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The pages in the Learn from Home Workbook series have been taken from a variety of 
Prim-Ed Publishing’s teacher copymasters. These copymasters are hugely popular with 
teachers and contain a lot of extra material and pages for a teacher’s use. This extra 
material is not needed for the purposes of this workbook series. Therefore, there may be 
page number references on the workbook pages which do not correspond to the pages 
within the workbook. Owing to the tight timeline in which we had to get this book to print, 
we did not have the opportunity to edit these page numbers. Rest assured that these 
page number references do not affect the activities that your child has to do.



ENGLISH

The English work this week includes two reading comprehensions (text reading, with questions 
and word study activities following the text), grammar, narrative writing and activities asking 
your child to proofread and edit some text passages.

Reading Comprehension

The two texts are based on two different 
styles of writing – a fairy tale and an 
explanation. We suggest that your child only 
attempts one text in a single session/lesson. 
It is a good idea to read through each text 
with your child, ensuring that they can read 
the words fluently. For younger children, they 
should be encouraged to read the text aloud 
when they feel confident about the words and 
vocabulary. Once they have read the passage 
through, at least once, they can turn their 
attention to the comprehension questions (on 
the ‘Comprehension’ page). These questions 
are based on different strategies to help your 
child understand the text. The page entitled 
‘Word Reading’ is based on the text, but 
this time the focus is on the words used in 
the text. Activities here will ask your child to 
think about vocabulary, suffixes, synonyms, 
antonyms, root words and homophones. 
At the bottom of each page is a ‘My learning 
log’ section. This is to encourage your child to 
‘self-assess’ their own performance in relation 
to the activities.

Grammar

The two pages on grammar are on nouns. 
There are different types of noun: common 
(e.g. book), proper (e.g. Matthew) and 
collective (e.g. flock). You should encourage 
your child to find other examples and make 
a list of each type.

Writing

The genre (style) of writing that the three 
pages focus on is narrative writing. The three 
pages here will guide your child step-by-step 
in writing their own narrative passage. The 
first page is a text written in the narrative 
style. Your child should read this and then 
use the second page to analyse the way the 
text has been written. Use the language of 
‘looking at the narrative’, so that your child 
understands that they are now going to look 
at the way the text is written. There are five 
steps to analyse here: Title; Orientation; 
Complication and events; Resolution; and 
Ending. By discussing and answering the 
questions on each of the five steps, your child 
will begin to see the structure. The third page 
then encourages your child to plan out their 
own narrative. They are taken through the five 
steps again, so that they can apply what they 
have learned from the example on the first 
page. Once the plan has been created, your 
child can then write (or type) their version.

Proofreading and Editing

The proofreading and editing pages will 
encourage your child to read texts and 
identify errors. On each page, there are 
activities on punctuation, spelling and 
grammar. These areas will help your child 
focus on the text and find ways to correct and 
improve it.
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MATHS

The maths work this week is based on activities on number, measurement and geometry. 
It is recommended that the three sections are distributed throughout the week, so as not to 
overwhelm your child with maths work.

Number

The number work focuses on group counting, 
multiples and adding numbers mentally. 
You can help your child with these by 
providing them with concrete materials to 
count. Some children benefit from having a 
physical number strip or a hundred square 
(both easily found using an online image 
search). Check that your child understands 
what the worksheet is requiring them to 
practise before they begin.

Measurement

This work is on units of measurement.  
The focus is on the units of length, capacity 
and mass/weight. A lot of practical activity 
can be done on this around the home, using 
objects that your child can use and compare. 
The second activity asks your child to measure 
objects in centimetres, using a ruler.  
This activity will also lend itself to objects 
in the home. It is always a good idea to 
encourage your child to make connections  
to real-world examples.

Geometry

Work on shape is covered here. The first 
activity asks your child to identify, describe, 
name and draw 2-D shapes. Again, use real-
world examples, both in the home and in 
the local environment. The second activity 
continues with common 2-D shapes, asking 
your child to recognise shapes by looking at 
examples and by reading descriptions.

SCIENCE

The theme for the work on science is plants and animals. The four pages here focus on the 
parts of an insect, observing plants and different habitats. Working on these science lessons 
presents a good opportunity to use correct vocabulary and language.
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ENGLISH

The English work this week includes two reading comprehensions (text reading, with questions 
and word study activities following the text), grammar, recount writing and activities asking your 
child to proofread and edit some text passages.

Reading Comprehension

The two texts are based on two different 
styles of writing – a folk tale and a fairy tale. 
We suggest that your child only attempts one 
text in a single session/lesson. It is a good 
idea to read through each text with your 
child, ensuring that they can read the words 
fluently. For younger children, they should 
be encouraged to read the text aloud when 
they feel confident about the words and 
vocabulary. Once they have read the passage 
through, at least once, they can turn their 
attention to the comprehension questions (on 
the ‘Comprehension’ page). These questions 
are based on different strategies to help your 
child understand the text. The page entitled 
‘Word Reading’ is based on the text, but this 
time the focus is on the words used in the 
text. Activities here will ask your child to think 
about synonyms, homophones, root words, 
suffixes and prefixes. At the bottom of each 
page is a ‘My learning log’ section. This is to 
encourage your child to ‘self-assess’ their own 
performance in relation to the activities.

Grammar

The two pages on grammar are on verbs. 
Verbs are explained as ‘words which can 
show action, or tell about being or having’. 
Command verbs are for giving orders. Both 
pages help your child to understand what 
verbs are. Further practice can be done orally.

Writing

The genre (style) of writing that the three 
pages focus on is recount writing. The three 
pages here will guide your child step-by-
step in writing their own recount passage. 
The first page is a text written as a recount. 
Your child should read this and then use the 
second page to analyse the way the text has 
been written. Use the language of ‘looking at 
the recount’, so that your child understands 
that they are now going to look at the way 
the text is written. There are four steps to 
analyse here: Title; Orientation; Events; and 
Conclusion. By discussing and answering the 
questions on each of the four steps, your child 
will begin to see the structure. The third page 
then encourages your child to plan out their 
own recount. In this case, they should plan a 
recount about their own birthday party. They 
are taken through the four steps again, so that 
they can apply what they have learned from 
the example on the first page. Once the plan 
has been created, your child can then write (or 
type) their version.

Proofreading and Editing

The proofreading and editing pages will 
encourage your child to read texts and 
identify errors. On each page, there are 
activities on punctuation, spelling and 
grammar. These areas will help your child 
focus on the text and find ways to correct and 
improve it.
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MATHS

The maths work this week is based on activities on number, measurement and geometry. 
It is recommended that the three sections are distributed throughout the week, so as not to 
overwhelm your child with maths work.

Number

The number work focuses on counting in 50s 
and 100s, number sequences and rules and 
subtracting numbers mentally. You can help 
your child with these by providing them with 
concrete materials to count. Some children 
benefit from having a physical number strip 
or a hundred square (both easily found using 
an online image search). Check that your child 
understands what the worksheet is requiring 
them to practise before they begin.

Measurement

This work is on length. The focus is on metres, 
centimetres and millimetres. A lot of practical 
activity can be done on this around the home, 
using objects that your child can measure. 
The second activity presents word problems 
on length. Encourage your child to show their 
calculations and to discuss the methods they 
used to solve them.

Geometry

The first activity asks your child to identify 2-D 
shapes found in 3-D objects. Again, use real-
world examples, both in the home and in the 
local environment. The second activity focuses 
on naming and describing 3-D shapes, using 
terms such as edges, vertices and faces.

SCIENCE

The theme for the work on science is plants and animals. The first worksheet focuses on 
nocturnal animals. The second worksheet is about food for plants and animals. The third and 
fourth worksheets are based on life cycles and the seasons.
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ENGLISH

The English work this week includes two reading comprehensions (text reading, with questions 
and word study activities following the text), grammar, procedural writing and activities asking 
your child to proofread and edit some text passages.

Reading Comprehension

The two texts are based on two different 
styles of writing – an information chart and 
a recipe. We suggest that your child only 
attempts one text in a single session/lesson. 
It is a good idea to read through each text 
with your child, ensuring that they can read 
the words fluently. For younger children, they 
should be encouraged to read the text aloud 
when they feel confident about the words and 
vocabulary. Once they have read the passage 
through, at least once, they can turn their 
attention to the comprehension questions (on 
the ‘Comprehension’ page). These questions 
are based on different strategies to help your 
child understand the text. The page entitled 
‘Word Reading’ is based on the text, but this 
time the focus is on the words used in the 
text. Activities here will ask your child to think 
about synonyms, antonyms, prefixes, suffixes, 
adjectives, adverbs and root words. At the 
bottom of each page is a ‘My learning log’ 
section. This is to encourage your child to 
‘self-assess’ their own performance in relation 
to the activities.

Grammar

The two pages on grammar are on adjectives. 
Adjectives are explained as ‘describing’ words. 
Both pages help your child to understand 
what adjectives are. Further practice can be 
done orally.

Writing

The genre (style) of writing that the three 
pages focus on is procedural writing. The 
three pages here will guide your child step-by-
step in writing their own procedure. The first 
page is a text written in the procedural style. 
Your child should read this and then use the 
second page to analyse the way the text has 
been written. Use the language of ‘looking at 
the procedure’, so that your child understands 
that they are now going to look at the way the 
text is written. There are five steps to analyse 
here: Title; Goal; Needs; Steps; and Test. By 
discussing and answering the questions on 
each of the five steps, your child will begin 
to see the structure. The third page then 
encourages your child to plan out their own 
procedure. They are taken through the five 
steps again, so that they can apply what they 
have learned from the example on the first 
page. Once the plan has been created, your 
child can then write (or type) their version.

Proofreading and Editing

The proofreading and editing pages will 
encourage your child to read texts and 
identify errors. On each page, there are 
activities on punctuation, spelling and 
grammar. These areas will help your child 
focus on the text and find ways to correct and 
improve it.
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MATHS

The maths work this week is based on activities on number, measurement and geometry. 
It is recommended that the three sections are distributed throughout the week, so as not to 
overwhelm your child with maths work.

Number

The number work focuses on hundreds, tens 
and ones, place value, column addition and 
column addition with trading. You can help 
your child with these by providing them with 
concrete materials to count. Some children 
benefit from having a physical number strip 
or a hundred square (both easily found using 
an online image search). Addition with trading 
will be made easier if concrete materials 
are given to your child. This will help with 
understanding the concept. Check that your 
child understands what the worksheet is 
requiring them to practise before they begin.

Measurement

The topic here is based on mass/weight. 
Your child will order weights, decide which 
measures and equipment are best for 
weighing different items, convert weights and 
solve weight word problems. To complete the 
second challenge, your child will need a book, 
weighing scales and weights. A lot of practical 
activity can be done on this around the home, 
using objects that your child can weigh or put 
in order of weight.

Geometry

Continuation of the work on shape from 
Weeks 1 and 2 is covered here. The first 
activity asks your child to recognise and 
identify 3-D shapes. Again, use real-world 
examples, both in the home and in the local 
environment. The second activity introduces 
the different types of prisms.

SCIENCE

The theme for the work on science is light. Each of the three pages here help your child 
explore the concept of light, focusing on making shadows, making a shadow clock and facts 
about the sun.
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ENGLISH

The English work this week includes two reading comprehensions (text reading, with questions 
and word study activities following the text), grammar, report writing and activities asking your 
child to proofread and edit some text passages.

Reading Comprehension

The two texts are based on two different 
styles of writing – a poem and a flow chart 
explanation. We suggest that your child only 
attempts one text in a single session/lesson. 
It is a good idea to read through each text 
with your child, ensuring that they can read 
the words fluently. For younger children, they 
should be encouraged to read the text aloud 
when they feel confident about the words and 
vocabulary. Once they have read the passage 
through, at least once, they can turn their 
attention to the comprehension questions (on 
the ‘Comprehension’ page). These questions 
are based on different strategies to help your 
child understand the text. The page entitled 
‘Word Reading’ is based on the text, but this 
time the focus is on the words used in the 
text. Activities here will ask your child to think 
about syllables, synonyms and homophones. 
At the bottom of each page is a ‘My learning 
log’ section. This is to encourage your child to 
‘self-assess’ their own performance in relation 
to the activities.

