needed 

under an appropriate heading

Steps – 
the steps are written clearly 
and concisely in a logical 

sequence

Title

Goal – 
The purpose of this procedure 
is to finish the summer picture.

Summer fun

Finish this summer picture.

You will need:

• a lead pencil • coloured pencils or felt-tipped pens

Steps:

1. Draw a boy and a girl swimming between the flags.

2. Draw someone surfing in the waves on a red surfboard.

3. Draw a yellow and green beach umbrella in the sand.

4. Draw a sandcastle next to it.

5. Draw a blue bucket and spade in the sand.

6. Draw an airplane in the sky.

7. Colour the flags red and yellow.

8. Colour the rest of the picture.

Test: Does your picture look good?

Structural and language features are shown on the left and right of the text below.

Teacher information

• Discuss the picture on page 27 with the pupils and 
encourage them to share their own experiences about 
swimming at the beach, surfing the waves, what the flags 
on the beach mean etc.

• Ask pupils to point to the words listing what they will need. 
Read through the instructions with the pupils, asking them 
to point where they would draw the pictures.

• Pupils complete the procedure, drawing each step before 
commencing the next. Partners could check each other’s 
work to evaluate the success of the procedure.

• Work through the analysis on page 28 with the pupils. In 
the ‘Steps’ section, point out that not all procedures have 
eight steps, some may have more and others less. Further 
discussion may be needed for pupils to revise ‘verbs’ or 
‘doing words’.

• Pupils can write words, sentences or draw pictures to 
complete a plan on page 29 for others to finish a picture. 
The picture shows a child greeting an ‘alien’. Room for up 
to six steps is given. Steps could include drawing the alien’s 
spaceship, another alien or alien pet, a tree or bush in the 
background and colouring the picture.

• The importance of giving clear written and verbal 
instructions should be discussed.

• Pupils’ procedures could be followed and completed by a 
classmate and displayed for others to read and compare. 
(Purpose/Publishing/Display/Audience) 

• Pupils can identify procedures (instructions) such as those 
in their workbooks, how to open packaging or how to play a 
game. (Context)

Answers

Page 28

1. Summer fun

2. It tells you how to finish a picture about a beach scene.

3. Pupils should have drawn and labelled a lead pencil, 
coloured pencils or felt-tipped pens.

4. (a) 8 

 (b) (i) Draw (ii) Colour

 (c) verbs 

 (d) Teacher check

5. The answer should indicate that the procedure could be 
checked to see if the picture was correct and looked good.

Test – 
The success of this procedure 

would be evaluated by 
checking that all instructions 
had been done correctly and 

the picture looked good.

TEACHERS NOTES

Procedure
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Teachers notes
Lesson focus:

 Punctuation

Make a sandwich

• Capital letters at the beginning of sentences
• Full stops

Spelling

• Confused words – won/one
• Misspelt words
• Plurals – adding ‘s’

Grammar

• Command verbs

Teacher information

A procedure shows how something is done. Instructions are written using command verbs. 

Answers

• Ingredients
 – 2 slices of bread – butter or margarine bread
 – grated cheese – slices of tomato cheese
 – slice of ham – lettuce of
• Collect all the ingredients. all
• Spread the margarine on the bread. Spread
• Put the fi llings on one slice of bread. one
• Put the second slice of bread on top. Put
• Cut the sandwich into two large triangles. sandwich

1. (a) Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  bread, cheese, of, all, Spread, one, Put, sandwich

 (b) Answers should include three of the following:
  ingredients, slices, fi llings, triangles

3. (a) Collect, Spread, Put, Cut

Make a Sandwich
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Week 3
The Missing Clown
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Teachers notes
Lesson focus:

 Punctuation

The missing clown

• Capital letters at the beginning of sentences
• Capital letters for proper nouns
• Full stops

Spelling

• Confused words – sale/sail, by/buy, to/too/two, for/four
• Misspelt words

Grammar

• Apostrophes for possession – recognition

Teacher information

A newspaper report usually includes the following characteristics:
–  a headline (to capture attention, short);
–  a lead sentence (similar to a headline only more detailed to entice the reader to continue);
–  details (who, what, where, when, why–it may also include eyewitnesses);
–  conclusion

Answers

Georgio, the ringmaster of The 
Flying Brothers’ Circus, reported 
today that a quantity of money 
had been stolen during the night. 
The money, from the sale of 
tickets, had been stored in the 
safe in the ringmaster’s caravan. 

Bozo the clown, who has also 
gone missing from the circus, is 
wanted by the police to 
help with their enquiries. 
Bozo did not appear for 

his usual segment in the show. 
When his caravan was searched, 
his suitcase was gone and his 
costumes were left behind.

Police investigations are 
continuing.

1. (a) Missing punctuation is in bold type.

2. Spelling errors are in italic type.
 (a) sale, by, to, for
 (b) night, money, circus, caravan, gone, Police

3. (a) (i) the ringmaster   (ii) the brothers
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Teachers notes
Lesson focus:

 Punctuation

Ned the elephant

• Capital letters at the beginning of a line of poetry
• Capital letters for proper nouns
• Full stops
• Exclamation marks – recognition

Spelling

• Confused words – there/their, to/too/two, off/of
• Misspelt words

Grammar

• Common nouns

Teacher information

A limerick is a nonsense poem made up of fi ve lines. It rhymes in a special pattern. A limerick 
is a form of narrative.

Answers

There once was an elephant called Ned
Who wanted to sleep in a bed.
With the help of his trunk
He climbed on the top bunk
But found the pillow too small for his head!

1. (a) Missing punctuation is in bold type.

2. Spelling errors are in italic type.
 (a) There, to, of, too
 (b) elephant, wanted, help, the, head

3. (a) elephant, bed, trunk, bunk, pillow, head
 (b) Teacher check

Ned the Elephant

  Prim-Ed Publishing  www.prim-ed.com  Learn from Home Workbook 2 - Notes and Answers 19



Week 3

Patterns and Rules

TEACHER INFORMATION
N

Number

10 www.prim-ed.com  Prim-Ed Publishing Primary Maths

NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Count	forwards	and	backwards	in	ones,	twos,	threes,	

fives and tens, starting from any two-digit number.

•	 Respond	to	questions	such	as: 
Which tens number comes after 80? Before 20? 
Which twos number comes after 22? Before 10?

•	 Use	zero	when	counting.

•	 Teach	the	pupils	to	keep	a	tally	as	you	clap.

•	 Use	a	number	board	or	a	class	‘washing	line’	to	count	
on and back in twos, threes, fives or tens.

•	 Count	as	a	class	in	twos,	threes,	fives	and	tens.	How	
far are the class able to count before they get ‘stuck’?

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Patterns and rules (page 11)

Additional activities suitable for developing 
the objective
•	 Give	the	pupils	a	one-	or	two-digit	number	and	ask	

them to count on in ones, twos, fives and tens.

•	 Group	collections	of	objects	in	twos,	threes,	fives	and	
tens; for example, beads, buttons, sugar cubes.

•	 Make	number	tracks;	for	example,	fill	in	the	missing	
numbers:

•	 Investigate	the	‘best’	way	to	group	and	count:	all	the	
pupils in the class/school, the books on the shelf, the 
pencils in the pot.

•	 Describe	number	patterns,	explain	the	rule	and	
continue the pattern; for example, 0, 5, 10, 15, , 

,  .

•	 Respond	to	questions	such	as:

 Count on three from 84.
 Count back five from 65.
 How many did you count?

 Count from 55 to 60.
 Count back from 80 to 75.
 How many did you count?

Answers
1. (a) Counting forwards in even numbers.
 (b) Counting backwards in ones.
 (c) Counting forwards in odd numbers.
 (d) Counting forwards in tens.
 (e) Counting backwards in fives.

2.  (a) 70, 60, 50, 40, 30, 20
 (b) 12, 15, 18, 21, 24, 27, 30, 33, 36
 (c) 33, 30, 27, 24, 21, 18, 15, 12, 9, 6, 3
 (d) 77, 79, 81, 83, 85, 87, 89, 91, 93, 95, 97
 (e) 14, 12, 10, 8, 6, 4

Challenge: Teacher check

39 42 45 48

Objective
•	 Count	in	steps	of	2,	3	and	5	from	0,	and	in	tens	from	any	number,	forward	and	backward.

Match the Number

TEACHER INFORMATION
N

Number
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NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Hold	up	a	card	with	a	two-digit	number	on	it.		Ask	

the class questions such as, ‘What number is on this 
card?’, ‘Point to the ten’ and ‘What number is the 
one/unit?’

•	 Hang	a	series	of	two-digit	numbers	on	the	class	
washing line.  Give the pupils instructions, such as, 
‘Go and fetch me the number 70’.

•	 Ask	a	pupil	to	point	out	a	given	number	on	the	class	
number board or on their own hundred square. 

•	 Say	what	the	digits	in	two-digit	numbers	represent;	
for example, the 9 in 95 represents 90 (or 9 tens) and 
the 5 represents 5 (or 5 ones).

•	 State	the	number	that	is	equivalent	to	7	tens	and	4	
ones (74).

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Match the number (page 13)

Additional activities suitable for developing 
the objective
•	 Know	Tens	and	Units	and	what	each	figure	in	a	two–

digit number represents.

•	 Play	a	matching	game	of	numbers	in	digits	and	
words.  Shuffle the cards well to begin the game.

•	 Expand	numbers;	for	example,	48	is	40	+	8.		Show	the	
number on an abacus.