Grammar

The two pages on grammar are on comparing 
things and adverbs. Comparing things 
involves adding ‘-er’ or ‘-est’ to words (e.g. 
big, bigger, biggest). Adverbs are explained 
as ‘words that tell how things happen’. Further 
practice can be done orally.

Writing

The genre (style) of writing that the three 
pages focus on is report writing. The three 
pages here will guide your child step-by-step 
in writing their own report. The first page is 
a text written in the report style. Your child 
should read this and then use the second 
page to analyse the way the text has been 
written. Use the language of ‘looking at the 
report’, so that your child understands that 
they are now going to look at the way the 
text is written. There are four steps to analyse 
here: Title; Classification; Description; and 
Conclusion. By discussing and answering the 
questions on each of the four steps, your child 
will begin to see the structure. The third page 
then encourages your child to plan out their 
own report. They are taken through the four 
steps again, so that they can apply what they 
have learned from the example on the first 
page. Once the plan has been created, your 
child can then write (or type) their report on 
their chosen animal.

Proofreading and Editing

The proofreading and editing pages will 
encourage your child to read texts and 
identify errors. On each page, there are 
activities on punctuation, spelling and 
grammar. These areas will help your child 
focus on the text and find ways to correct and 
improve it.
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MATHS

The maths work this week is based on activities on number, measurement and geometry. 
It is recommended that the three sections are distributed throughout the week, so as not to 
overwhelm your child with maths work.

Number

The number work focuses on place value, 
representing numbers, addition with trading 
and subtracting with trading. You can help 
your child with these by providing them with 
concrete materials to count. Some children 
benefit from having a physical number strip 
or a hundred square (both easily found using 
an online image search). Check that your child 
understands what the worksheet is requiring 
them to practise before they begin.

Measurement

This work is on capacity. The focus is on 
litres and millilitres – both estimating and 
measuring. A lot of practical activity can be 
done on this around the home, using objects 
that your child can use and compare. It is 
always a good idea to encourage your child to 
make connections to real-world examples.

Geometry

Continuation of the work on shape from 
Weeks 1, 2 and 3 is covered here. The 
first activity asks your child to identify 3-D 
shapes from clues. Again, use real-world 
examples, both in the home and in the local 
environment. The second activity continues 
with 3-D shapes, asking your child to trace 
and draw 3-D shapes.

SCIENCE

The themes for the work on science are sound and heat. The sound worksheets focus on 
sounds in the environment and on designing and making a musical instrument that makes 
sounds.
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Week 1
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Answers

Comprehension

 1. (a) enjoy

 2. (c) amusing

 3. Answers should indicate that Jack lazed around instead of 
working.

 4. (a) hearth: the floor around a fireplace

(b) tomcat: a male cat

 5. (d), (a), (c), (b)

 6.–7. Answers will vary.

Word Reading 

 1. (c) did not mean to drop it

 2. (c) wobbled

 3. (b) scruffy

 4. No

 5. (a) cool (b) largest 
(c) melt (d) carefully 
(e) lead (f) beautiful

 6. (a) silly – clever 

  (b) release – capture

  (c) poor – rich

 7. (a) start (b) large 
(c) drag (d) spoke

 8. (a) laughing (b) starts

 9. permit

Notes and Guidance 
(continued)

Assessment

C11 Ask the pupils to write a short summary of this fairy 
tale. Remind them to try and include the most important 
events in the correct order. Also remind them that a good 
summary does not have to include all the tasks that Jack 
did. They need to be sure that the summary mentions 
Jack, his mother and what happens at the end.

WR1 Present the following words to the pupils and ask them to 
write down each root word:

faster, lives, talking, jumped, reading, slowest, permission

WR2 Draw a grid with the headings Antonyms and Synonyms. 
Write this list of words and ask pupils to put them in 
pairs and in the correct column:

wobbled, ugly, pulled, cried, shabby, melt, pretty, careful, 
smallest, largest, scruffy, staggered, exclaimed, freeze, 
dragged, careless

Word Reading

Teacher Information

•	 The	activities	on	page	7	focus	on	synonyms,	antonyms	and	root	
words.

Introduction

•	 Reread	the	text,	but	this	time	explain	to	the	pupils	that	the	focus	
will be on words. As a different focus question while reading, 
ask pupils to underline any occupations that are mentioned in 
the text.

Development

•	 Discuss	words	 that	have	similar	meanings.	Use	words	pupils	
have encountered before (for example, pretty/beautiful; smile/
grin). Teach pupils that words like these are called synonyms. 

•	 Discuss	words	opposite	in	meaning.	Try	to	use	words	already	
discussed as synonyms (for example, beautiful/ugly; smile/
frown). Teach pupils that words like these are called antonyms. 
Each time a new word is encountered, encourage the pupils 
to think of its synonym and its antonym. Display these on a 
classroom poster. 

•	 Questions	 7,	 8	 and	9	 require	 pupils	 to	 focus	 on	 the	 roots	 of	
words. Root words are words that can stand alone. Root words 
can have suffixes and prefixes added to them. For example, in 
the word ‘played’, ‘play’ is the root word. Discuss other words 
and their roots with the pupils (helpful, unfair, magical, and so 
on).

•	 Discuss	 the	word	 reading	 activities	 on	 page	7,	 before	 pupils	
complete the page independently.

Differentiated Individual/Paired/Group Work

Less Able Readers More Able Readers

•	 Assist	a	group	of	less	able	
readers to correctly use 
a dictionary. Show and 
explain how a dictionary 
can show pupils root 
words.

•	 Have	 less	 able	 readers	
reread the story silently 
and underline all 
the different people 
mentioned in the story 
(e.g. Jack, mother, farmer, 
cheesemaker). The pupils 
can write these words in a 
list. 

•	 The	word	nice is overused. 
Ask the pupils to come up 
with as many synonyms 
as possible for nice. The 
pupils could then create a 
classroom poster for display 
and reference. 

•	 Using	 the	 root	 words	 in	
question 8, challenge pupils 
to write other words that 
can be made from each root 
word.

Review

•	 Have	the	pupils	write	a	list	of	common	words.	Ask	the	person	
sitting next to them for the synonyms of these words. Can they 
also find the antonyms of these words?

Assessment and Answers
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Notes and Guidance 
(continued)

Word Reading

Teacher Information

•	 The	activities	on	page	13	focus	on	dictionary	work,	homophones	
and the suffix ‘-ous’.

•	 Pupils	will	need	a	dictionary	to	complete	question	2.

Introduction

•	 Reread	the	passage	and	have	the	pupils	underline	the	following	
words: ‘steeplechase’, ‘predators’ and ‘various’.

Development

•	 Encourage	pupils	 to	 focus	on	writing	 the	dictionary	definition	
in their own words. Pupils should also be encouraged to write 
precise sentences that demonstrate the correct meaning of the 
words. 

•	 Revise	 the	 term	 ‘homophone’,	 which	 the	 pupils	 met	 in	 Year	
2. Discuss some common pairs of homophones (for example, 
blue/blew; sea/see; sun/son). Reinforce the importance of the  
difference in meaning between each pair of words.

•	 Review	 the	 term	 ‘suffix’	 by	 revising	 some	 common	 suffixes	
from Year 2 (-ment, -ness, -ful, -less, -ly). Introduce the suffix 
‘-ous’. Explain that it conveys the sense of ‘full of/possessing’. 
Use example words such as poisonous, joyous and dangerous. 

•	 Question	 6(d)	 explores	 the	word	 ‘adventure’	which	 loses	 the	
‘e’ when adding the suffix. Teach this rule with words such as 
fame, continue and adventure. 

•	 Discuss	the	word	reading	activities	on	page	13,	before	pupils	
complete the page independently.

Differentiated Individual/Paired/Group Work

Less Able Readers Highly Able Readers

•	 Give	pupils	extra	practice	
material on homophones  
and near-homophones 
they have met in Year 2. 
Pay particular attention to 
the following:          

 there/their/they’re
 to/too/two
 be/bee
 one/won

•	 Make	 flashcards	 of	 these	
words and ask pupils 
to point to the correct 
homophone when they 
hear a sentence containing 
the word. (e.g. Say ‘The 
boy bought two comics’. 
Pupil points to ‘two’.).

•	 Challenge	 the	 pupils	 to	
think of four other pairs of 
homophones not explored 
on the ‘Word Reading’ page. 
Can they put these words 
into sentences which show 
the different meaning of 
each homophone?

•	 Ask	 pupils	 to	 create	 a	
poster showing the rules 
for adding the suffix ‘-ous’. 
Ensure the poster contains 
example words before and 
after the suffix has been 
added. Also ensure that 
pupils include the rule for 
words ending in ‘e’.

Review

•	 Give	the	pupils	a	list	of	homophones;	for	example,	plane/plain, 
meet/meat, grate/great. As a class, discuss the meaning of 
each word and verbally put each homophone into a sentence 
for the teacher to scribe onto the board.

Answers

Comprehension

 1. (c) learn something

 2. Answers will vary; for example,
  To learn about the differences in colour between donkeys 

and horses.

 3. (b) have longer ears

 4. Teacher check

 5. donkey: will stay still

horse: will gallop away

 6. Pupils are likely to say they are sensible because they 
won’t do something if they think it’s dangerous.

 7. It is not likely a donkey would go show jumping as it does 
not like to jump over heights.

 8. They protect the flocks or herds from predators like foxes.

Word Reading 

 1. (a) tougher (b) louder (c) coarser

 2. Answers will vary; for example, 

  (a)  a horse race run on a racecourse having ditches and 
hedges as jumps.

  (b) animals that prey on and eat other animals

  (c) many different kinds

 3. (a) frightened (b) regularly

 4. (a) hear (b) mane (c) tail

  (d) herd

 5. (a) main (b) tail (c) here

 6. (a) dangerous (b) poisonous (c) mountainous

  (d) adventurous

 

Assessment

C9 Have pupils reread the text on page 11 and ask them 
to choose five words that they could use in their own 
writing. 

Ask them to write each word, write its meaning and then 
place it in a sentence to best show its meaning. 

WR1 Give the pupils a list of words and ask them to rewrite 
them adding the suffix ‘-ous’. Include the words: 

mountain, joy, poison, prosper, danger, fame

If they can include each word correctly in a sentence, 
note this in the assessment. 

Assessment and Answers

Lazy Jack How are Donkeys Different? 
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Parts of speech
Common and proper nouns

Focus

Common and proper nouns

Definitions

•	 Common nouns name general, rather than 
particular, people, places and things.

 Example:

The man reading a book in the park had 
sunglasses on to protect his eyes from the glare 
of the sun.

•	 Proper nouns are used to name specific people, 
places or things. They begin with capital letters.

 Example:

Dave Simpson sat in Kings Park, wearing his 
new Sunsol sunglasses and reading the latest book 
by Michelle Smith.

Explanation

•	 The	word	‘noun’	comes	from	the	Latin	‘nomen’,	
which	means	‘name’.	Nouns	are	often	called	
‘naming	words’.	

•	While	most	nouns	can	be	categorised	as	either	
common	or	proper	nouns,	there	are	two	further	
main	categories	of	nouns;	collective (e.g. herd) and 
abstract (e.g. fear). 

•	Some	words	used	as	nouns	can	also	be	verbs	or	
adjectives,	depending	on	the	context	in	which	they	
are used. 

 Example:

The crew raised the sail (noun) and prepared to  
sail (verb) across the ocean.

•	 Common	nouns	are	not	capitalised	unless	they	begin	
a	sentence	or	start	a	title.	Some	words	that	would	
appear	to	need	capitalisation,	such	as	the	names	of	
the seasons (winter, summer, spring and autumn), 
are no longer capitalised because, through long 
usage,	they	have	come	to	be	considered	common	
nouns. Cardinal directions (north, south, east and 
west);	words	for	relatives	(mum,	aunty);—unless	
used	as	part	of	the	name,	such	as	Aunty	Maude;	and	
names	of	subject	areas	(maths,	science)	are	also	no	
longer considered proper nouns.

•	 Trademarks	are	also	capitalised.

Worksheet information

•	 For	this	activity,	pupils	will	needs	scissors,	glue	and	
a	page	from	a	newspaper	or	magazine.

•	 Give	each	pupil	a	copy	of	the	worksheet	and	read	
the	text	with	them.	Explain	the	worksheet	task:	
Pupils	cut	nouns	from	a	newspaper	or	magazine,	
gluing	them	onto	the	worksheet	under	the	correct	
heading.

Ideas for further practice

•	 Pupils	could	try	to	list	one	noun	for	every	letter	of	
the alphabet.

•	 Pupils	can	visit <http://www.harcourtschool.com/
activity/basketball/index.html> to play games to 
practice	differentiating	between	common	and	proper	
nouns.

•	Call	out	a	common	noun	to	the	pupils,	such	as	
‘countries’.	In	a	certain	time	frame,	pupils	try	to	
write	as	many	proper	nouns	for	that	common	noun	
as they can.

Answers

	 Teacher	check
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Parts of speech
Collective nouns

Focus

	 Collective	nouns

Definition

•	 Collective nouns	are	used	to	name	groups	of	
people, animals and things.

 Example:

crowd, pack, class, bunch

Explanation

•	 A	collective	noun	represents	a	group	made	up	
of	more	than	one	person	or	thing;	for	example,	a	
committee, team, or family	cannot	consist	of	one	
member—at	least	two	people	must	compose	the	
unit. 

•	 A	collective	noun	can	be	considered	singular	or	
plural.	When	referring	to	the	collective	group,	the	
singular	tends	to	be	used	when	all	members	of	
the	collective	noun	are	doing	the	same	thing	at	the	
same time.

 Example:

The team is flying to Melbourne for the finals. 

	 However,	when	referring	to	the	individual	members	
of	the	team,	the	plural	can	be	used.

 Example:

The team are going their separate ways.

•	 ‘Terms	of	venery’	are	collective	nouns	for	types	
of	animals,	such	as	a	murder	of	crows	and	a 
parliament	of	rooks.	Sometimes	a	term of venery 
will	apply	to	a	group	only	in	a	certain	context;	for	
example, a ‘paddling of ducks’ only	refers	to	ducks	
on water. 

•	 Learning	collective	nouns	increases	pupils’	
vocabulary	and	provides	a	way	to	categorise	things	
with common elements.

Worksheet information

•	 Give	each	pupil	a	copy	of	the	worksheet	and	read	
the poem with them. Discuss how sometimes when 
there	is	a	group	of	things	that	are	similar	or	the	
same, we call that group a special name. Calling 
groups	a	special	name	helps	makes	speech	quicker	
and	more	accurate.	Read	the	examples	of	collective	
nouns	and	ask	pupils	to	make	suggestions	as	to	
other	collective	nouns	they	know.

	 For	example; a	group	of	people	teaching	at	a	school	
are called ‘staff’.

•	 Pupils	complete	the	worksheet	by	naming	the	three	
groups represented by the pictures, writing the 
collective	nouns	for	the	animal	groups	from	the	
words	provided,	and	creating	their	own	collective	
nouns	for	the	groups	suggested.	They	can	use	their	
made-up words in a poem or story.

Ideas for further practice

•	 Pupils	can	practise	identifying	collective	nouns	at	
<http://www.learnenglish.org.uk/CET/flashactivities/
collective_nouns.html>, and play concentration-
style	games,	matching	common	and	collective	
nouns, at <http://www.quia.com/cc/150566.html>.

•	 Sit	pupils	in	a	circle,	with	another	standing	in	the	
middle.	Give	each	pupil	sitting	one	of	five	animal	
names. 

 Example:

wolf, cow, fish, dolphin, kitten

	 The	pupil	in	the	middle	calls	out	the	collective	noun	
for	one	of	these	groups.

 Example:

pod, pack, school, herd, litter

	 All	pupils	who	were	given	the	name	of	the	animal	
that	forms	that	collective	noun	must	stand	up	and	
swap places with another pupil who has that same 
animal	name.	The	person	in	the	middle	tries	to	take	
one	of	the	free	spaces.	The	pupil	who	doesn’t	get	a	
space becomes the person in the middle and calls 
out	the	next	collective	noun.

•	 Make	a	set	of	paired	animal	collective	noun	cards;	
for	example,	write	pod, pack, litter, swarm on two 
cards each.

	 Each	pupil	receives	a	card	that	is	one	of	a	pair.	
Pupils	must	find	their	partner	only	by	making	the	
sound	of	the	animal	that	belongs	to	that	collective	
noun. 

Answers

	 1.	 (a)	 pod	 (b)	 pack/deck/hand	
  (c) team

 2. (a) school (b) pod (c) swarm
	 	 (d)	 litter	 (e)	 pack	 (f)	 herd

	 3.	 Teacher	check
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• verbs in the 
past tense; 
e.g. lived

• conjunctions 
to connect 
ideas;
e.g. so

• appropriate 
paragraphs

Resolution – 
to the complication

Ending – 
showing what has 
changed and what the 
character has learnt

Title

Orientation – 
who, when and where

The grasshopper and the owl

Once upon a time, a grasshopper and an owl lived in a green forest near 
a quiet stream.  The brown owl lived in the hollow of an old tree. She liked to 
feed at night and sleep during the day. The grasshopper lived in the leafy 
branches of a nearby tree. 

The owl often had trouble sleeping because the grasshopper liked to chirp 
loudly during the day while she was trying to sleep. Many times the owl 
begged the grasshopper to stop chirping. But the grasshopper ignored her 
and continued to chirp loudly. The owl did not know what to do. Finally, the 
owl could not stand it any longer. She decided to get rid of the grasshopper 
by playing a trick.

‘You have such a lovely voice!’ she called sweetly to the grasshopper. ‘ I 
cannot sleep because of your singing, so I have decided to taste some 
nectar from the flowers. Won’t you come and join me?’ 

The grasshopper felt very flattered by the lovely compliment about his voice. 
He also felt hungry just thinking about drinking the sweet nectar.

‘I would love to come and taste the sweet nectar with you!’ he exclaimed, 
as he hopped towards the owl’s hollow in the tree.

As soon as he hopped inside the hollow where the owl was waiting for him, 
she pounced on him and gobbled him up!

From that day onwards, owl was able to feed at night and sleep peacefully 
during the day without anyone disturbing her. She also continued to enjoy a 
feast of grasshoppers whenever they came to live in the nearby tree!

Complication – 
involving the main 
character

Teacher information

• Discuss the title with pupils and ask them to predict what 
the story could be about.

• Read the narrative with the pupils, encouraging them to 
identify words using contextual information.

• Explain the meaning of any unknown words or phrases.

• The narrative can be reread using selected pupils or small 
groups to read the spoken parts.

• Discuss the title and its suitability, the information which 
needs to be included in an orientation, the complication or 
problem and how it was resolved. Finally, decide whether 
the ending is a good one or whether it could be improved.

• Pupils complete the analysis on page 4.

• Before pupils attempt to use the narrative plan on page 5 to 
plan their story about The hare and the tortoise, model the 
process of planning then writing a well-known fable such as 
The grasshopper and the ant.

• Pupils need to understand that the plan is for ideas and 
they will write their real story later.

• Pupils complete a narrative based on a fable with a moral 
in conjunction with a health and values topic. (Context/
Purpose)

• Pupils can publish their narratives using computers and 
print them with an appropriate border and illustration to 
share with another class. (Publishing/Audience)

Answers

Page 4

1. The grasshopper and the owl

2. When: Once upon a time

 Who: grasshopper, owl

 Where: in a green forest near a quiet stream

3. (a) The grasshopper was chirping during the day while the 
owl was trying to sleep.

 (b) (i) 5 (ii) 3 (iii) 1 (iv) 4 (v) 2

4. He decided to eat the grasshopper.

5. The owl was able to sleep peacefully because she kept 
eating the grasshoppers which came to live in the nearby 
tree.

Events – 
are described in 
chronological order

1 Narratives TEACHERS NOTES

Structural and language features are shown on the left and right of the text below.
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The blue whale
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings
• Full stops
• Exclamation marks
• Grammatical commas – recognition

Grammar

• Comparative/Superlative
• Collective nouns

Spelling

• Confused words: wail/whale, one/won, 
way/weigh, for/four, surface/service, 
breath/breathe

• Changing ‘y’ to ‘i’ to add suffi xes ‘er’ and 
‘est’

Teacher information

 This descriptive report presents clear facts about the blue whale.

Answers

1. (a) Missing punctuation is in bold 
type, commas are circled.

 (b) 2 commas

2. (a) Spelling errors are in italic type.
  whale, One, weigh, four, surface, 

breathe, breath

 (b) (i) funny, funnier, funniest

  (ii) sunny, sunnier, sunniest

3. (a) big, bigger, biggest

  loud, louder, loudest

  strange, stranger, strangest

 (b) a pod of whales

  a herd of cattle

  a fl ock of sheep

  a pride of lions

The largest animals ever to have been 
on the earth are still living today.

The blue whale is much bigger 
than the largest dinosaurs. One 
blue whale measured nearly 34 metres 
and weighed more than 220 tonnes!

Everything about the blue whale is big. 
Even its tongue may weigh up to 
four tonnes! They also call to each other 
in big voices which can be heard over 
800 kilometres away. They are easily the 
loudest living creatures.

Because they are mammals, blue 
whales breathe air. This means they 
must come to the surface 
of the ocean to breathe. The 
‘waterspout’ a whale blows out is not 
really water at all —it is hot breath 
and water vapour.

Mothers feed their young on milk. By 
the time they are a year old, the young 
calf may weigh more than 20 tonnes! 
They can live for up to 45 years.

Common and Proper Nouns Collective Nouns

Narrative

The Blue Whale

Week 1
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Snake bites
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings
• Full stops
• Colons – recognition

Grammar

• Command verbs
• Common nouns
• Adjectives

Spelling

• Misspelt words

Vocabulary

• Synonyms

Teacher information

 A procedure shows how something is done. Instructions are written using command verbs, usually 
at the beginning of a sentence.

Answers

Steps to follow if a person is bitten by a snake:

1. Check for danger before helping the victim.

2. Be aware of the following symptoms or signs:

 • headache • sweating • nausea

 • swelling • vomiting • double vision

 • reddening of the affected area • pain or tightness in the chest

3. Rest and reassure the victim.

4. Apply a pressure bandage over the bitten area and around the limb. If a bandage 
is unavailable use strips of material.

5. Seek medical aid urgently.

Symptoms can occur 15 minutes to two hours after the bite.

1. (a) Missing punctuation is in bold type, colons are circled.

2. (a) Spelling errors are in italic type.
symptoms, signs, sweating, pain, pressure, limb

3.  (a) Pupils choose six of the following: Check, Be aware, Rest, reassure, Apply, use, Seek

 (b) See underlined words: 
chest, limb, person, victim 

 (c) (i) double vision (ii) affected/bitten area

  (iii) pressure bandage (iv) medical aid

4. (a) Teacher check
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Contraction 1st Word 2nd Word

didn’t did not

they’ll they will

don’t do not

Peep loses sheep
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings 
• Capital letters for proper nouns
• Capital letters for the pronoun ‘I’
• Full stops
• Exclamation marks
• Direct speech

Grammar

• Contractions

Spelling

• Confused words: their/there, no/know, 
were/where, tails/tales

• Misspelt words

Teacher information

 A recount is a retelling of past events in time order.

Answers

The disappearance of a fl ock of sheep yesterday has  yesterday
mystifi ed both police and their owner. their

Miss Peep, who was looking after her fl ock, said she didn’t  didn’t
know where to fi nd them. where

‘I turned my back for fi ve minutes and they just vanished!’,  turned
said a distressed Miss Peep. ‘I have been advised to leave  leave
them alone and they’ll come home, but I just don’t know!’ know

Anyone with information is asked to contact the police.  information
The sheep are easily distinguished by their wagging tails. tails

1. (a) Missing punctuation is in bold type.

 (b) (i) 4 (ii) 3

 (c) never

 (d) (i) Direct speech is underlined.

  (ii) Speech marks are circled.

  (e) (i) ‘Have you seen my sheep?’ asked Bo Peep.

   (ii) ‘No I haven’t,’ replied the farmer, ‘but I’ll help you look for them’.