•	 Complete	TU	sums	using	unknown	numbers;	for	
example, 

 25 = 	+	5	or	36	=	30	+	

•	 Use	money	to	explain	Tens	and	Units;	for	example,	
give me 68p in tens and ones or change twenty-two 
pennies for two tens and two pennies.

Answers
 1. (a) 30 (b) 60 (c) 10

  (d) 80 (e) 40 (f) 90

  (g) 20 (h) 70 (i) 100

  (j) 50

Challenge: Teacher check

Objective
•	 Recognise	the	place	value	of	each	digit	in	a	two-digit	number	(tens).

Adding

TEACHER INFORMATION
N

Number
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ADDITION AND SUBTRACTION

Objectives
•	 Recall	and	use	addition	facts	to	20	fluently.

•	 Add	numbers	using	concrete	objects,	pictorial	representations	and	mentally,	including	a	two-digit	number	and	ones.

Oral work and mental calculation
•	 Understand	and	use	the	vocabulary	more, add, sum of, 

plus, total, altogether, equals.

•	 Use	the	signs	for	+	and	=.

•	 Combine	sets	to	make	totals.

•	 Count	on	in	steps	along	a	number	line.

•	 Use	zero	and	understand	that	adding	zero	leaves	a	
number unchanged.

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Adding (page 47)

Additional activities suitable for developing 
the objectives
•	 Use	written	phrases	that	show	an	understanding	of	

the different ways of saying ‘add’; for example, 
4 plus 18 
What is the total of 18 and 4? 
How many are 4 and 18 altogether? 
What is the sum of 4 and 18?

•	 Record	addition	sums	using	the	signs	+	and	=.

•	 Complete	sums	with	a	symbol	representing	an	
unknown number; for example, 
14	+	5	=	   	+	  = 29

•	 Use	coins	to	add	together	numbers	such	as	 
6p	+	14p	or	36p	+	5p.

•	 Use	number	lines	and	a	100	square	to	consolidate	
addition facts.

Answers
1.	 (a)	10	+	6	=	16	 (b)	7	+	12	=	19
	 (c)	12	+	7	=	19	 (d)	10	+	8	=	18
	 (e)	14	+	7	=	21

2.	 (a)	16	+	9	=	25	 (b)	35	+	5	=	40
	 (c)	23	+	6	=	29

3. 20, 24, 15, 16, 23, 17, 22, 19, 21

Challenge: 23, 27, 18, 19, 26, 20, 25, 22, 24

Methods of Subtraction

TEACHER INFORMATION
N

Number
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Oral work and mental calculation
•	 Understand	and	use	the	vocabulary	take away, 

subtract, how many are left, difference between, 
minus, equals.

•	 Use	the	signs	for	–	and	=.

•	 Subtract	numbers	to	find	difference.

•	 Use	zero	and	understand	that	subtracting	zero	leaves	
a number unchanged.

•	 Practise	subtracting	two-digit	numbers	using	a	range	
of concrete materials.

•	 Discuss	the	partitioning	strategy.	Complete	examples	
orally, with the teacher writing the process on the 
board.

•	 Discuss	the	expanded	method	strategy.	Complete	
examples orally, with the teacher writing the process 
on the board.

Main teaching activity
Methods of subtraction (page 65)

Additional activities suitable for developing 
the objective
•	 Use	written	phrases	that	show	an	understanding	of	

the different ways of saying ‘subtract’; for example,  
18 take away 14. 
How many more is 18 than 14? 
Subtract 14 from 18.

•	 Record	subtraction	sums	using	the	signs	–	and	=.

•	 Complete	sums	with	a	symbol	representing	an	
unknown number; for example,

 34 – 15 =   –  = 9

•	 Use	coins	to	subtract	and	therefore	find	change;	for	
example, 20p – 15p = 5p.

•	 Use	number	lines	and	a	100	square	to	consolidate	
subtraction facts.

•	 Complete	sums	involving	the	subtraction	of	two-
digit numbers using a range of strategies, including 
partitioning and the expanded method.

Answers
1. (a) 32 (b) 25 (c) 35 (d) 23

2. (a) 35 (b) 23 (c) 21 (d) 27 (e) 61

Challenge: (a) 62 (b) 22 (c) 23

ADDITION AND SUBTRACTION

Objective
•	 Solve	problems	with	subtraction,	applying	their	increased	knowledge	of	mental	and	written	methods.

Comparing Mass

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Oral work and mental calculation
•	 Understand	and	use	the	vocabulary	for	mass:	

weight, weighs, heavy, light, less than (<), more/
greater than (>), equal to (=).

•	 Know	that	1	kilogram	=	1000	grams.

•	 Weigh	something	with	a	kilogram	weight;	for	
example,	a	kilogram	of	sugar.	Ask	the	pupils	to	
suggest	something	that	might	weigh	less	than	or	
more	than	the	kilogram	of	sugar.

•	 Hold	up	a	classroom	object.	Children	suggest	other	
objects	that	have	the	same/lighter/heavier	mass.

Main teaching activity
Comparing	mass	(page	13)

Additional activities suitable for developing 
the objective
•	 Use	weighing	scales	to	weigh	various	objects.		

Which	is	the	heaviest/lightest?	(Use	plastic	cubes,	
potatoes,	feathers,	paper	clips	etc.)

•	 Use	balance	scales	to	order	four	parcels	from	
lightest	to	heaviest.

•	 Find	classroom	objects	that	might	weigh	the	same	
as	a	given	object;	for	example,	maths	book.	Check	
using	balance	scales.	

Answers
1.	 (a)	boy	 (b)	elephant	

(c)	jar	of	coffee	 (d)	large	piece	of	clay	
(e)	larger	cat

2.	 (a)	>	 (b)	<	 (c)	=	 (d)	<

3.	 Teacher	check

4.	 Teacher	check

Challenge:	Answers	will	vary

Objective
•	 Compare	and	order	mass	and	record	the	results	using	>,	<	and	=.

Measurement

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Oral work and mental calculation
•	 Measure	the	lengths,	weights	and	capacities	of	

objects	as	a	class,	counting	out	loud	to	the	nearest	
labelled	division.

•	 Show	rulers	and	metre	sticks	with	some	of	the	
labelled	divisions	hidden	by	stickers.	Pupils	work	
out	the	hidden	number	before	peeling	back	the	
sticker	to	reveal	whether	they	are	correct.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	
this	copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Reading	scales	(page	21)

Additional activities suitable for developing 
the objective
•	 Practise	measuring	objects	using	a	ruler	and	metre	

stick.	Record	the	length	of	objects	to	the	nearest	
centimetre.

•	 Practise	measuring	the	weight	of	objects	on	
kitchen	and	bathroom	scales	to	the	nearest	whole	
unit.

•	 Practise	filling	measuring	jugs	by	varying	amounts	
and	reading	the	scales	to	the	nearest	whole	unit.

•	 Leave	thermometers	around	the	school	(inside	and	
outside).	Read	the	scales	to	discover	the	places	
with	the	warmest	and	coldest	temperatures.

Answers
1.	 4,	11,	17,	21,	28

2.	 20,	30,	40,	60,	80,	90

3.	 (a)	10	 (b)	40	 (c)	25

4.	 (a)	500	 (b)	800	 (c)	300

Challenge:	Teacher	check

Objective
•	 Choose	and	use	appropriate	standard	units	to	estimate	and	measure	length,	mass	and	capacity,	to	the	

nearest	appropriate	unit,	using	rulers,	scales	and	measuring	vessels.

Shapes in Pictures

TEACHER INFORMATION
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G
Geometry

PROPERTIES OF SHAPES

Oral work and mental calculation
•	 Sort	and	describe	2–D	shapes:	squares, rectangles, 

triangles, circles, pentagons, hexagons, octagons,	
quadrilaterals.

•	 Identify	2–D	shapes	around	the	classroom;	for	
example,	the	clock	face	is	a	circle.

•	 Use	a	programmable	robot	to	draw	lines,	squares	
and	rectangles.

Main teaching activity
Shapes	in	pictures	(page	57)

Additional activities suitable for developing 
the objectives
•	 Use	pinboards	and	elastic	bands	to	make	shapes	

and	describe	the	pictures	and	patterns.

•	 Use	plastic	2–D	shapes	as	templates	to	draw	
pictures	or	patterns	made	up	from	2–D	shapes;	for	
example,	a	simple	house	or	rocket.

•	 Describe	the	pictures	or	patterns;	for	example,	The	
house	is	a	square,	it	has	four	square	windows,	a	
rectangle	door	and	a	triangle	roof.

•	 Look	through	magazines	and	make	a	collection	of	
all	the	2–D	shapes	you	can	find	in	advertisements.

•	 Use	a	programmable	robot	to	draw	lines,	squares	
and	rectangles.

•	 Draw	the	same	2-D	shape	in	three	different	
positions	and	orientations.

Answers
1.	 Teacher	check

2.	 Teacher	check

Challenge:	Teacher	check

Objectives
•	 Identify	and	describe	the	properties	of	2–D	shapes,	including	the	number	of	sides.

•	 Compare	and	sort	common	2-D	shapes	and	everyday	objects.

Describing 2-D Shapes

TEACHER INFORMATION
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G
Geometry

PROPERTIES OF SHAPES

Oral work and mental calculation
•	 Use	the	vocabulary: 2-D, flat, 3-D, solid, edges, 

faces, corners, sides, straight, curved.