2. (a) Spelling errors are in italic type.
yesterday, their, didn’t, where, turned, leave, know, information, tails

3. (a)

 (b) (i) we’re (ii) couldn’t (iii) I’d (iv) won’t

Peep Loses Sheep

6 Proofreading and editing skills  Prim-Ed Publishing www.prim-ed.com

Snake bites
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings
• Full stops
• Colons – recognition

Grammar

• Command verbs
• Common nouns
• Adjectives

Spelling

• Misspelt words

Vocabulary

• Synonyms

Teacher information

 A procedure shows how something is done. Instructions are written using command verbs, usually 
at the beginning of a sentence.

Answers

Steps to follow if a person is bitten by a snake:

1. Check for danger before helping the victim.

2. Be aware of the following symptoms or signs:

 • headache • sweating • nausea

 • swelling • vomiting • double vision

 • reddening of the affected area • pain or tightness in the chest

3. Rest and reassure the victim.

4. Apply a pressure bandage over the bitten area and around the limb. If a bandage 
is unavailable use strips of material.

5. Seek medical aid urgently.

Symptoms can occur 15 minutes to two hours after the bite.

1. (a) Missing punctuation is in bold type, colons are circled.

2. (a) Spelling errors are in italic type.
symptoms, signs, sweating, pain, pressure, limb

3.  (a) Pupils choose six of the following: Check, Be aware, Rest, reassure, Apply, use, Seek

 (b) See underlined words: 
chest, limb, person, victim 

 (c) (i) double vision (ii) affected/bitten area

  (iii) pressure bandage (iv) medical aid

4. (a) Teacher check

Snake Bites

Week 1
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Snake bites
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings
• Full stops
• Colons – recognition

Grammar

• Command verbs
• Common nouns
• Adjectives

Spelling

• Misspelt words

Vocabulary

• Synonyms

Teacher information

 A procedure shows how something is done. Instructions are written using command verbs, usually 
at the beginning of a sentence.

Answers

Steps to follow if a person is bitten by a snake:

1. Check for danger before helping the victim.

2. Be aware of the following symptoms or signs:

 • headache • sweating • nausea

 • swelling • vomiting • double vision

 • reddening of the affected area • pain or tightness in the chest

3. Rest and reassure the victim.

4. Apply a pressure bandage over the bitten area and around the limb. If a bandage 
is unavailable use strips of material.

5. Seek medical aid urgently.

Symptoms can occur 15 minutes to two hours after the bite.

1. (a) Missing punctuation is in bold type, colons are circled.

2. (a) Spelling errors are in italic type.
symptoms, signs, sweating, pain, pressure, limb

3.  (a) Pupils choose six of the following: Check, Be aware, Rest, reassure, Apply, use, Seek

 (b) See underlined words: 
chest, limb, person, victim 

 (c) (i) double vision (ii) affected/bitten area

  (iii) pressure bandage (iv) medical aid

4. (a) Teacher check

  Prim-Ed Publishing  www.prim-ed.com  Learn from Home Workbook 3 - Notes and Answers 11



Group Counting

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Count	on	as	a	class	in	2s/4s/8s	starting	from	a	two-

digit	number.	Extend	to	from	a	three-digit	number.

•	 Count	backwards	in	2s/4s/8s,	starting	from	a	two-
digit	number.	Extend	to	from	a	three-digit	number.

•	 Use	a	class	number	board.	Pick	a	pupil	to	choose	
a	number	to	start	from.	Count	from	that	number,	
forwards	in	2s/4s/8s	and	then	backwards	in	2s/4s/8s.

Main teaching activity
Group	counting	(page	3)

Additional activities suitable for developing 
the objective
•	 Make	a	number	line	around	the	perimeter	of	the	

classroom	or	playground.	Pupils	stand	on	the	number	
line	and	follow	instructions;	for	example,	‘walk	
forward	4’.

•	 Use	a	number	line	to	respond	to	questions;	for	
example,

	 Count	on	30	in	threes	from	27.

	 Count	back	20	in	fours	from	44.

	 Count	on	in	fives	from	25	to	55.	How	many	fives		
did	you	count?

•	 Complete	number	sequences;	for	example,	327,	330,	
333,	 .	Explain	the	sequences.

•	 Give	each	pupil	a	hundred	square.	Count	by	threes	
and	draw	a	red	circle	around	each	answer.	Count	in	
fours	and	draw	a	blue	triangle	around	each	answer.	
Count	in	fives	and	colour	the	squares.	Discuss	any	
patterns.

Answers
	 1.	 Teacher	check

	 2.	 Teacher	check

	 3.	 Teacher	check

	 4.	 (a)	30,	40,	50,	55,	70	 (b)	36,	42,	51,	57,	60	
	 	 (c)	80,	60,	40,	30,	20	 (d)	95,	80,	70,	55,	50	
	 	 (e)	33,	27,	18,	9,	3	 (f)	72,	64,	56,	52,	40	
	 	 (g)	80,	64,	56,	40,	16,	8

Challenge:	Teacher	check

Objective
•	 Count	from	0	in	multiples	of	4	and	8.

Multiples

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Hold	up	number	cards	from	1–100.	Ask	the	pupils	

to	raise	their	hands	when	a	multiple	of	2	is	held	up.	
Repeat	with	multiples	of	4	and	8.	Extend	to	numbers	
beyond	100.

•	 Hang	a	number	washing	line	across	the	classroom	
and	peg	the	numbers	0,	50	and	100	in	the	appropriate	
places.	Hand	out	a	multiple	of	2	and	ask	a	pupil	to	
peg	the	number	on	the	number	line	in	the	appropriate	
place.	Repeat	for	multiples	of	4	and	8.

•	 Chant	the	x2,	x4	and	x8	tables.	

•	 Count	in	4s	to	100	and	then	backwards	to	zero.

•	 Count	in	8s	to	100	and	then	backwards	to	zero.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Multiples	(page	5)

Additional activities suitable for developing 
the objective
•	 Give	out	hundred	squares.	Ask	pupils	to	shade	all	the	

multiples	of	2	blue,	all	the	multiples	of	4	red	and	all	
the	multiples	of	8	yellow.	Discuss	the	patterns.

•	 Pin	a	number	card	from	1–100	on	each	pupil.	Ask	all	
of	the	multiples	of	4	to	stand.	Ask	all	the	multiples	
of	2	to	fold	their	arms.	(Note:	Multiples	of	4	and	2	
should	be	standing	with	arms	folded).	Ask	all	the	
multiples	of	8	to	stand	on	one	leg.	(Note:	Multiples	of	
2,	4	and	8	should	be	standing	on	one	leg	with	their	
arms	folded).

•	 Play	multiples	bingo.	Make	simple	bingo	boards	with	
multiples	of	2,	4	and	8.	Call	out	2,	4	or	8.	Pupils	cover	
any	number	that	is	a	multiple	of	that	number	with	
a	counter.	The	game	continues	until	all	numbers	are	
covered.

Answers
	 1.	 Teacher	check

	 2.	 (a)	12,	124,	510,	998	 (b)	20,	36,	80,	104	
	 	 (c)	32,	48,	80,	96

	 3.	 (a)	2,	4	 (b)	2,	4,	8	 (c)	2

Challenge:	 (a)	0,	2,	4,	6,	8	 (b)	0,	4,	8,	2,	6	
	 (c)	0,	8,	6,	4,	2

Objective
•	 Count	from	0	in	multiples	of	4	and	8.

Adding Numbers Mentally

TEACHER INFORMATION
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N
Number

ADDITION AND SUBTRACTION

Oral work and mental calculation
•	 Count	out	loud	in	ones,	tens	and	hundreds,	from	zero	

and	random	starting	points.

•	 Respond	to	questions;	for	example,

	 What	is	one	more	than	485?	569?	873?

	 What	is	ten	more	than	437?	678?	924?

	 What	is	one	hundred	more	than	676?	320?	548?

	 Which	tens	number	comes	after	320?	480?

	 Which	hundreds	number	comes	after	320?	480?

•	 Hold	up	a	three-digit	number	card	and	a	multiple	of	
10	or	100.	Mentally	add	the	two	numbers.

Main teaching activity
Adding	numbers	mentally	(page	37)

Additional activities suitable for developing 
the objective
•	 Complete	number	sequences;	for	example,	410,	420,	

,	 ,	450,	 ,	470.	Explain	the	sequences.

•	 Complete	word	problems	involving	adding	tens	or	
hundreds;	for	example,

	 Sam	walks	545	metres	to	school.	Kasim	walks	300	
metres	more.	How	far	does	Kasim	walk?

	 Kate	has	523	football	stickers.	Sara	has	70	more.	How	
many	stickers	does	Sara	have?

Answers
	 1.	 (a)	 432	 (b)	 308	 (c)	 295	 (d)	 164	
	 	 (e)	 956	 (f)	 783	 (g)	 550	 (h)	 861

	 2.	 (a)	 441	 (b)	 317	 (c)	 304	 (d)	 173	
	 	 (e)	 665	 (f)	 792	 (g)	 559	 (h)	 870

	 3.	 (a)	 531	 (b)	 407	 (c)	 394	 (d)	 263	
	 	 (e)	 1055	 (f)	 882	 (g)	 649	 (h)	 960

	 4.	 (a)	 296	 (b)	 748	 (c)	 407	 (d)	 190	
	 	 (e)	 522	 (f)	 869	 (g)	 733	 (h)	 920	
	 	 (i)	 352	 (j)	 596	 (k)	 392	 (l)	 775	
	 	 (m)	154	 (n)	 697	 (o)	 283	 (p)	 894	
	 	 (q)	 501	 (r)	 976	 (s)	 895	 (t)	 734	
	 	 (u)	 925	 (v)	 707	 (w)	 990	 (x)	 821	
	 	 (y)	 784	 (z)	 681

Challenge:	(a)	26	(b)	160	(c)	1100

Objective
•	 Add	numbers	mentally,	including:

	 –	 a	three-digit	number	and	ones

	 –	 a	three-digit	number	and	tens

	 –	 a	three-digit	number	and	hundreds.

Units of Measurement

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Objective
•	 Measure	and	compare	lengths,	mass	and	volume/capacity.

Oral work and mental calculation
•	 Use	the	vocabulary:

 Length: long, short, tall, high, low, wide, narrow, deep, 
shallow, thick, thin, far, near, close, distance ...

 Mass: weight, weighs, heavy, light, balances, 
scales ...

 Capacity: full, empty, half-full, holds ...

•	 Use	comparative	words	to	compare	lengths/masses/
capacities; for example, heavier, heaviest.

•	 Know	that:	1	kilometre	=	1000	metres,	1	metre	=	100	
centimetres,	1	centimetre	=	10	millimetres,	1	kilogram	
=	1000	grams	and	1	litre	=	1000	millilitres.

•	 Respond	to	oral	questions;	for	example,

 Would you expect a front door to be 1, 2 or 5 metres 
tall? Would you expect an average 7-year-old child to 
weigh	10,	30	or	50	kg?

•	 Discuss	which	unit	of	measurement	would	be	best	to	
measure different objects and why; for example, what 
unit would you use to measure the length of a spoon 
and why?

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Units of measurement (page 3)

Additional activities suitable for developing 
the objective
•	 Draw	objects	that	could	be	measured	using	

kilometres, metres, centimetres, millimetres, 
kilograms, grams, litres and millilitres.

•	 Collect	and	display	items	of	packaged	food.	Use	the	
information on the food labels to arrange them in 
order from lightest to heaviest.

•	 Estimate	and	then	check;	How	wide	is	the	classroom?	
How thick is a pencil? How heavy is a house brick? 
How much water will this jug hold?

Answers
1. Length: metre (m), centimetre (cm), kilometre (km), 

millimetre (mm)
 Mass: kilogram (kg), gram (g)
 Capacity: litre (L), millilitre (mL)

2. (a) cm (b) mL (c) kg (d) m
 (e) g (f) L (g) km

3.	 (a)	5	m	=	500	cm,	250	cm	=	2.5	m,	7	m	80	cm	=	7.8 
		 cm,	100	mm	=	10	cm,	9.5	m	=	9	m	50	cm,	25	cm		
	 =	250	mm 
(b)	1	kg	200	g	=	1200	g,	1.5	kg	=	1500	g,	2500	g	=	2 
	 kg	500	g

	 (c)	2	L	=	2000	mL,	4000	mL	=	4	L,	2	L	600	mL	=	2600	 
 mL

Challenge: Teacher check

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Objective
•	 Measure	and	compare	lengths,	mass	and	volume/capacity.