•	 Sort	and	describe	2–D	shapes:	squares, rectangles, 
triangles, circles, pentagons, hexagons, octagons, 
quadrilaterals.

•	 Identify	2–D	shapes	around	the	classroom;	for	
example,	the	clock	face	is	a	circle.

•	 Sort	shapes	according	to	the	number	of	sides	and	
corners.

•	 Respond	to	oral	questions;	for	example,	Which	
shape	has	five	sides	and	corners?	How	many	sides	
does	a	hexagon	have?	Which	shape	is	curved?

•	 Show	2-D	shapes	in	different	positions.	Discuss	
why	the	shapes	are	the	same,	despite	their	
orientation.

Main teaching activity
Describing	2–D	shapes	(page	59)

Additional activities suitable for developing 
the objectives
•	 Draw	around	some	flat	2-D	shapes	and	tessellate	

them	into	patterns.

•	 Draw	the	same	2-D	shape	in	three	different	
positions	and	orientations.

•	 Make	up	puzzles	for	a	partner;	for	example,
	 Give	me	a	shape	that	has	four	sides	the	same	

length.
	 Give	me	a	shape	that	has	three	corners	and	three	

sides	that	can	be	different.

•	 Sort	2–D	shapes	according	to	features;	for	
example,	the	number	of	sides/corners	or	whether	
the	sides	are	straight/curved.

•	 Play	the	‘feely-bag’	game,	where	blindfolded	
pupils	have	to	identify	a	2–D	shape	in	a	bag,	using	
the	sense	of	touch	only.

Answers
1.	 (a)	circle	 (b)	square	

(c)	rectangle	 (d)	triangle

2.	 (a)	6,	6,	straight	 (b)	4,	4,	straight	
(c)	1,	0,	curved

Challenge:	6	faces,	12	edges,	8	corners

Objectives
•	 Identify	and	describe	the	properties	of	2-D	shapes,	including	the	number	of	sides.

•	 Compare	and	sort	common	2-D	shapes.

My Tree
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Objective

•	 observe,	discuss	and	
appreciate	the	attributes	of	
the	local	environment

Working scientifically

•	 Questioning

•	 Observing

•	 Investigating

•	 Recording	and	
communicating

Designing and making

•	 Exploring

Background information

The	world’s	environment	is	shared	
by	all	of	its	inhabitants.	Humans	
are	 just	 one	 small	 part.	 In	 our	
environment	 we	 find	 plants,	
animals,	 soil,	 water,	 living	 and	
non-living	 things.	 There	 are	
many	 different	 environments	
that,	 together,	 make	 up	 the	
total	 environment	 found	 on	
earth.	All	 environments	 can	be	
divided	 into	 two	 types—the	
natural	environment	and	the	built	
environment.	

Before the lesson

Materials needed 

•	 Wax	crayons	and	paper	to	make	crayon	rubbings,	a	hardcover	book	or	clipboard	
to	lean	on,	pictures	or	photographs	of	trees.

Preparation 

•	 Find	an	area	in	the	school	grounds	or	in	a	nearby	park	that	has	enough	trees	for		
small	groups	of	pupils	to	observe.	The	pupils	will	be	sitting	on	the	ground,	so	wait	
for	a	sunny	day	when	the	grass	is	dry	to	complete	this	activity!

The lesson

Stimulus

•	 Show	pupils	the	pictures	or	photographs	of	trees.	Ask	them	to	think	about	trees.	
Brainstorm	words	 and	phrases	 about	 trees.	What	do	 they	 look	 like?	What	do	
they	do	for	us?	Who	can	they	be	home	to?	How	do	they	change	throughout	the	
year?		

What to do 

•	 As	the	pupils	will	be	working	independently	when	they	have	been	assigned	a	tree,	
it	is	important	that	they	know	what	is	being	asked	of	them	on	the	copymaster.	Go	
through	each	question.	Give	the	pupils	the	opportunity	to	seek	clarification	of	any	
part	of	the	activity	sheet	they	may	not	understand.	

•	 Go	to	the	area	in	the	school	with	the	most	trees.	Divide	the	number	of	pupils	by	
the	number	of	trees	to	work	out	groups.	

•	 Pupils	complete	the	copymaster.	For	Question	4,	sheets	of	paper	(A5	size)	need	to	
be	distributed,	along	with	a	wax	crayon.	The	bark	rubbings	can	be	collected	once	
the	pupils	have	written	their	names	on	the	back.	

•	 For	Question	5,	explain	to	the	pupils	that	they	are	to	try	to	sketch	their	tree.	Press	
lightly	on	the	paper	to	make	wispy	strokes.	Press	a	little	harder	to	show	a	dark	
part	like	a	shadow.

Note:	 Only	allow	pupils	to	pick	up	leaves	from	the	ground	for	Question	3	and	not	to	
pick	them	from	the	tree.

After the lesson

Answers 

•	 Teacher	check

Additional activities 

•	 Create	tree	journals.	Pupils	can	continue	observing	their	tree	over	the	term	and	
even	the	year.	How	does	it	change?	Complete	measurements	of	the	girth	of	the	
trunk	and	length	of	the	leaves.	Sketch	and	paint	the	tree.	Try	watering	down	the	
paint	and	using	small	sponges	to	make	leaf	prints.		

Display ideas

•	 Mount	copymasters,	add	the	pupil’s	name	and	display.	Display	photos	of	the	pupils	
while	they	were	observing	and	sketching	their	tree.	

•	 Find	photos	of	trees	at	different	stages	of	the	year.	Display	with	signs	telling	which	
season	the	photographs	were	taken	in.

Caring for my locality ~ Activity 1My tree

My Environment
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My environment
Caring for my locality ~ Activity 2

Objectives

•	 observe,	discuss	and	
appreciate	the	attributes	of	
the	local	environment

•	 appreciate	that	people	share	
the	environment	with	plant	
and	animal	life

Working scientifically

•	 Questioning

•	 Observing

•	 Recording	and	
communicating

Background information

Al l 	 env i ronments 	 can 	 be	
divided	 into	 two	 types:	 the	
natural	 environment	 and	 the	
built	 environment.	 The	 built	
environment	 includes	 things	
such	 as	 buildings,	 roads	 and	
cars.	These	are	all	objects	built	
by	people.

The	 natural	 environment	 is	 the	
one	 that	 we	 are	 most	 aware	
of,	 and	 includes	 food,	 plants,	
animals	 and	how	 they	 live	with	
each	other.

Pupils	 need	 to	understand	 that	
we	 share	 the	 environment	with	
plants	and	animals.

Before the lesson

Materials needed

•	 A	sunny	day!	An	area	in	the	school	grounds,	near	plants	and	trees,	which	birds	and	
insects	inhabit.

Preparation

•	 Schedule	a	walk	around	the	school.

The lesson

Stimulus

•	 Find	a	nice	spot	outside.	Ask	the	pupils	to	sit	quietly	and	to	use	their	senses.	Tell	
them	to	look	around.	What	do	they	see?	What	can	they	hear?

What to do

•	 Ask	the	pupils	to	tell	you	what	they	saw	and	what	they	heard.	Explain	the	difference	
between	natural	and	built	things.	At	each	sighting/noise,	ask	the	class	to	decide	if	
it	is	natural	or	built.

•	 Back	 in	 the	 classroom,	 make	 a	 list	 on	 the	 board	 of	 what	 was	 seen	 or	 heard.	
Use	two	different	coloured	chalks/marker	pens.	Ask	the	pupils	to	tell	you	which	
ones	are	plants	and	which	ones	are	animals.	Use	the	colours	to	circle	each	one	
appropriately.

•	 On	the	worksheet,	the	pupils	 look	at	the	picture	and	draw	a	green	tick	on	the	
natural	things	and	a	red	cross	on	the	built	things.

•	 Explain	to	the	pupils	that	we	share	the	environment	with	plants	and	animals.

•	 In	Question	2,	the	pupils	find	the	plants	and	animals	in	the	picture	and	write	(or	
have	scribed)	them	into	the	correct	box.

After the lesson

Answers

1.	Teacher	check

2.	Plants	–	trees,	flowers,	bushes,	grass

	 Animals	and	insects	–	sheep,	bees,	bird

Additional activities

•	 Pupils	 can	 complete	 a	 similar	 exercise	 in	 their	 own	 homes	 and	 gardens.	 The	
information	can	be	brought	to	school	and	shared	with	the	class.

•	 Use	a	hoop	and	place	it	on	a	grassy	patch.	In	pairs,	pupils	can	lie	on	the	grass	and	
stare	at	the	area	inside	the	hoop.	Pupils	spot	any	insects	found	in	the	hoop.

Display ideas

•	 Take	photos	of	 ‘natural’	and	 ‘built’	 features	 in	 the	school	environment.	Display	
them	under	those	headings.

Caring for My Environment
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Before the lesson

Materials needed 

•	 Pictures	or	photos	of	people	looking	after	different	environments;	for	example,	
children	looking	after	a	school	or	the	local	park,	adults	caring	for	the	community	
and	a	family	looking	after	their	home	environment.	

Preparation

•	 Display	pictures	and	photographs.	

The lesson

Stimulus 

•	 Act	out	a	scene	where	you	are	a	person	walking	through	a	park	dropping	rubbish	
and	swinging	on	the	branch	of	a	tree	(that	nearly	breaks).	Go	up	to	a	sign	and	read	
it.	It	says	‘Keep	our	park	beautiful’.	Knock	over	the	sign,	grunt	and	leave.	