Oral work and mental calculation
•	 Use	the	vocabulary:

 Length: long, short, tall, high, low, wide, narrow, deep, 
shallow, thick, thin, far, near, close, distance ...

 Mass: weight, weighs, heavy, light, balances, 
scales ...

 Capacity: full, empty, half-full, holds ...

•	 Use	comparative	words	to	compare	lengths/masses/
capacities; for example, heavier, heaviest.

•	 Know	that:	1	kilometre	=	1000	metres,	1	metre	=	100	
centimetres,	1	centimetre	=	10	millimetres,	1	kilogram	
=	1000	grams	and	1	litre	=	1000	millilitres.

•	 Respond	to	oral	questions;	for	example,

 Would you expect a front door to be 1, 2 or 5 metres 
tall? Would you expect an average 7-year-old child to 
weigh	10,	30	or	50	kg?

•	 Discuss	which	unit	of	measurement	would	be	best	to	
measure different objects and why; for example, what 
unit would you use to measure the length of a spoon 
and why?

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Units of measurement (page 3)

Additional activities suitable for developing 
the objective
•	 Draw	objects	that	could	be	measured	using	

kilometres, metres, centimetres, millimetres, 
kilograms, grams, litres and millilitres.

•	 Collect	and	display	items	of	packaged	food.	Use	the	
information on the food labels to arrange them in 
order from lightest to heaviest.

•	 Estimate	and	then	check;	How	wide	is	the	classroom?	
How thick is a pencil? How heavy is a house brick? 
How much water will this jug hold?

Answers
1. Length: metre (m), centimetre (cm), kilometre (km), 

millimetre (mm)
 Mass: kilogram (kg), gram (g)
 Capacity: litre (L), millilitre (mL)

2. (a) cm (b) mL (c) kg (d) m
 (e) g (f) L (g) km

3.	 (a)	5	m	=	500	cm,	250	cm	=	2.5	m,	7	m	80	cm	=	7.8 
		 cm,	100	mm	=	10	cm,	9.5	m	=	9	m	50	cm,	25	cm		
	 =	250	mm 
(b)	1	kg	200	g	=	1200	g,	1.5	kg	=	1500	g,	2500	g	=	2 
	 kg	500	g

	 (c)	2	L	=	2000	mL,	4000	mL	=	4	L,	2	L	600	mL	=	2600	 
 mL

Challenge: Teacher check

Measuring in Centimetres

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Additional activities suitable for developing 
the objective
•	 Draw	objects	to	match	various	lengths;	for	example,	 

5	cm,	20	cm,	50	cm.

•	 Sort	a	collection	of	objects	from	shortest	to	longest.	
Measure each object in centimetres and write a label 
to say how long each object is.

•	 Work	in	pairs	and	use	a	tape	measure	to	measure	
various body parts; for example, a hand span or the 
distance around an ankle.

•	 Estimate	and	then	check;	How	wide	is	the	classroom?	
How long is a pencil? How thick is a dictionary? How 
tall is a desk?

•	 Measure	lengths	of	string	or	lines	to	the	nearest	
whole or half centimetre.

•	 Draw	lines	that	are	whole	or	half	centimetres	in	
length.

Answers
1. (a) 3 cm  (b) 6.5 cm 
	 (c)	4.5	cm	 	 (d)	10.5	cm	 	

(e) 5.5 cm

2. (a) pencil d  (b) pencil a
	 (c)	3	cm,	4.5	cm,	5.5	cm,	6.5	cm,	10.5	cm

3. Teacher check

Challenge: Teacher check

Oral work and mental calculation
•	 Use	the	vocabulary:	long, short, tall, high, low, wide, 

narrow, deep, shallow, thick, thin, far, near, close, 
distance … 
and comparative words; for example, longer, longest.

•	 Know	that:	1	kilometre	=	1000	metres,	1	metre	=	100	
centimetres	and	1	centimetre	=	10	millimetres.

•	 Sort	a	collection	of	objects	according	to	whether	they	
are	about	1	cm,	10	cm	or	50	cm	in	length.

•	 Respond	to	questions;	for	example,	What	object	is	
about 1 cm long? What object is about 1 m long? 
What	object	is	about	20	cm	tall?	Check	by	measuring.

Main teaching activity
Measuring in centimetres (page 5)

Objective
•	 Measure	and	compare	lengths.

2-D Shapes

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Objective
•	 Draw	2-D	shapes.

Oral work and mental calculation
•	 Use	the	correct	names	of	2-D	shapes,	including	

pentagon, hexagon, octagon, semi-circle and 
quadrilateral.

•	 Extend	vocabulary	to	include	right angled, equal, 
curved, vertex, vertices, pentagonal, hexagonal, 
octagonal.

•	 Classify	2-D	shapes	in	the	classroom;	for	example,	
Who can see an object that is a circle? a rectangle? a 
hexagon?

•	 Play	‘What	am	I?’.	Teacher	says	a	description	of	a	
2-D	shape	and	pupils	have	to	name	the	shape;	for	
example, I have four equal sides and angles, what am 
I?

•	 Answer	‘yes’	or	‘no’	questions	about	a	2-D	shape;	
for	example,	Does	it	have	three	sides?	Does	it	have	a	
curved side? Are all the sides equal lengths?

Main teaching activity
2-D	shapes	(page	51)

Additional activities suitable for developing 
the objective
•	 Sort	2-D	shapes	according	to	features;	for	example,	

the	number	of	sides/corners	or	whether	the	sides	are	
straight/curved.

•	 Play	the	‘feely-bag’	game,	where	blindfolded	pupils	
have	to	identify	a	2-D	shape	in	a	bag,	using	the	sense	
of touch only.

•	 Collect	a	range	of	quadrilaterals.	Write	a	description	
for each one and then ask a partner to match each 
description to a quadrilateral.

•	 Sort	a	set	of	2-D	shapes	and	display	them	on	a	Venn	
or Carroll diagram, according to their properties.

•	 Follow	instructions	to	draw	shapes	of	exact	sizes;	for	
example, a square with 3 cm sides, a rectangle with 
sides of 2 cm and 5 cm.

Answers
1.	 (a)	square,	4,	4	 (b)	triangle,	3,	3
	 (c)	hexagon,	6,	6	 (d)	circle,	1,	0
	 (e)	pentagon,	5,	5	 (f)	octagon,	8,	8
	 (g)	rectangle,	4,	4	 (h)	semi-circle,	2,	2

2. Teacher check

Challenge: Teacher check

Drawing 2-D Shapes

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Objective
•	 Draw	2-D	shapes.

Oral work and mental calculation
•	 Use	the	correct	names	of	2-D	shapes,	including	

pentagon, hexagon, octagon, semi-circle and 
quadrilateral.

•	 Extend	vocabulary	to	include	right angled, equal, 
curved, vertex, vertices, pentagonal, hexagonal, 
octagonal.

•	 Classify	2-D	shapes	in	the	classroom;	for	example,	
Who can see an object that is a circle? a rectangle? a 
hexagon?

•	 Play	‘What	am	I?’.	Teacher	says	a	description	of	a	
2-D	shape	and	pupils	have	to	name	the	shape;	for	
example, I have four equal sides and angles, what am 
I?

•	 Answer	‘yes’	or	‘no’	questions	about	a	2-D	shape;	
for	example,	Does	it	have	three	sides?	Does	it	have	a	
curved side? Are all the sides equal lengths?

Main teaching activity
Drawing	2-D	shapes	(page	53)

Additional activities suitable for developing 
the objective
•	 Sort	2-D	shapes	according	to	features;	for	example,	

the	number	of	sides/corners	or	whether	the	sides	are	
straight/curved.

•	 Play	the	‘feely-bag’	game,	where	blindfolded	pupils	
have	to	identify	a	2-D	shape	in	a	bag,	using	the	sense	
of touch only.

•	 Collect	a	range	of	quadrilaterals.	Write	a	description	
for each one and then ask a partner to match each 
description to a quadrilateral.

•	 Sort	a	set	of	2-D	shapes	and	display	them	on	a	Venn	
or Carroll diagram, according to their properties.

•	 Follow	instructions	to	draw	shapes	of	exact	sizes;	for	
example, a square with 3 cm sides, a rectangle with 
sides of 2 cm and 5 cm.

Answers
1. Teacher check

2. (a) octagon (b) circle (c) square (d) triangle

Challenge: Teacher check

Parts of an Insect
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Before the lesson

Materials needed 

•	 Chart	or	books	showing	pictures	of	insects.

Preparation

•	 No	extra	preparation	needed.

The lesson

Stimulus 

•	 Use	 the	worksheet	 to	discuss	each	of	 the	body	parts	of	an	 insect.	Whiteboard	
common	words	used	to	describe	insects.

What to do 

•		Have	 pupils	 suggest	 functions	 for	 each	 body	 part	 before	 discussing	 the	 actual	
functions,	as	detailed	in	the	background	information.

•	 Pupils	cut	and	paste	body	part	labels	onto	the	diagram.	

After the lesson

Answers 

•	 Teacher	check

Additional activities

•	 On	 the	whiteboard,	make	up	a	 chart	with	 insect	 and	other	animal	parts	 listed	
vertically.	Horizontally,	list	Insect,	Mammal,	Bird,	Fish	etc.	Tick	what	parts	each	
has	and	discuss	the	results.	

Display ideas

•	 Pupils	can	make	a	collage	of	an	insect	and	label	the	parts.

	

Objectives

•	 observe,	identify	and	
explore	a	variety	of	living	
things	in	local	habitats	and	
environments

•	 recognise	and	describe	the	
parts	of	some	living	things

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Investigating	and	
experimenting

•	 Recording	and	
communicating

Background information

An	 insect’s	 body	parts	 perform	
the	following	functions.

Head:	includes	the	mouth,	eyes	
and	antennae,	but	not	the	ears.	
(Many	 insects	 ‘hear’	 by	means	
of	hairs	on	their	bodies.	Others	
have	‘ears’	on	their	legs	or	sides.	
They	cannot	be	seen.)	The	mouth	
is	 surrounded	 by	mouth	 parts	
which	 vary	 according	 to	 how	
the	 insect	 feeds.	 The	 eyes	 are	
mostly	 large	 ‘compound’	 eyes.	
Each	compound	eye	is	made	up	
of	hundreds	of	separate	lenses.	
The	antennae	are	used	to	smell	
and	feel.

Thorax:	 the	 legs	and	wings	are	
attached	 to	 the	 thorax,	 which	
has	 three	 fused	parts.	One	pair	
of	 legs	is	attached	to	each	part	
of	the	thorax.	Most	insects	have	
wings,	either	two	or	four,	which	
are	attached	to	the	thorax.

Abdomen:	 in	 the	 abdomen	
are	 the	 essential	 organs	 for	
digestion,	 reproduction	 and	
waste	 products.	 The	 abdomen	
of	most	insects	can	expand	and	
contract.	 Some	 insects	 have	 a	
poisonous	sting	at	the	end	of	the	
abdomen.

Plants and animals ~ Activity 2Parts of an insect

Design an Insect
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Before the lesson

Materials needed 

•	 Chart	or	books	showing	pictures	of	insects.

Preparation

•	 No	extra	preparation	needed.

The lesson

Stimulus 

•	 Use	 the	worksheet	 to	discuss	each	of	 the	body	parts	of	an	 insect.	Whiteboard	
common	words	used	to	describe	insects.

What to do 

•		Have	 pupils	 suggest	 functions	 for	 each	 body	 part	 before	 discussing	 the	 actual	
functions,	as	detailed	in	the	background	information.

•	 Pupils	cut	and	paste	body	part	labels	onto	the	diagram.	

After the lesson

Answers 

•	 Teacher	check

Additional activities

•	 On	 the	whiteboard,	make	up	a	 chart	with	 insect	 and	other	animal	parts	 listed	
vertically.	Horizontally,	list	Insect,	Mammal,	Bird,	Fish	etc.	Tick	what	parts	each	
has	and	discuss	the	results.	

Display ideas

•	 Pupils	can	make	a	collage	of	an	insect	and	label	the	parts.