What to do 

•	 Ask	the	pupils	what	you	were	doing	wrong.	Ask	them	why	it	is	wrong	to	drop	litter	
or	destroy	plants	and	trees	in	a	park.	

•	 Ask	the	pupils	how	they	would	feel	coming	to	school	in	the	morning,	if	they	knew	
their	classroom	was	going	to	be	dirty,	with	books	and	pencil	shavings	all	over	the	
tables	and	the	floor	cluttered	with	dropped	objects.	

•	 Explain	 to	 the	class	 that	 it	 is	 important	 that	we	care	 for	 the	places	we	 live	 in.	
Discuss	the	three	main	environments	that	we	spend	time	in.	(These	are	home,	school	
and	the	local	community.)	Ask	the	pupils	what	they	think	the	‘local	community’	is.	
Make	a	list	on	the	board	of	places	in	the	local	environment.	These	may	include	the	
local	park,	shops,	library	and	bank.	

•	 Look	at	the	copymaster.	Discuss	with	the	class	things	they	can	do	to	help	look	after	
the	three	environments.	When	enough	suggestions	have	been	given,	the	pupils	can	
choose	one	for	each	area,	draw	a	picture,	and	describe	it.

•	 Ask	the	pupils	what	would	happen	if	we	didn’t	pick	up	rubbish	in	the	school	for	a	
month,	a	term	or	a	year.	Not	only	would	it	look	terrible	and	be	an	inconvenience,	
it	would	be	unhealthy.	What	if	we	didn’t	tidy	our	homes,	or	mow	the	lawn,	or	fix	
the	holes	in	our	local	roads?	Ask	the	pupils	to	close	their	eyes	and	imagine	what	
the	world	would	be	like.	Complete	Question	2	on	the	copymaster.		

After the lesson

Answers

•	 Teacher	check

Additional activities 

•	 Write	a	creative	story	describing	a	time	in	the	future	when	people	don’t	care	about	
their	environment.	The	main	character	of	the	story	has	to	try	to	change	the	way	
people	think.

•	 Choose	three	ways	of	making	the	classroom	environment	a	better	place.		Challenge	
the	pupils	to	see	if	they	can	do	the	three	things	for	one	week.	

Display ideas 

•	 Ask	the	pupils	to	make	signs	that	will	help	the	pupils	and	teachers	care	for	the	
school	environment.	

•	 Display	photos	or	pictures	of	a	place	that	has	been	cared	for	and	of	a	place	that	
has	not	been	looked	after.		

Objectives

•	 develop	a	sense	of	
responsibility	for	taking	
care	of	and	improving	the	
environment

•	 identify,	discuss	and	
implement	simple	strategies	
for	improving	and	caring	for	
the	environment

Working scientifically

•	 Questioning

•	 Predicting

•	 Recording	and	
communicating

Background information

The	environment	is	made	up	of	
natural	 and	 built	 components	
and	 it	 is	 important	 that	 these	
two	 interact	 and	 are	 used	
responsibly.	This	will	support	the	
continued	 survival	 of	 plant	 and	
animal	 species.	 Simple	 things	
that	we	 can	do	 to	 care	 for	 our	
environment	 include	 planting	
trees,	riding	our	bikes	rather	than	
taking	cars,	saving	electricity	and	
water,	recycling	and	keeping	our	
environment	clean	and	tidy.	

Caring for my locality ~ Activity 3

Caring for my environment
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Assessment

Answers

Comprehension

 1. Answers may include meeting the young woman or hearing her 
voice for the first time. 

 2. beautiful, voice of an angel, sweet, glorious 

 3. (a) pew (b) entranced 
(c) bond (d) alarmed 

 4. Long ago 

 5. The villagers could see they had formed a special bond.

 6. Answers may include: Matthew was concentrating on his 
singing./He had not heard the young woman sing before./The 
young woman sat at the back of the church and crept away.

 7. Answers may be similar to the following but may also include 
additional information from the pupils: Mermaids are beautiful 
young women who live in the sea. They can become human and 
walk on the land. They can sing beautifully and can entrance 
humans.

 8. … happily ever after. 

Word Reading 

 1. (a) hear (b) missed 
(c) see (d) fate 
(e) been (f) know

 2. (a) knot (b) know 
(c) so, see

 3. (a) voice (b) voice

 4. (a) soft c (b) trace, entrance

 5. hurries

Word Reading

Teacher Information

•	 The activities on page 47 focus on homophones, the soft ‘c’ sound 
and the suffixes ‘-ed’ and ‘-es’.

  Introduction

•	 Reread the text, but first explain to pupils that the focus will be 
on words. While reading, ask pupils to find words with the soft ‘c’ 
sound and circle them (voice, voices, entranced, trace, entrance).

Development

•	 Ensure pupils are familiar with the term ‘homophone’. Give 
some examples (see, sea; there, their; maid, made). Elicit some 
examples from the pupils. Pupils suggest sentences for pairs of 
homophones, to be written onto the board; for example, son/sun = 
My uncle has a son called Sam./The sun is shining brightly.

•	 The soft ‘c’ words in question 4 should be spoken out loud, so 
pupils can hear the specific phoneme focused upon.

•	 The soft ‘c’ sound is used before the letters e, i and y; for example, 
race, city, fancy. There are some exceptions.

•	 Discuss and list words which end with the suffix ‘-es’. This suffix 
is added to nouns and verbs. Explain that root words ending in ‘-y’ 
with a consonant before it will need a spelling change; e.g. hurry/
hurries, baby/babies.

•	 Discuss the word reading activities on page 47, then allow pupils 
to complete the page independently.

Differentiated Individual/Paired/Group Work

•	 In pairs, pupils should find and list words with the soft ‘c’ sound. 

•	 More able pupils could look at their lists of words and see if they 
can make up a rule for when the sound is soft (i.e. when the ‘c’ is 
used before the letters ‘e’, ‘i’ and ‘y’).

Review

•	 As a class, compare pupils’ lists of soft ‘c’ words.

C11 Ask the pupils to write a list of things they know about 
mermaids, drawing on the text and things they already knew. 
They should include what they look like, where they live and 
what they do.

C15 Ask the pupils to state whether they think the mermaid and 
Matthew lived happily ever after. They should support their 
answer with evidence from the text.

WR1 Write the following homophone pairs on the board and have 
pupils write a sentence containing each.

here/hear, see/sea, blue/blew, sun/son, be/bee

Notes and Guidance 
(continued) Assessment and Answers
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Assessment

Answers

Comprehension

 1. … something a person has or owns. 

 2. … a woman whose husband has died and has not remarried. 

 3. … an adult female pig. 

 4. Once upon a time, … lived happily ever after. 

 5. Answers may include: She had been eating a lot of food OR she 
was having piglets. 

 6. Answers will vary.

 7. The widow saw Whuppity Stoorie in the forest singing her name. 

 8. The woman’s husband died or disappeared.

 9. Answers will vary but may include that the widow would not have 
had to worry about Whuppity Stoorie. 

 10. Answers may indicate that the baby stayed with its mother and 
grew up happily. 

 11. Answers will vary.

Word Reading

 1. (a) short ‘o’ (b) quad, quality

 2. (a) worm, world (b) Teacher check

 3. (a) 3 (b) 2 
(c) 3 (d) 3

 4. (a) I will, do not, that is, I am 
(b) It replaces letters.

 5. (a) try (b) die 
(c) spin (d) screech 
(e) cheer/cheerful (f) live 
(g) worry (h) happy

Word Reading

Teacher Information

•	 The activities on page 53 focus on words with ‘a’ and ‘w’, 
syllables, contractions and suffixes.

Introduction

•	 Reread the text, but first explain to pupils that the focus will be 
on words. While reading, ask pupils to circle words with three 
syllables (possession, cheerfully, Whuppity, happily).

Development

•	 The ‘a’ and ‘w’ words in questions 1 and 2 should be spoken out 
loud, so pupils can hear the specific phonemes focused upon.

•	 Explain that ‘a’ is the most common spelling for the ‘hot’ sound 
after ‘w’ and ‘qu’. Write the following words on the board and say 
them: want, watch, wander, quantity, squash. Listen to the sounds.

•	 Ensure pupils are familiar with the term ‘apostrophe’. Explain that 
this punctuation mark has two uses:

~ possession: to show that something belongs to somebody or 
something; for example, the widow’s baby.

~ contraction: to show that two words have joined and letters have 
been omitted; for example, are not = aren’t.

•	 Discuss the word reading activities on page 53, then allow pupils 
to complete the page independently.

Differentiated Individual/Paired/Group Work

•	 In pairs, pupils should find and list contracted words that include 
‘not’, ‘will’ and ‘have’. 

•	 More able pupils could also search for contracted words that 
include ‘had’, ‘would’, ‘are’ and ‘is’.

Review

•	 As a class, compare pupils’ lists of contracted words. Which of the 
lists has the greatest number of words?

C3 Write a list of things that they like and dislike about the 
poem. What is their most and least favourite thing? Would 
they recommend the poem to a friend?

C8 Present the following list of words to the pupils and ask 
them to write a definition for each word.

sow, widow, forest, prize, laces, chubby

WR1 Write the following words on the board and have pupils 
write the two words that make each contraction.

aren’t, haven’t, couldn’t, he’ll, you’ll, they’ll, it’s, you’re, 
where’s, they’d, we’d, we’re

Contractions 
using ‘not’

Contractions 
using ‘will’

Contractions 
using ‘have’

aren’t
can’t

couldn’t
didn’t

he’ll
she’ll

I’ll
it’ll

you’ve
would’ve
they’ve

might’ve

Notes and Guidance 
(continued) Assessment and Answers

The Mermaid of Zennor Whuppity Stoorie

Week 4
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Parts of speech
Adverbs

Focus

Common	adverbs	of	manner

Definition

•	 An	adverb is a word that adds information, usually 
to	a	verb	and	can	tell	about	how	(manner),	when	
(time) or where (place) something happens.

 Example:

The birds sang cheerfully.

	 Note:	Adverbs	can	modify	(add	information	to)	any	
words	that	are	not	nouns	or	pronouns.	(These	are	
modified	by	adjectives.)

Explanation

•	 Adverbs	clarify	meaning	by	telling	more	about	the	
action, allowing for greater precision and adding 
interest to writing.

•	 Some	teachers	may	prefer	to	just	focus	on	the	
concept of words telling how something happens, 
while	others	may	like	to	also	teach	the	term	‘adverb’,	
which	has	been	used	on	the	worksheet.	Many	
children	will	enjoy	the	fact	that	they	can	remember,	
understand and use this term.

Worksheet information

•	 Read	the	sentences	with	the	pupils,	then	discuss	the	
thing	that	happens	in	each	sentence.	Remind	them	
that	words	telling	about	something	someone	does	
or	things	that	happen	are	called	verbs.	(See	pages	
6–11.)

•	 Explain	that	there	is	a	word	in	the	first	sentence	
which	tells	more	about	how	Jill walked.	Identify	
the	word,	‘slowly’,	and	explain	that	because	in	this	
sentence it tells how something happens it is called 
an	‘adverb’.	

•	 Ask	the	pupils	to	identify	what	Jack	did	(the	verb)	
in the second sentence (yelled), then how he did 
it (loudly). Explain that in this sentence, the word 
‘loudly’	is	an	adverb	because	it	tells	how	something	
happened.

•	 Identify	the	verbs	and	discuss	the	adverbs	in	each	
sentence	before	the	pupils	complete	Question	2.

•	 Explain	that	the	word	choices	in	Question	3	are	both	
adverbs	and	that	pupils	have	to	choose	the	best	
adverb	to	tell	more	about	the	verb.

Ideas for further practice

•	 Choose	an	adverb	such	as	‘sadly’,	‘cleverly’	or	
‘carefully’	and	brainstorm	to	list	verbs	each	adverb	
could	be	used	to	modify	or	describe.	

 Example:

walk sadly, wake up sadly, cry sadly, look sadly, sit 
sadly

•	 Pupils	think	of	adverbs	to	describe	an	action	
modelled	by	the	teacher	or	another	pupil.	

 Example:

‘You dropped the book – carelessly, loudly, stupidly, 
deliberately, clumsily.’

Answers

	 1.	 (a)	 Teacher	check

	 	 (b)	 (i)	slowly	 (ii)	loudly	 (iii)	carefully
	 	 	 (iv)	badly	 (v)	sweetly	 (vi)	happily

	 2.		(a)	safely	 (b)	quietly	 (c)	happily
	 	 (d)	carefully	 (e)	quickly
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Parts of speech
Adverbs

Focus

Common	adverbs	of	manner,	time	and	place

Definition

•	 An	adverb is a word that adds information, usually 
to	a	verb	and	can	tell	about	how	(manner),	when	
(time) or where (place) something happens.

 Example:

Yesterday (time), they desperately (manner) 
searched everywhere (place) for the lost boy.

	 Note:	Adverbs	can	modify	(add	information	to)	any	
words	that	are	not	nouns	or	pronouns.	(These	are	
modified	by	adjectives.)

Explanation

•	 Adverbs	of	manner,	time	and	place	clarify	meaning	
by	telling	more	about	the	action,	allowing	for	greater	
precision and adding interest to writing.

•	 Some	teachers	may	prefer	to	just	focus	on	the	
concept of words telling how, when and where 
something happens,	while	others	may	like	to	also	
teach	the	term	‘adverb’	which	has	been	used	on	the	
worksheet.	Many	children	will	enjoy	the	fact	that	
they	can	remember,	understand	and	use	this	term.

Worksheet information

•	 Introduce	the	story	by	discussing	elephants	and	
some of the things they do. 

•	 Read	the	story	to	the	class.	

•	 Read	the	story	again,	discussing	each	of	the	words	
in	italics	and	explaining	that	they	have	all	been	used	
as	adverbs	in	this	story	and	that	they	tell	more	about	
the	verbs	or	‘doing’	words.

•	 Explain	why	the	writer	added	these	adverbs;	i.e.	to	
tell	the	reader	more	about	how	things	happened,	
when	they	happened	and	where	they	happened.	This	
makes	writing	more	interesting	for	the	reader.	Make	
the	point	that	writers	need	to	choose	their	adverbs	
carefully	or	people	won’t	understand	how,	when	and	
where things happened. 

•	 Pupils	can	work	with	a	partner	to	complete	Question	
1.	The	adverbs	are	in	bold	in	the	text	but	they	could	
be	written	on	the	board	or	on	small	cards	for	those	
pupils	who	have	difficulty	locating	them	in	the	text.

•	 In	Question	2,	pupils	are	required	to	categorise	the	
adverbs	as	those	of	manner,	time	and	place.	They	
can	do	this	by	finding	the	word	and	identifying	the	
verb	it	is	telling	more	about,	then	asking	themselves	
a	question;	for	example,	ask	‘Is	the	word	“carefully”,	
telling	how,	when	or	where	the	elephants	moved?’	
This	process	may	need	to	be	modelled	numerous	
times	before	pupils	are	able	to	do	it	independently.

Ideas for further practice

•	 Read	simple	sentences	with	adverbs	and	ask	pupils	
questions	following	this	pattern:

 Example 1.
	 Sentence:	We	dived	under.

 Question 1. What did they do? (They dived.)
 Question 2. Do we know how they dived?
 Question 3. Do we know when they dived? 
 Question 4. Do we know where they dived? (under)

 Example 2. 
	 Sentence:	John	has	already	finished	his	work.

 Question 1. What has John done? (He has finished.)
Question 2. Do we know how he has finished?

 Question 3. Do we know when he has finished?  
   (already)

 Question 4. Do we know where he has finished?

Answers

	 1.		(a)	yesterday	 (b)	everywhere	 (c)	gently
  (d) soon (e) gracefully (f) carefully

	 2.		(a)	how	 (b)	how	 (c)	when
  (d) when (e) where (f) when
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1 Reports

Teacher information

• Discuss the pictures on page 39 with the pupils and 
encourage them to share what they know about penguins.

• Direct the pupils to the title of the report and the classifying 
statement. Read through the report with the pupils and 
discuss words and phrases in the description.

• Work through the analysis on page 40 with the pupils, 
pointing out the sections of a report. The sections have 
been separated on page 39 so pupils can more clearly 
identify them. Pupils can write words, phrases or sentences 
to complete the analysis.

• Pupils can write words, phrases, sentences and draw 
pictures to complete a report plan about an animal of their 
choice on page 41.

• Pupils’ report plans could be read out by them in small 
groups and discussed. (Purpose/Audience)

• The report plans could be displayed for other pupils to read 
and compare, especially those who chose the same animal. 
(Publishing/Display/Purpose)

• The activity could be done in conjunction with a broad or 
selective animal theme. (Context/Purpose)

• Books containing simple animal facts or reports could 
be displayed in the classroom and read as a class or 
individually. (Context)

Answers

Page 40

1. Penguins

2. Penguins are members of the bird family.

3. Teacher check

4. (a) flying

 (b) land, funny

• written 
in timeless 
present tense, 
in the third 
person

• uses factual 
language 
rather than 
imaginative; 
e.g. Penguins 
have short, 
thick, shiny 
feathers

• information 
is organised 
into paragraphs

Classification– 
A general or classifying 
statement about what is 

being reported.

Conclusion – 
A comment giving the writer’s 
opinion about the subject of 

the report.

Title – states the subject of 
the report Penguins

Penguins are members of the bird family.

Although they are birds, penguins cannot fly. They spend most of their 
time in water and can swim very well.

Their wings are like flippers and help them to swim. Their body is 
shaped like a torpedo. This helps them to move smoothly through the 
water.

Penguins have short, thick, shiny feathers. Their feathers are darker 
on their back and lighter on their belly. Enemies such as seals cannot 
see them as easily in the water.

Penguins eat fish, squid and krill, which are like tiny prawns. A hook at 
the end of their bill helps them to grab their food.

I like the way penguins move in the water. It looks as if they are flying. 
When they are on land, they move with a funny waddle.

Description – 
This report gives a detailed 

and accurate account of what 
the animal looks like, where 
it can be found and what it 

can do.

TEACHERS NOTES

Structural and language features are shown on the left and right of the text below.

Adverbs Adverbs

Report

Week 4
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Teachers notes
Lesson focus:

 Punctuation

Caterpillars to butterfl ies

• Capital letters at the beginning of sentences
• Full stops

Spelling

• Misspelt words
• Plurals – adding ‘s’

Grammar

• Adjectives

Teacher information

 Explanations analyse how things work and how or why things happen.