	

Objectives

•	 observe,	identify	and	
explore	a	variety	of	living	
things	in	local	habitats	and	
environments

•	 recognise	and	describe	the	
parts	of	some	living	things

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Investigating	and	
experimenting

•	 Recording	and	
communicating

Background information

An	 insect’s	 body	parts	 perform	
the	following	functions.

Head:	includes	the	mouth,	eyes	
and	antennae,	but	not	the	ears.	
(Many	 insects	 ‘hear’	 by	means	
of	hairs	on	their	bodies.	Others	
have	‘ears’	on	their	legs	or	sides.	
They	cannot	be	seen.)	The	mouth	
is	 surrounded	 by	mouth	 parts	
which	 vary	 according	 to	 how	
the	 insect	 feeds.	 The	 eyes	 are	
mostly	 large	 ‘compound’	 eyes.	
Each	compound	eye	is	made	up	
of	hundreds	of	separate	lenses.	
The	antennae	are	used	to	smell	
and	feel.

Thorax:	 the	 legs	and	wings	are	
attached	 to	 the	 thorax,	 which	
has	 three	 fused	parts.	One	pair	
of	 legs	is	attached	to	each	part	
of	the	thorax.	Most	insects	have	
wings,	either	two	or	four,	which	
are	attached	to	the	thorax.

Abdomen:	 in	 the	 abdomen	
are	 the	 essential	 organs	 for	
digestion,	 reproduction	 and	
waste	 products.	 The	 abdomen	
of	most	insects	can	expand	and	
contract.	 Some	 insects	 have	 a	
poisonous	sting	at	the	end	of	the	
abdomen.

Plants and animals ~ Activity 2Parts of an insect

Observing Plants
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Before the lesson

Materials needed 

•	 Chart	or	books	showing	pictures	of	insects.

Preparation

•	 No	extra	preparation	needed.

The lesson

Stimulus 

•	 Use	 the	worksheet	 to	discuss	each	of	 the	body	parts	of	an	 insect.	Whiteboard	
common	words	used	to	describe	insects.

What to do 

•		Have	 pupils	 suggest	 functions	 for	 each	 body	 part	 before	 discussing	 the	 actual	
functions,	as	detailed	in	the	background	information.

•	 Pupils	cut	and	paste	body	part	labels	onto	the	diagram.	

After the lesson

Answers 

•	 Teacher	check

Additional activities

•	 On	 the	whiteboard,	make	up	a	 chart	with	 insect	 and	other	animal	parts	 listed	
vertically.	Horizontally,	list	Insect,	Mammal,	Bird,	Fish	etc.	Tick	what	parts	each	
has	and	discuss	the	results.	

Display ideas

•	 Pupils	can	make	a	collage	of	an	insect	and	label	the	parts.

	

Objectives

•	 observe,	identify	and	
explore	a	variety	of	living	
things	in	local	habitats	and	
environments

•	 recognise	and	describe	the	
parts	of	some	living	things

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Investigating	and	
experimenting

•	 Recording	and	
communicating

Background information

An	 insect’s	 body	parts	 perform	
the	following	functions.

Head:	includes	the	mouth,	eyes	
and	antennae,	but	not	the	ears.	
(Many	 insects	 ‘hear’	 by	means	
of	hairs	on	their	bodies.	Others	
have	‘ears’	on	their	legs	or	sides.	
They	cannot	be	seen.)	The	mouth	
is	 surrounded	 by	mouth	 parts	
which	 vary	 according	 to	 how	
the	 insect	 feeds.	 The	 eyes	 are	
mostly	 large	 ‘compound’	 eyes.	
Each	compound	eye	is	made	up	
of	hundreds	of	separate	lenses.	
The	antennae	are	used	to	smell	
and	feel.

Thorax:	 the	 legs	and	wings	are	
attached	 to	 the	 thorax,	 which	
has	 three	 fused	parts.	One	pair	
of	 legs	is	attached	to	each	part	
of	the	thorax.	Most	insects	have	
wings,	either	two	or	four,	which	
are	attached	to	the	thorax.

Abdomen:	 in	 the	 abdomen	
are	 the	 essential	 organs	 for	
digestion,	 reproduction	 and	
waste	 products.	 The	 abdomen	
of	most	insects	can	expand	and	
contract.	 Some	 insects	 have	 a	
poisonous	sting	at	the	end	of	the	
abdomen.

Plants and animals ~ Activity 2Parts of an insect

Different Habitats
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Objective

•	 develop	some	awareness	of	
plants	and	animals	from	wider	
environments

Working scientifically

•	 Questioning

•	 Predicting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	communicating

Background information

A	habitat	is	the	place	where	organisms	
live,	grow,	feed	and	reproduce.	Many	
animals	have	special	adaptations	to	
give	them	the	best	chance	of	survival	
in	a	habitat.

All	animals	and	plants	rely	on	their	
habitat	 for	water	and	 food,	 shelter	
and	safety.	

There	are	many	different	habitats	on	
the	earth.	These	include:

Wetlands	 (or	 swamps/marshes)	are	
areas	of	land	that	are	often	flooded	
with	water.	Many	animals	and	insects	
flock	to	wetlands,	especially	birds.	

Deserts	are	areas	that	have	very	little	
moisture.	Animals	 and	plants	 that	
live	 in	 these	 environments	 usually	
have	adaptations	that	help	them	to	
survive	with	very	little	water	(such	as	
a	cactus	or	camel).

Woodlands	often	have	dense	trees,	
making	 the	ground	moist	which	 is	
an	 ideal	 condition	 for	worms	 and	
insects.	Dead	plants	are	recycled	on	
the	floor	of	woodlands,	decomposing	
into	the	soil.

The	 ocean	 is	 a	 habitat	 with	 an	
immense	number	of	plant	and	animal	
inhabitants.

Before the lesson

Materials needed 

•	 Photographs	and	pictures	of	different	habitats	(optional).

Preparation 

•	 Resource	photographs	of	a	variety	of	different	habitats.	

The lesson

Stimulus 

•	 Play	a	‘Where	do	I	live?’	game.	Keep	describing	an	animal	or	plant	until	a	pupil	
can	guess	where	the	animal	lives	or	plant	can	be	found.

	 For	example:

•	I	have	a	shell.

•	I	have	claws.

•	I	walk	sideways	and	sometimes	backwards.

Continue	until	a	pupil	guess	that	the	creature	is	a	crab	and	lives	in	the	ocean.

What to do 

•	 Show	pupils	pictures	of	different	habitats;	for	example,	jungles,	ponds,	bush,	
rainforests,	woodlands,	deserts,	alpine	regions.

•	 Ask	the	class	to	predict	what	type	of	plants	and	animals	might	be	found	in	each	
habitat.

•	 Introduce	the	term	‘habitat’.	Discuss	each	of	the	four	habitats	 listed	on	the	
worksheet.	Allow	time	for	pupils	to	ask	questions	about	them.

•		In	pairs,	the	pupils	look	at	each	of	the	organisms	at	the	bottom	of	the	worksheet.	
They	discuss	which	habitat	each	might	be	found	in.

•	 Pupils	colour	the	pictures	of	the	plants	and	animals.

•	 Pupils	cut	and	paste	the	pictures	of	the	plants	and	animals	in	the	appropriate	
box.

•	 When	completed,	hold	a	class	discussion	about	the	pupils’	responses	to	clarify	
any	misconceptions.

After the lesson

Answers

Ocean:	coral,	fish,	turtle,	seagrass.

Desert:	lizard,	cactus,	snake,	camel.

Wetland:	frog,	flamingo,	reeds,	lily	pad.

Woodland:	squirrel,	bird,	trees,	flowers.

Additional activities 

•	 Discuss	which	plants	and	animals	 live	 in	 the	 local	area.	Discuss	 the	habitats	
they	are	found	in.	Pupils	draw	and	label	a	local	habitat	with	plants	and	animals	
included.

•	 Choose	one	habitat.	Discuss	food	chains.	Ask	pupils	to	think	about	which	animals	
eat	other	animals	or	plants	to	survive.	

Display ideas

•	 Display	the	pictures	or	photographs	of	different	habitats.

Different habitats
Plants and animals~ Activity 6

Week 1
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Notes and Guidance 
(continued)

Word Reading

Teacher Information

•	 The	activities	on	page	19	focus	on	synonyms,	root	words	and	
the prefix ‘dis-’.

Development

•	 Ensure	pupils	are	familiar	with	the	term	‘synonym’.	Give	some	
examples (rich/wealthy; start/begin). Elicit some examples 
from the pupils. After the pupils have completed question 1, 
ask them to reread the sentences containing the original words 
and substitute in the synonymous words. 

•	 Revise	 the	 term	‘root	word’.	Explore	ways	of	finding	 the	 root	
from words (for example, softly, softer; confused, confusion).

•	 Teach	that	the	prefix	‘dis-’	can	be	added	to	a	word	to	form	its	
opposite. Provide examples such as allow, continue, connect 
and respect. 

•	 Discuss	 the	word	reading	activities	on	page	19	before	pupils	
complete the page independently.

Differentiated Individual/Paired/Group Work

Less Able Readers Highly Able Readers

•	 Place	 the	 synonyms	 in	
question 1 in alphabetical 
order.

•	 Ask	 pupils	 to	 come	 up	
with a list of common 
words and their opposites. 
The teacher can say a 
sentence and the pupil 
can say the sentence 
using the opposite word. 
(e.g. Teacher: ‘It was a hot, 
sunny day.’ Pupil: ‘It was a 
cold, cloudy day.’)

•	 Using	five	different	words,	
pupils can be challenged to 
write a sentence containing 
the word and its opposite 
(with the prefix ‘dis-’). For 
example: John always 
obeys his mother, but Mary 
often disobeys her father.

Review

•	 Review	the	rules	for	adding	the	prefix	‘dis-’	to	a	word.

Answers

Comprehension

 1. In and near the Sioux people’s camp in North America.

 2. (b), (a), (d), (c)

 3. (a) supplies of food and other necessities

(b) feeling shamed and not respected

 4. The donkey was carrying the twins so it was important he 
did not stumble or slip.

 5. the twins

 6. (a) Answers should indicate: 
 He was the grandmother’s favourite donkey and was 

trustworthy and dependable.
 The twins’ father was cross and didn’t want the twins 

to ride on an old donkey instead of a young pony.

(b) Possible answers: 

 The grandmother knew she could depend on the 
donkey to look after the twins.

 The twins’ father realised the donkey was dependable 
and had taken the twins safely home.

Word Reading 

 1. (a) large (b) celebration

(c) travel (d) battle

(e) desperately (f) relate 

 2. (a) exclaim/claim (b) desperate

(c) pass (d) celebrate

 3. (a) deciding (b) exclaimed

 4. (a) dis   (b) not

 5. (a) disobey (b) disloyal (c) disagree  

(d) dishonest (e) disappear (f) disinfect

 6. (a) disappear (b) dishonest (c) disinfect

(d) disloyal

 7. disprecious, distrustworthy

Assessment

C3 Have each individual pupil retell the folk tale while other 
pupils are working on a group task. Listen to see if the 
pupil can retell the events in sequence and capture the 
main events. 

C14 One of the group work activities was to have pupils work 
together to predict what happened when the thieves 
attacked the camping party. Have the pupils write a 
paragraph telling what happened. 

WR1 Present a list of words to the pupils. Ensure that half of 
them can have the prefix ‘dis-’ added to them, but also 
include, in the other half, words that cannot take the 
prefix ‘dis-’; for example,

active, agree, appear, appoint, behave, correct, honest, 
infect, lead, legal, obey, spell

Assessment and Answers
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Word Reading

Teacher Information

•	 The	 activities	 on	 page	 25	 focus	 on	 homophones,	 the	 suffix	
‘-ion’ and the vowel sound ‘ou’.

•	 Pupils	will	need	a	dictionary	to	complete	question	3.

Introduction

•	 Reread	the	text,	but	first	explain	to	pupils	that	the	focus	will	be	
on words. While reading, ask pupils to find the word ending in 
‘-tion’ and circle it. The word is ‘reflection’.