Answers

This is how caterpillars turn into butterfl ies. turn
A female butterfl y lays eggs on a green leaf.  butterfl y
After about ten days tiny caterpillars hatch.  tiny
They begin to look for food. The caterpillars grow  caterpillars
and grow as they continue to eat. When they  they
are fully grown, each caterpillar changes into a  each
chrysalis. After about two weeks,  After
out come colourful butterfl ies. come

1. (a) Missing punctuation is in bold type.

2. Spelling errors are in italic type.
 (a) turn, butterfl y, tiny, caterpillars, they, each, After, come
 (b) eggs, days, caterpillars, weeks

3. (a) (i) female   (ii) green   (iii) colourful   (iv) tiny
 (b) Teacher check

Caterpillars to Butterflies
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Week 4
The Lion and the Mouse
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Teachers notes
Lesson focus:

 Punctuation

The lion and the mouse

• Capital letters at the beginning of sentences
• Full stops
• Exclamation marks – recognition
• Direct speech – recognition
• Apostrophes for grammatical contractions

Spelling

• Confused words: line/lion, made/maid
• Misspelt words

Grammar

• Conjunctions

Teacher information

A fable is a type of narrative. It tells a story with a moral.

Answers

A big lion was asleep in the jungle. He woke up  was
when a mouse ran over him. The lion was angry.  over
He caught the little mouse and opened his  mouse
mouth to eat him. The mouse was very scared.  mouth
‘Please let me go! I’m only little but one day I  little
may be able to help you.’ help
The lion decided to let him go. One day, the lion  lion
was caught in a trap made of rope. The mouse  made
saw the lion. He nibbled at the ropes and set  ropes
him free.  free
Moral: Even small friends are worth having.

1. (a) Missing punctuation is in bold type.
 (b) Direct speech is underlined.

2. Spelling errors are in italic type.
 (a) was, over, mouse, mouth, little, help, lion, made, ropes, free

3. The conjunctions are circled.
Answers should include two of the following: and, when, but.
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Teachers notes
Lesson focus:

 Punctuation

How a letter reaches its destination

• Capital letters at the beginning of sentences
• Full stops
• Commas – recognition

Spelling

• Confused words – male/mail, there/their, where/wear, plain/plane, for/four, to/too/two
• Misspelt words

Grammar

• Compound words
• Common nouns

Teacher information

 Explanations analyse how things work or how or why things happen.

Answers

After a letter is posted, a postal van collects the  letter
mail and takes it to the post offi ce.  takes
There it is sorted by size and  by
where it is to go. Some will go by truck  truck
and some by plane or train. When it  train
reaches its destination, another postal worker  postal
leaves it at the post offi ce for you to  offi ce
collect or delivers it to your letterbox. collect

1. (a) Missing punctuation is in bold type.

2. Spelling errors are in italic type.
 (a) mail, There, where, plane, for, to
 (b) letter, takes, by, truck, train, postal, offi ce, collect
3. (a) (i) an, other   (ii) letter, box
 (b) truck, plane, train

How a Letter Reaches its Destination
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Week 4

Tens and Ones

TEACHER INFORMATION
N

Number
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NUMBER AND PLACE VALUE

Objective
•	 Recognise	the	place	value	of	each	digit	in	a	two-digit	number	(tens,	ones).

Oral work and mental calculation
•	 Hold	up	a	card	with	a	two-digit	number	on	it.		Ask	

the class questions such as, ‘What number is on this 
card?’, ‘Point to the ten’ and ‘What number is the 
one/unit?’

•	 Hang	a	series	of	two-digit	numbers	on	the	class	
washing line.  Give the pupils instructions, such as, 
‘Go and fetch me the number 70’.

•	 Ask	a	pupil	to	point	out	a	given	number	on	the	class	
number board or on their own hundred square. 

•	 Say	what	the	digits	in	two-digit	numbers	represent;	
for example, the 9 in 95 represents 90 (or 9 tens) and 
the 5 represents 5 (or 5 ones).

•	 State	the	number	that	is	equivalent	to	7	tens	and	4	
ones (74).

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Tens and ones (page 15)

Additional activities suitable for developing 
the objective
•	 Know	Tens	and	Units	and	what	each	figure	in	a	two–

digit number represents.

•	 Play	a	matching	game	of	numbers	in	digits	and	
words.  Shuffle the cards well to begin the game.

•	 Expand	numbers;	for	example,	48	is	40	+	8.		Show	the	
number on an abacus.

•	 Complete	TU	sums	using	unknown	numbers;	for	
example, 

 25 = 	+	5	or	36	=	30	+	

•	 Use	money	to	explain	Tens	and	Units;	for	example,	
give me 68p in tens and ones or change twenty-two 
pennies for two tens and two pennies.

Answers
 1. (a) 2 tens 2 ones

  (b) 2 tens 5 ones

  (c) 2 tens 0 ones

  (d) 2 tens 6 ones

  (e) 3 tens 1 one

  (f) 4 tens 4 ones

 2. Teacher check

Challenge: Teacher check

How Many Tens and Ones?

TEACHER INFORMATION
N

Number
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Oral work and mental calculation
•	 Hold	up	a	card	with	a	two-digit	number	on	it.		Ask	

the class questions such as, ‘What number is on this 
card?’, ‘Point to the ten’ and ‘What number is the 
one/unit?’

•	 Hang	a	series	of	two-digit	numbers	on	the	class	
washing line.  Give the pupils instructions, such as, 
‘Go and fetch me the number 70’.

•	 Ask	a	pupil	to	point	out	a	given	number	on	the	class	
number board or on their own hundred square. 

•	 Say	what	the	digits	in	two-digit	numbers	represent;	
for example, the 9 in 95 represents 90 (or 9 tens) and 
the 5 represents 5 (or 5 ones).

•	 State	the	number	that	is	equivalent	to	7	tens	and	4	
ones (74).

Main teaching activity
How many tens and ones? (page 17)

Additional activities suitable for developing 
the objectives
•	 Know	Tens	and	Units	and	what	each	figure	in	a	two–

digit number represents.

•	 Play	a	matching	game	of	numbers	in	digits	and	
words.  Shuffle the cards well to begin the game.

•	 Expand	numbers;	for	example,	48	is	40	+	8.		Show	the	
number on an abacus.

•	 Complete	TU	sums	using	unknown	numbers;	for	
example, 

 25 = 	+	5	or	36	=	30	+	

•	 Use	money	to	explain	Tens	and	Units;	for	example,	
give me 68p in tens and ones or change twenty-two 
pennies for two tens and two pennies.

Answers
	 1.	 (a)	 1	ten	+	5	ones	=	15

	 	 (b)	 2	tens	+	1	one	=	21

	 	 (c)	 4	tens	+	6	ones	=	46

	 	 (d)	 3	tens	+	0	ones	=	30

	 	 (e)	 3	tens	+	9	ones	=	39

 2. Teacher check

Challenge: Teacher check

NUMBER AND PLACE VALUE

Objectives
•	 Recognise	the	place	value	of	each	digit	in	a	two-digit	number	(tens,	ones).

•	 Use	place	value	and	number	facts	to	solve	problems.

Subtracting

TEACHER INFORMATION
N

Number
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Oral work and mental calculation
•	 Understand	and	use	the	vocabulary	take away, 

subtract, how many are left, difference between, 
minus, equals.

•	 Use	the	signs	for	–	and	=.

•	 Subtract	numbers	to	find	difference.

•	 Count	back	in	steps	along	a	number	line.

•	 Use	zero	and	understand	that	subtracting	zero	leaves	
a number unchanged.

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Subtracting (page 67)

Additional activities suitable for developing 
the objectives
•	 Use	written	phrases	that	show	an	understanding	of	

the different ways of saying ‘subtract’; for example,  
18 take away 4. 
How many more is 18 than 4? 
Subtract 4 from 18.

•	 Record	subtraction	sums	using	the	signs	–	and	=.

•	 Complete	sums	with	a	symbol	representing	an	
unknown number; for example,

 14 – 5 =   –  = 9

•	 Use	coins	to	subtract	and	therefore	find	change;	for	
example, 20p – 5p = 15p.

•	 Use	number	lines	and	a	100	square	to	consolidate	
subtraction facts.

Answers
1. (a) 12 – 4 = 8 (b) 14 – 8 = 6

 (c) 18 – 9 = 9 (d) 17 – 4 = 13

 (e) 15 – 7 = 8

2. (a) 25 – 4 = 21 (b) 16 – 4 = 12

 (c) 25 – 3 = 22 

3. 5, 8, 7, 14, 10, 6, 12, 9, 15

Challenge: 2, 5, 4, 11, 7, 3, 9, 6, 12

ADDITION AND SUBTRACTION

Objectives
•	 Recall	and	use	subtraction	facts	to	20	fluently.

•	 Subtract	numbers	using	concrete	objects,	pictorial	representations,	and	mentally,	including	a	two-digit	number	
and ones.

More Subtraction

TEACHER INFORMATION
N

Number
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Additional activities suitable for developing 
the objectives
•	 Use	written	phrases	that	show	an	understanding	of	

the different ways of saying ‘subtract’; for example,  
18 take away 4. 
How many more is 18 than 4? 
Subtract 4 from 18.

•	 Record	subtraction	sums	using	the	signs	–	and	=.

•	 Complete	sums	with	a	symbol	representing	an	
unknown number; for example,

 14 – 5 =   –  = 9

•	 Use	coins	to	subtract	and	therefore	find	change;	for	
example, 20p – 5p = 15p.

•	 Use	number	lines	and	a	100	square	to	consolidate	
subtraction facts.

Answers
1. (a) 9 (b) 17 (c) 9 (d) 7

 (e) 15 (f)  6 (g) 15 (h) 8

2. (a) 16 (b) 13 (c) 9 (d) 13 (e) 9

Challenge: Teacher check; 20 – 6 = 14

ADDITION AND SUBTRACTION

Oral work and mental calculation
•	 Understand	and	use	the	vocabulary	take away, 

subtract, how many are left, difference between, 
minus, equals.

•	 Use	the	signs	for	–	and	=.

•	 Subtract	numbers	to	find	difference.

•	 Count	back	in	steps	along	a	number	line.

•	 Use	zero	and	understand	that	subtracting	zero	leaves	
a number unchanged.

Main teaching activity
More subtraction (page 69)

Objectives
•	 Recall	and	use	subtraction	facts	to	20	fluently.

•	 Subtract	numbers	using	concrete	objects,	pictorial	representations,	and	mentally,	including	a	two-digit	number	
and ones.

The Litre

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Oral work and mental calculation
•	 Use	the	vocabulary:	guess, estimate, roughly, nearly, 

about, close to.

•	 Suggest	suitable	units	to	measure	capacities	of	
various	things;	for	example,	the	capacity	of	a	
thimble	or	egg	cup.

•	 Respond	to	questions	such	as:
	 What	will	hold	about	1	litre	of	water?
	 What	will	hold	about	5	litres	of	water?

Main teaching activity
The	litre	(L)	(page16)

Additional activities suitable for developing 
the objective
•	 Estimate,	then	check:

	 How	much	water	would	an	egg	cup	hold?

	 Which	jug	would	hold	more	water?

•	 Estimate	and	then	measure	the	capacities	of	a	
range	of	containers.	Order	them	from	least	to	
greatest	capacity.

•	 Measure	to	find	containers	with	a	capacity	of	
about	1	litre	or	half	a	litre.

Answers
1.	 Teacher	check	–	approximately	4,	depending	on	

size	of	the	cup.

2.	 Less	than	1	litre	(red):	cup,	glass,	margarine	
container,	can	of	pop.

	 More	than	1	litre	(blue):	bucket,	pool,	bath,	bowl,	
bin.

3.	 Teacher	check

Challenge:	Teacher	check

Objective
•	 Choose	and	use	appropriate	standard	units	to	estimate	and	measure	capacity	(litres,	ml)	to	the	nearest	

appropriate	unit,	using	measuring	vessels.

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Oral work and mental calculation
•	 Use	the	vocabulary:	guess, estimate, roughly, nearly, 

about, close to.

•	 Suggest	suitable	units	to	measure	capacities	of	
various	things;	for	example,	the	capacity	of	a	
thimble	or	egg	cup.

•	 Respond	to	questions	such	as:
	 What	will	hold	about	1	litre	of	water?
	 What	will	hold	about	5	litres	of	water?

Main teaching activity
The	litre	(L)	(page16)

Additional activities suitable for developing 
the objective
•	 Estimate,	then	check:

	 How	much	water	would	an	egg	cup	hold?

	 Which	jug	would	hold	more	water?

•	 Estimate	and	then	measure	the	capacities	of	a	
range	of	containers.	Order	them	from	least	to	
greatest	capacity.

•	 Measure	to	find	containers	with	a	capacity	of	
about	1	litre	or	half	a	litre.

Answers
1.	 Teacher	check	–	approximately	4,	depending	on	

size	of	the	cup.

2.	 Less	than	1	litre	(red):	cup,	glass,	margarine	
container,	can	of	pop.

	 More	than	1	litre	(blue):	bucket,	pool,	bath,	bowl,	
bin.

3.	 Teacher	check

Challenge:	Teacher	check

Objective
•	 Choose	and	use	appropriate	standard	units	to	estimate	and	measure	capacity	(litres,	ml)	to	the	nearest	

appropriate	unit,	using	measuring	vessels.

Capacity

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Oral work and mental calculation
•	 Understand	and	use	the	vocabulary	for	capacity:	

full, empty, less than (<), more/greater than (>), 
equal to (=).	

•	 Know	that	1	litre	=	1000	millilitres.

•	 Show	a	litre	jug	full	of	water	or	show	a	litre	of	
milk.		Ask	the	pupils	to	suggest	a	container	that	
might	hold	more	than	a	litre.		Suggest	a	container	
that	would	hold	less	than	a	litre.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	
this	copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Capacity	(page	19)

Additional activities suitable for developing 
the objective
•	 Use	cups,	yoghurt	pots,	jugs,	bottles	etc.	and	see	

which	holds	the	most/least	liquid.

•	 Estimate	and	then	work	out	how	many	cups	of	
water	will	fill	a	bucket.

•	 Choose	a	container.	Ask	pupils	to	find	another	
container	that	they	feel	will	have	a	similar	
capacity.	Fill	the	containers	with	sand/water	to	
check	predictions.

Answers
1.	 Teacher	check	–	the	larger	object	in	each	pair.

2.	 (a)	>			(b)	<			(c)	=			(d)	>

Challenge:	Teacher	check

Objective
•	 Compare	and	order	volume/capacity	and	record	the	results	using	<,	>	and	=.

Symmetrical Shapes

TEACHER INFORMATION
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G
Geometry

PROPERTIES OF SHAPES

Additional activities suitable for developing 
the objective
•	 Fold	simple	2–D	shapes	in	half,	to	make	new	

shapes;	for	example,	folding	a	square	makes	a	
rectangle.

•	 Fold	a	piece	of	paper	in	half.	Cut	out	small	pieces.	
Open	the	piece	of	paper	to	reveal	a	symmetrical	
pattern.

•	 Make	snowflakes	in	this	way,	for	display	at	
Christmas.

•	 Blob	paint	onto	one	half	of	a	piece	of	art	paper.	
Fold	the	paper	in	half	and	press	the	top	half	
onto	the	bottom	half.	Open	the	paper	to	reveal	a	
symmetrical	pattern.

•	 Investigate	and	record	objects	that	can	be	folded	
in	half	to	make	a	match;	for	example,	a	leaf,	a	
scarf,	a	doll’s	dress	etc.

Answers
	 1.	 The	square,	oval,	rectangle,	circle,	star	and	

triangle	are	all	symmetrical.

	 2.	 Teacher	check

Challenge:		Teacher	check

Objective
•	 Identify	and	describe	the	properties	of	2-D	shapes,	including	line	symmetry	in	a	vertical	line.

Oral work and mental calculation
•	 Discuss	which	shapes	will	fold	in	half	to	make	a	

match.	Are	new	shapes	made	when	any	of	the	
shapes	are	folded	in	half?

•	 Investigate	and	discuss	objects	that	can	be	folded	
in	half	to	make	a	match;	for	example,	a	leaf,	a	
scarf,	a	doll’s	dress	etc.

Main teaching activity
Symmetrical	shapes	(page	63)

Symmetry

TEACHER INFORMATION
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G
Geometry

PROPERTIES OF SHAPES

Oral work and mental calculation
•	 Understand	the	vocabulary:	fold, line of symmetry, 

match, reflection, mirror line, symmetrical.

•	 Look	at	and	describe	symmetrical	patterns	in	
leaves,	flowers,	a	cut	apple,	a	butterfly,	a	spider,	a	
spider’s	web	etc.

•	 As	a	class,	sketch	in	a	line	of	symmetry	on	pictures	
of	faces,	houses,	road	signs	or	flags.

Main teaching activity
Symmetry	(page	65)	

Additional activities suitable for developing 
the objective
•	 Complete	a	symmetrical	pattern	when	given	half	

of	it.

•	 Write	name	in	capital	letters	and	find	out	which	
letters	are	symmetrical.

•	 Make	a	symmetrical	picture	using	ink	or	paint	
blobs,	a	pegboard,	and/or	gummed	paper	shapes.

•	 Test	lines	of	symmetry	with	a	small	mirror.	

Answers
1.	 Teacher	check

2.	 Teacher	check

3.	 Teacher	check

Challenge:	Teacher	check

Objective
•	 Identify	and	describe	the	properties	of	2-D	shapes,	including	line	symmetry	in	a	vertical	line.

About Me
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Objectives

•	 name	and	identify	external	
parts	of	the	male	and	
female	body	and	their	
associated	functions	or	
senses

•	 become	aware	of	the	role	
of	each	sense	in	detecting	
information	about	the	
environment	and	in	
protecting	the	body

•	 recognise	that	all	living	
things	grow	and	change

•	 use	all	senses	to	become	
aware	of	and	explore	
environments

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Recording	and	
communicating

Designing and making

•	 Exploring

Background information

We	have	five	senses	to	help	us	
learn	about	our	 surroundings	
and 	 abou t 	 ou r 	 bod i e s	
themselves.	These	are	hearing,	
sight,	 taste,	 smell	 and	 touch.	
Nerve	 endings	 in	 our	 ears,	
eyes,	 nose,	 tongue	 and	 skin	
send	information	to	our	brain	
which	 then	 interprets	what	 is	
going	on	 and	what	 it	 should	
do.

All	living	things	have	the	ability	
to	sense	changes	in	the	world	
around	them.	Our	senses	help	
us	to	avoid	danger,	find	food	
and	seek	shelter.	Some	animals	
have	 senses	 that	 are	 more	
sensitive	than	humans	such	as	
dogs	and	bats.	