Development

•	 Ensure	 pupils	 are	 familiar	 with	 the	 term	 ‘homophone’.	 Give	
some examples (see/sea; there/their; maid/made). Elicit some 
examples from the pupils. Pupils suggest sentences for pairs of 
homophones, to be written onto the board; for example, son/
sun = My parents have a son and a daughter./Planet Earth 
orbits around the sun.

•	 Discuss	 and	 list	 words	 which	 end	 with	 the	 suffix	 ‘-ion’,	
specifically the spelling ‘-tion’. This spelling is used if the root 
word ends in ‘t’ or ‘te’; for example, invention, injection, action, 
hesitation, completion. Sort the words according to whether 
the root word ends in ‘t’ or ‘te’. There are some exceptions; for 
example, the words ‘attend’ and ‘intend’ both end in ‘d’, but add 
the ‘-tion’ suffix to become ‘attention’ and ‘intention’. 

•	 The	‘ou’	words	in	questions	4	and	5	should	be	spoken	out	loud,	
so pupils can hear the specific phonemes focused upon.

•	 Discuss	 the	 word	 reading	 activities	 on	 page	 25,	 then	 allow	
pupils to complete the page independently.

Differentiated Individual/Paired/Group Work

•	 In	pairs,	pupils	should	find	and	list	words	with	an	‘-ion’	suffix;	
for example, ‘invention’, ‘tension’ and ‘confession’. Then they 
should sort them according to their ‘-ion’ ending, ‘-tion’, ‘-sion’ 
or ‘-ssion’. Less able pupils could sort the two types of ‘-ion’ 
suffixes, ‘-tion’ and ‘-sion’. More able pupils could also search 
for words ending in the suffix ‘-cian’, which has the same 
sound.

‘-tion’ suffix

(Used if root word 
ends in ‘t’ or ‘te’)

 ‘-sion’ suffix

(Used if root word 
ends in ‘d’ or ‘se’)

‘-ssion’ suffix

(Used if root word 
ends in ‘ss’ or 
‘mit’)

invention
 injection

action
hesitation
completion

expansion
extension

comprehension
tension

expression
discussion
confession
permission
admission

Review

•	 As	a	class,	compare	pupils’	lists	of	‘-ion’	words.	Which	of	the	
suffixes has the greatest number of words?

Answers

Comprehension

 1. (a) Possible answers: The farmer, his wife and daughter 
were three silly people./The man went to find three silly 
things.

  (b) Teacher check 

 2. It had been there a long while as it was covered in 
cobwebs. 

 3. (a) It means she went up very quickly. 
  (b) Answers should indicate that as the woman and cow 

were joined by the string through the chimney, the 
weight of the cow falling off the roof caused the woman 
to be shot up the chimney. 

 4. Possible answer: The woman could climb the ladder and 
pull or cut some grass for the cow to eat. 

 5. The man who was trying to jump into his trousers. 

 6. Answers will vary.

Word Reading 

 1. (a) there (b) some (c) son

  (d) passed (e) be (f) so

  (g) way (h) made (i) inn

 2. (a) cellar  (b) morning  (c) which  (d) see, sea

 3. (a) reflection  (b) Teacher check  (c) mirror 
(d) action, invention, injection

 4. (a) crowded  (b)  trousers  (d)  around

 5. 

C3 Ask the pupils to write a short summary of this fairy 
tale using bullet points. Remind them to include the 
most important events, in the correct order. They need 
to be sure that the summary mentions the young man, 
the daughter, her parents, the other three sillies and the 
ending.

C11 Present the following list of words to the pupils and ask 
them to write a definition for each:

supper, handsome, ridiculous, evening, cellar, son

WR2 Call out (or write on the board) the following words and 
have pupils place them in two different grids, according 
to the shared sound:

trousers, trouble, cloud, young, round, country, mouse, 
loud, found, would, house, touch, double

Notes and Guidance 
(continued)

Assessment

Assessment and Answers

‘ou’ like ‘young’ ‘ou’ like ‘around’

would loudly

touch found

house

trousers

The Wise Old Donkey The Three Sillies

Week 2
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Parts of speech
Verbs

Focus

	 Finite	verbs,	the	verbs	‘to	be’	and	‘to	have’

Definition

•	 Verbs	are	words	which	show	actions	or	states	of	
being	or	having.	

 Example:
The boy plays football. 
The new girl is shy.
We have new neighbours.

	 The	verb	‘plays’	tells	about	an	action,	‘is’	tells	about	
the	state	of	being	and	‘have’	tells	about	the	state	of	
having.

Explanation

•	 Verbs	must	have	someone	‘doing’	the	action.	This	is	
the	subject	of	the	sentence.	

	 In	the	examples	above,	the	actions	are	done	by	‘the	
boy’,	‘	the	new	girl	’	and	‘we’.

•	 The	verbs	‘to	be’	and	‘to	have’	have	many	forms	
which	change	with	the	subject	and	the	tense—see	
the chart below.

	 Note:	The	future	tense	of	the	verb	‘to	be’	is will be 
and	‘to	have’	is will have.

•	 Every	sentence	must	contain	a	verb.	

•	 Some	verbs	have	more	than	one	part.

 Example:
He has eaten dinner. (has	is	an	auxiliary	verb)

•	 Verbs	can	be	finite	or	non-finite.	Finite	verbs	change	
in	form	to	match	their	subject	or	to	indicate	tense.

 Example:
go ➞ goes ➞ went

	 Non-finite	verbs	do	not	change.	They	include:	

 present participles
 Example: parking

 past participles
 Example: parked

 infinitives
 Example: to park

Worksheet information

•	 Read	the	limerick	with	the	class,	emphasising	the	
verbs,	especially	those	with	two	parts.	Pupils	then	
underline	other	verbs.

•	 Read	and	discuss	the	Question	2	sentences	with	
the	pupils.	The	concept	of	‘being’	or	‘having’	can	be	
difficult	at	this	stage.	The	previous	chart	may	assist	
understanding and identification.

•	 Ask	the	pupils	to	read	the	sentences	in	Question	3	to	
themselves	and	insert	a	suitable	single	verb.	Ensure	
that	the	sentences	sound	‘right’	when	read	quietly.

Ideas for further practice

•	 Involve	the	class	in	songs	and	fun	dances—such	as	
the	macarena	or	the	song	‘Agadoo’—which	involve	
actions.

•	 Play	‘Pass	the	sentence’.	Think	of	a	short	sentence	
with	a	simple	verb	showing	action.	

 Example:
Jason struck the ball. 

	 In	groups	of	six,	each	pupil	adds	one	action	to	the	
previous	one	to	create	a	short	story.	The	last	person	
in the group must remember all the actions added 
by each person. 

 Example:
Jason struck the ball, dropped the bat, touched first 
base, slid over second base, jumped over third base 
and barrelled into the coach.

•	 Write	examples	of	verbs,	including	ones	with	two	
parts,	on	slips	of	paper	and	drop	them	into	a	box	or	
large	container.	Pupils	must	dip	for	a	verb	and	use	it	
orally or written in a sentence.

Answers

 1. was, rose, reached, hid

	 2.	 (a)	 moved,	drove
  (b) is, will be
	 	 (c)	 had,	have

 4. (a) were (b) had
  (c) be (d) am

The	verb	‘to	be’ the	verb	‘to	have’

Person Pronoun Present Past Present Past

First I am was have had

Second you are were have had

Third he/she/it is was has had

First we are were have had

Second you are were have had

Third they are were have had
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Parts of speech
Verbs

Focus

Command	verbs	(imperatives)

Definition

•	 Command verbs are used to order, command or 
instruct.

 Example:

Close the door!

Feed the cat!

Do your homework!

Explanation

•	 Verbs	can	describe	actions	(‘doing’	words)	and	must	
have	someone	‘doing’	the	action.	Refer	to	pages	6	
and	7	for	revision.

•	 Most	verbs	describe	actions	but	verbs	also	show	
states	of	‘being’	or	‘having’.	These	include	the	verbs	
‘is’,	‘has’,	‘are’,	‘am’,	‘have’,	‘had’	and	‘was’.

•	 Every	sentence	must	contain	a	verb.	

•	 Command	verbs	are	commonly	used	when	writing	
procedures	or	instructions	and	are	often	the	first	
word in the sentence.

Worksheet information

•	 Pupils	read	the	modified	procedure	independently	
with minimal assistance.

•	 Pupils	identify	the	command	verb	at	the	beginning	of	
each	line,	circling	it.	They	then	read	the	definition	for	
command	verbs.	

•	 Explain	the	definition	and	give	other	examples	to	the	
pupils.	Ask	the	pupils	to	supply	examples	as	well;	for	
example,	orders	from	Mum	or	Dad	at	home.

•	 Single	command	verbs	should	be	used	to	complete	
the	sentences	in	Question	3.	

•	 Before	pupils	write	the	instructions	for	tying	
shoelaces,	revise	the	steps	used	to	tie	shoelaces	
and	give	examples	of	one	or	two	sentences	of	the	
instructions	using	command	verbs.

•	 Conclude	the	activity	by	asking	pupils	to	give	their	
instructions	orally	to	a	classmate	after	teacher	
checking.

Ideas for further practice

•	 Play	games	such	as	‘Simon	says’	where	pupils	must	
follow	commands	or	orders.

•	 Write	a	favourite	recipe	as	a	class	using	command	
verbs.

•	 Identify	command	verbs	in	books	during	shared	
reading times.

Answers

	 1.	 Teacher	check

	 2.	 Collect,	Pour,	Add,	Add,	Mix

	 3.	 Answers	may	vary	but	may	include:
  (a) Tie
	 	 (b)	Stop
  (c) dig
	 	 (d)	 Put/Place

	4.–5.	 Teacher	check
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• appropriate 
paragraphs

• vocabulary 
to suggest 
passing of 
time; e.g. First

• verbs in the 
past tense;
e.g. helped

Conclusion – 
often with an 
evaluative comment

Title

Orientation – 
who, when, where, 
why

My very special eighth birthday

Yesterday was my eighth birthday. I had a birthday party at my house with 
Mum, Dad, Jeff and seven of my friends. Even Thomas, my labrador, was able 
to come! 

When Mum said I could have a party, I was really excited until she said I had 
to help plan and organise it. I thought I would be able to put on my favourite 
clothes and just be there!

First, we had to decide what sort of party to have. I wanted a fancy dress 
party because I had a Spiderman® costume to wear. But Mum said that 
some children may not have a costume and they were a lot of work to 
make! So we decided to have a ‘Come-as-you-like’ party to let everyone 
wear whatever they liked!

Then, I had to write a list of friends to invite. I wanted to invite everyone! It was 
hard to cross out some of the names. I wrote the names on the invitations 
and helped to post them.

Next, we had to write a menu. I wanted to have all my favourite foods, but 
Mum reminded me that some of the guests might not like the things that I 
did. So we wrote a list of different types of food. I even helped to make some. 

Finally, we made a list of games to play and I had to collect all the bits and 
pieces. (I found the tail for my donkey underneath my bed!) 

Soon, the big day arrived and everything was ready. The table of food 
looked very appetising. All the guests looked very smart and the games were 
ready. When the doorbell rang an hour after everyone had arrived, I didn’t 
pay any attention until my Nanna and Grandad who live in Spain walked 
into the room.

‘Happy birthday’, said Nanna. ‘You did such a great job helping to get the 
party ready that we thought you deserved a special treat this year!’

Teacher information

• Read the recount with the pupils or choose individual pupils 
to read selected sections.

• Discuss the recount, asking pupils questions to help 
them identify the title, orientation, some events and the 
conclusion.

• Pupils complete the analysis on page 16.

• Ensure pupils know that the plan on page 17 is to record 
ideas only and the actual writing of the recount will come 
later.

• Model the process of planning and writing a recount about 
a selected school activity such as an assembly or sporting 
activity.

• Pupils can write words or sentences to complete their plan 
on page 17 and then write their recount.