Our	 skin,	 the	 sense	 organ	
involved	 in	 touch,	can	detect	
sensations	such	as	heat,	cold,	
pain	and	pressure.

Before the lesson

Materials needed

•	 Popcorn	 maker	 or	 (electric)	 frying	 pan	 and	 butter/oil,	 popcorn	 kernels,	 bowl,	
mirrors.

Preparation

•	 Send	a	note	home	to	parents	informing	them	that	the	class	will	be	making	and	eating	
popcorn	in	the	next	science	lesson.	

•	 Ask	the	pupils	to	bring	a	mirror	to	class	or,	if	not	available,	a	recent	close-up	photograph	
of	themselves.

The lesson

Stimulus

•	 Play	‘Simon	Says’	with	an	emphasis	on	naming	body	parts.

What to do

•	 Ask	pupils	what	happens	to	people’s	physical	appearance	as	 they	get	older	 (grow	
taller,	hair	changes	colour,	skin	becomes	wrinkled	etc.).	Ask	the	pupils	to	describe	
the	appearance	of	an	elderly	person	in	their	family.	

•	 Ask	the	class	to	consider	what	they	think	they	will	 look	like	when	they	are	older.	
Pupils	look	either	in	the	mirror	or	at	the	photo	of	themselves	they	have	brought	to	
class.	They	use	this	image	to	help	them	imagine	what	they	will	look	like	when	they		
are	older.

•	 Before	pupils	begin	drawing,	read	and	discuss	each	of	the	body	parts	named	in	Question	
1.	Pupils	draw	themselves	as	an	elderly	person	in	the	square	on	the	worksheet.	They	
then	match	the	body	parts	to	their	drawing.	

•	 Ask	the	class	to	sit	quietly	and	close	their	eyes.	Begin	making	the	popcorn.	What	can	
they	hear,	smell	and	(when	eyes	are	opened)	see?	

•	 Give	each	pupil	a	sample	of	the	popcorn.	(Note:	small	cones	can	be	made	using	paper	
and	adhesive	tape.)	Pupils	feel	the	popcorn	and	then	taste	it.	Ensure	pupils	have	washed	
their	hands	prior	to	this	lesson.	Pupils	complete	Question	2	on	the	worksheet.

•	 Discuss	each	of	the	senses.	Ask	the	class	how	they	think	each	of	the	senses	protects	us.	
Discuss	each	sense.	Explain	that	if	we	touch	something	and	it	is	hot,	our	‘touch’	sense	
in	our	skin	sends	messages	to	the	brain	to	move	away.	We	react	to	this	message.

After the lesson

Answers

	 1.	Teacher	check

	 2.	Answers	will	vary

	 3.	Touch

Additional activities

•	 Make	a	‘secret	box’.	Place	things	in	the	box	such	as	playdough,	sandpaper,	small	bag	
of	pot-pourri	etc.	Pupils	are	blindfolded.	They	place	their	hands	in	the	box	and	have	
to	guess	what	they	are	feeling.	They	can	also	remove	the	object	from	the	box	and	
smell	it	to	help	them.	

•	 Locate	a	place	in	the	school	grounds	that	is	near	flowering	trees	or	plants	and	has	
regular	visits	from	birds/insects	etc.	Pupils	sit	quietly,	firstly	with	their	eyes	closed,	
and	they	listen	and	smell.	What	do	they	hear?	What	can	they	smell?	Tell	the	class	to	
open	their	eyes.	What	can	they	see?	Pupils	complete	a	similar	activity	to	Question	2	
on	the	worksheet,	describing	their	experiences.	

Display ideas

•	 Trace	around	a	pupil.	Decorate	with	fabric	or	recycled	materials.	Label	body	parts.

Myself ~ Activity 1About me

Changes
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Before the lesson

Materials needed 

•	 Photographs	and	charts	of	people,	plants	and	animals	at	different	stages	of	their	
life	cycle,	or	life	cycle	charts.

Preparation 

•	 Collect	photographs	of	people	at	different	stages	in	their	lives.	Ask	pupils	to	bring	
photographs	of	themselves	as	babies	and	toddlers.

The lesson

Stimulus 

•	 Use	photographs	and	charts	to	show	people	at	different	stages	of	their	lives.	Display	
the	photographs	of	the	pupils.	Play	a	‘guess	who?’	game.

What to do 

•	 Ask	pupils	to	think	about	what	they	could	do	as	babies.	What	did	they	like	to	eat?	
What	were	their	responsibilities?	Continue	with	pupils	considering	the	same	criteria	
when	they	were	toddlers.	Did	they	have	any	responsibilities	such	as	having	to	put	
their	cup	in	the	sink	or	put	their	toys	away?	Ask	the	class	what	their	responsibilities	
are	now.	Do	they	have	any	chores?	What	things	do	they	like	to	do	and	eat	now?	

•	 Pupils	complete	the	table.	Ask	the	class	how	things	have	changed.

•	 Pupils	complete	Question	2	by	drawing	or	labelling	pictures.	Pupils	may	need	help	
with	the	spelling	of	some	words.

•	 Show	the	pupils	pictures	of	plants	and	animals	at	different	stages.	Pupils	match	
the	animals	and	plants	in	their	early	stages	with	the	same	plants/animals	in	their		
later	stages.

After the lesson

Answers

1.	Teacher	check

2.	baby	 	child	 	teenager	 	adult	 	senior

3.	(a)	kitten	–	cat

	 (b)	seed	–	plant

	 (c)	tadpole	–	frog

	 (d)	caterpillar	–	butterfly

Additional activities

•		Explore	the	cycles	of	animals	that	hibernate;	for	example,	bears.

Display ideas 

•	 Pupils	look	through	magazines	and	find	pictures	of	people	in	one	of	the	five	stages	
of	their	life	cycle.	The	pictures	can	be	glued	on	black	card,	labelled	and	have	arrows	
attached	to	show	the	order.

•	 Other	posters	of	life	cycles	can	be	created	and	displayed.	The	pupils	can	draw,	paint	
or	use	pictures	from	the	Internet	and	put	them	in	the	correct	order,	showing	the	
cycle.

Objectives

•	 recognise	that	all	living	
things	grow	and	change

•	 recognise	that	physical	
growth	has	taken	place	since	
birth

•	 begin	to	identify	the	main	
phases	of	the	human	life	
cycle

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Recording	and	
communicating

Background information 

All	through	our	lives,	changes	will	
occur.	 Some	of	 these	 changes	
may	be	small,	some	major.	They	
may	 be	physical	 or	 emotional,	
positive	or	negative.		

Food	 and	 water	 are	 essential	
to	 the	 growth	 and	 survival	 of	
people,	plants	and	animals.

People	 also	 require	 s leep	
and	 exercise	 for	 growth	 and	
development.	

Cyclic	patterns	occur	 in	nature.	
The	most	 obvious	 of	 these	 are	
the	life	cycles	of	different	animals,	
including	humans.	Other	cycles	
involve	 weather,	 climate,	 the	
passing	 of	 time	 (days,	 weeks,	
months,	 years),	water	 etc.	 The	
repetitive	nature	of	life	on	Earth	is	
a	concept	that	can	be	reinforced	
from	many	perspectives.

Myself – Activity 3

Changes

A Need or a Want?
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Before the lesson

Materials needed 

•	 Small	segments	of	fruit	–	sufficient	for	one	each.	Sweets	and	crisps	etc.—sufficient	
for	a	taste	per	pupil.

Preparation 

•	 Prepare	above	foods	so	each	pupil	will	taste	one	of	the	fruits	and	one	of	the	‘junk	
foods’.

The lesson

Stimulus 

•	 Give	each	pupil	a	piece	of	fruit	to	eat	without	showing	the	‘junk	food’	item.	Discuss	
the	reaction	to	this	food.	Then	provide	the	‘junk	food’.	Discuss	the	reaction	to	this	
food	and	compare.

What to do 

•	 Discuss	the	difference	between	a	need	and	a	want	as	illustrated	in	the	stimulus.

•	 Ask	pupils	what	they	have	had	to	eat	and	drink	over	the	past	two	days.	List	their	
answers	on	the	whiteboard.

•	 Discuss	which	foods	might	be	needs	or	wants.

•	 Pupils	complete	the	copymaster	using	the	lists	on	the	whiteboard	as	a	reference	
if	necessary.

After the lesson

Answers 

1.	–	3.	Teacher	check.

Additional activities 

•	 Pupils	can	draw	or	find	pictures	in	magazines	to	help	create	two	posters	labelled	
–	‘Foods	and	Drinks	We	Need’	and	‘Foods	and	Drinks	We	Want’.

Display ideas

•	 Refer	to	the	‘Additional	activities’.

Objective

•	 identify	some	requirements	
for	growth	and	development	
in	the	human

Working scientifically

•	 Questioning

•	 Predicting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	
communicating

Background information

A	 ‘need’	 is	 something	we	 use	
to	 survive	 (e.g.	 food,	water,	 air,	
shelter).	 A	 ‘want’	 is	 something	
we	would	like	to	have	but	which	
is	not	essential	 to	our	health	or	
survival	(e.g.	TV,	a	new	toy).

Although	 food	 is	 a	need,	 some	
foods	and	drinks	are	not	essential	
to	our	health	or	survival	and	are	
‘wants’	 (e.g.	 soft	 drink,	 potato	
crisps	etc.).

Myself ~ Activity 4

A need or a want?
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