• Pupils can write a recount for an oral presentation to the 
class or for a writing activity to record special activities. 
(Purpose/Audience)

• Pupils can collate their published recounts into a class book 
for pupils in another class to read. (Display/Purpose)

• A recount of this nature may be written following a 
discussion about celebrations. (Context)

Answers

Page 16

1. (a) My very special eighth birthday

 (b) Yes

 (c) Teacher check

2. (a) Yesterday, I, at my house, it was my eighth birthday

 (b) Mum; Dad; Jeff; seven friends; Thomas, the labrador

3. (a) type of party

 (b) friends to invite

 (c) menu

 (d) games to play

4. Teacher check

Events – 
significant events in 
detail

1 Recounts TEACHERS NOTES

Structural and language features are shown on the left and right of the text below.
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Chocolate
Teachers notes

Lesson focus

Punctuation

• Capital letter at the beginning of each line 
of a poem

• Commas in a list

Grammar

• Adverbs
• Adjectives

Spelling

• Misspelt words

Writing

• Sentences

Teacher information

 The descriptive poem on the pupil page is a cinquain. A cinquain is a fi ve-line poem that describes 
something and follows this pattern:

 Line 1 consists of one word or two syllables to describe the topic.
 Line 2 consists of two words or four syllables to describe the title.
 Line 3 consists of three words or six syllables to describe what the topic does.
 Line 4 consists of four words or eight syllables to describe the mood or feeling.
 Line 5 consists of one word or two syllables with a similar meaning to the topic. 

Answers

Chocolate Chocolate

Soft, smooth smooth

Melts on the tongue slowly tongue

Comforting, soothing and delightful delightful

Chocolate Chocolate

1. Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
Chocolate, smooth, tongue, delightful, Chocolate

3. (a) slowly

 (b) (i) quickly (ii) softly 

  (iii) smoothly (iv) sweetly

   (v) loudly (vi) fi rmly

  (vii) beautifully (viii) swiftly

 (c) Possible answers: soft, smooth, comforting, soothing, delightful

 (d) Teacher check

4. (a) Teacher check

Verbs Command Verbs

Recount

Chocolate

Week 2
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The wind and the sun
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings
• Capital letter for the pronoun ‘I’
• Full stops
• Grammatical commas
• Direct speech

Grammar

• Adverbs

Spelling

• Confused words: sun/son, you/ewe, 
blew/blue, might/mite, wrapped/rapt

• Misspelt words

Vocabulary

• Synonyms

Teacher information

 This narrative, in the form of a fable, describes a series of events in time order, involving fi ctitious 
characters.

Answers

The wind and the sun 
were having an argument.

‘I’m stronger than you’, 
announced the wind aggressively.

‘No, I’m stronger than you’, replied the 
sun calmly.

They agreed to have a contest to solve 
the argument.

A man was walking in the distance, 
wrapped in a thick, winter coat. 
The sun suggested that whoever could 
make him remove his coat would be 
the winner of the contest. The wind 
agreed to this idea and chose to try fi rst.

He blew with all his might 
but the man held on to his coat more 
tightly than ever.

The sun smiled. He began to shine, 
gently at fi rst, then more strongly. 
The man undid his coat as the sun 
continued to beam. At last, he 
took it off. 

The moral of this 
fable is, the art 
of persuasion is 
greater than the 
strength of force.

1. (a) Missing punctuation is in bold type, 
commas are circled.

 (b) 9 commas

 (c) Direct speech is underlined.

2. (a) Spelling errors are in italic type.
sun, you, calmly, wrapped, blew, 
might, beam

3. (a) (i) announced – aggressively

  (ii) replied – calmly

  (iii) held on – tightly

 (b) Teacher check

4. (a)  Possible answers: announced, replied, 
agreed, suggested

The Wind and the Sun
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1. (a) Missing punctuation is 
in bold type.

2. (a) (i) fl ower

  (ii) plane

  (iii) role

  (iv) too, two

3. (a) Heat, Line, Sieve, Add, 
Make, Combine, Stir, 
Remove, Dissolve, 
Add, Mix, Roll, Repeat, 
Flatten, Allow, Bake

4. (a) (i) Heat oven to 180 ºC.

  (ii) Stir over low heat.

Biscuit recipe
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings
• Full stops

Grammar

• Command verbs

Spelling

• Confused words: fl our/fl ower, plain/plane, 
roll/role, to/too/two

Writing

• Sentences

Teacher information

 A procedure explains how something is made or done. Instructions are written using command 
verbs, usually at the beginning of a sentence.

Answers

Ingredients:

• 1 cup desiccated coconut • 1/4 cup golden syrup

• 1/2 tsp bicarbonate of soda • 1 tbsp boiling water

• 1 cup plain fl our • 2/3 cup sugar

• 1 cup rolled oats • 125 g butter

Equipment:

• biscuit tin • baking paper

• large mixing bowl • small saucepan

• sieve • spoons

Steps:

• Heat oven to 180 ºC.

• Line biscuit tin with baking paper.

• Sieve fl our and sugar into large bowl.

• Add oats and coconut.

• Make a well in the centre of the mixture.

• Combine butter and syrup in saucepan.

• Stir over low heat.

• Remove from heat.

• Dissolve bicarbonate of soda in water.

• Add to butter mixture.

• Add butter mixture to dry ingredients.

• Mix to combine.

• Roll one level tablespoon of mixture into 
 a ball and repeat until all mixture is used. 

• Flatten balls slightly on tray.

• Allow room for spreading.

• Bake 20 minutes until just brown.

Biscuit Recipe

Week 2
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1. (a) Missing punctuation is 
in bold type.

2. (a) (i) fl ower

  (ii) plane

  (iii) role

  (iv) too, two

3. (a) Heat, Line, Sieve, Add, 
Make, Combine, Stir, 
Remove, Dissolve, 
Add, Mix, Roll, Repeat, 
Flatten, Allow, Bake

4. (a) (i) Heat oven to 180 ºC.

  (ii) Stir over low heat.

Biscuit recipe
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings
• Full stops

Grammar

• Command verbs

Spelling

• Confused words: fl our/fl ower, plain/plane, 
roll/role, to/too/two

Writing

• Sentences

Teacher information

 A procedure explains how something is made or done. Instructions are written using command 
verbs, usually at the beginning of a sentence.

Answers

Ingredients:

• 1 cup desiccated coconut • 1/4 cup golden syrup

• 1/2 tsp bicarbonate of soda • 1 tbsp boiling water

• 1 cup plain fl our • 2/3 cup sugar

• 1 cup rolled oats • 125 g butter

Equipment:

• biscuit tin • baking paper

• large mixing bowl • small saucepan

• sieve • spoons

Steps:

• Heat oven to 180 ºC.

• Line biscuit tin with baking paper.

• Sieve fl our and sugar into large bowl.

• Add oats and coconut.

• Make a well in the centre of the mixture.

• Combine butter and syrup in saucepan.

• Stir over low heat.

• Remove from heat.

• Dissolve bicarbonate of soda in water.

• Add to butter mixture.

• Add butter mixture to dry ingredients.

• Mix to combine.

• Roll one level tablespoon of mixture into 
 a ball and repeat until all mixture is used. 

• Flatten balls slightly on tray.

• Allow room for spreading.

• Bake 20 minutes until just brown.
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Counting in 50s and 100s

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Objective
•	 Count	from	0	in	multiples	of	50	and	100.

Oral work and mental calculation
•	 Count	on	as	a	class	in	10s/50s/100s	starting	from	

a	two-digit	number.	Extend	to	from	a	three-digit	
number.

•	 Count	backwards	in	10s/50s/100s,	starting	from	
a	two-digit	number.	Extend	to	from	a	three-digit	
number.

•	 Use	a	class	number	board.	Pick	a	pupil	to	choose	
a	number	to	start	from.	Count	from	that	number,	
forwards	in	tens	and	then	backwards	in	tens.

Main teaching activity
Counting	in	50s	and	100s	(page	7)

Additional activities suitable for developing 
the objective
•	 Make	a	number	line	around	the	perimeter	of	the	

classroom	or	playground.	Pupils	stand	on	the	number	
line	and	follow	instructions;	for	example,	‘walk	
forward	10’.

•	 Use	a	number	line	to	respond	to	questions;	for	
example,

	 Count	on	30	in	tens	from	27.
	 Count	back	20	in	tens	from	54.
	 Count	on	in	tens	from	24	to	44.	How	many	tens	did	

you	count?

•	 Complete	number	sequences;	for	example,	100,	90,	
80,	 ,	 	and	0,	50,	100,	 ,	 .	Explain	the	
sequences.

Answers
	 1.	 0,	10,	20,	30,	40,	50,	60,	70,	80,	90,	100

	 2.	 50,	100,	150,	200,	250,	300,	350,	400,	450,	500,	
	 	 550,	600,	650,	700,	750,	800,	850,	900,	950,	1000

	 3.	 1000,	900,	800,	700,	600,	500,	400,	300,	200,	100

	 4.	 (a)	70,	90,	120,	130,	140	
	 	 (b)	120,	100,	70,	50,	20	
	 	 (c)	50,	100,	250,	350,	450	
	 	 (d)	850,	800,	700,	650,	550,	500	
	 	 (e)	1700,	1800,	2000,	2300	
	 	 (f)	1400,	1200,	1000,	800

Challenge:	 2000,	1800,	1600,	1400,	1200,	1000,	800,	
600,	400,	200,	0

Number Sequences and Rules

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Objectives
•	 Count	in	multiples	of	4,	8,	50	and	100.

•	 Solve	number	problems	and	practical	problems	involving	these	ideas.

Oral work and mental calculation
•	 Count	on	as	a	class	in	2s/3s/4s/5s/8s/10s/50s/100s	

starting	from	a	two-digit	number.	Extend	to	from	a	
three-digit	number.

•	 Count	backwards	in	2s/3s/4s/5s/8s/10s/50s/100s,	
starting	from	a	two-digit	number.	Extend	to	from	a	
three-digit	number.

•	 Use	a	class	number	board.	Pick	a	pupil	to	choose	
a	number	to	start	from.	Count	from	that	number,	
forwards	in	2s/3s/4s/5s/8s/10s	and	then	backwards	in	
2s/3s/4s/5s/8s/10s.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Number	sequences	and	rules	(page	9)

Additional activities suitable for developing 
the objectives
•	 Make	a	number	line	around	the	perimeter	of	the	

classroom	or	playground.	Pupils	stand	on	the	number	
line	and	follow	instructions;	for	example,	‘walk	
forward	4’.

•	 Use	a	number	line	to	respond	to	questions;	for	
example,

	 Count	on	30	in	threes	from	27.
	 Count	back	20	in	fours	from	44.
	 Count	on	in	fives	from	25	to	55.	How	many	fives		

did	you	count?

•	 Complete	number	sequences;	for	example,	327,	330,	
333,	 .	Explain	the	sequences.

Answers
	 1.	 (a)	 80,	84,	88,	92,	96,	100	
	 	 (b)	 800,	700,	600,	500,	400,	300,	200,	100,	0	
	 	 (c)	 40,	48,	56,	64,	72,	80,	88,	96,	104,	112,	120	
	 	 (d)	 40,	44,	48,	52,	56,	60,	64,	68,	72,	76,	80	
	 	 (e)	 500,	450,	400,	350,	300,	250,	200,	150,	100,	50,	0	
	 	 (f)	 80,	72,	64,	56,	48,	40,	32,	24,	16,	8,	0

	 2.		 (a)	 Counting	backwards	in	100s.	
	 	 (b)	 Counting	forwards	in	fours.	
	 	 (c)	 Counting	backwards	in	eights.	
	 	 (d)	 Counting	backwards	in	50s.	
	 	 (e)	 Counting	forwards	in	50s.	
	 	 (f)	 Counting	forwards	in	eights.

Challenge:	Teacher	check

Subtracting Numbers Mentally

TEACHER INFORMATION
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N
Number

ADDITION AND SUBTRACTION

Oral work and mental calculation
•	 Count	backwards	in	ones,	tens	and	hundreds,	from	

varying	starting	points.

•	 Respond	to	questions;	for	example,

	 What	is	one	less	than	485?	569?	873?

	 What	is	ten	less	than	437?	678?	924?

	 What	is	one	hundred	less	than	676?	320?	548?

	 Which	tens	number	comes	before	320?	480?

	 Which	hundreds	number	comes	before	320?	480?

•	 Hold	up	a	three-digit	number	card	and	a	multiple	of	
10	or	100.	Mentally	subtract	the	two	numbers.

Main teaching activity
Subtracting	numbers	mentally	(page	39)

Additional activities suitable for developing 
the objective
•	 Complete	number	sequences;	for	example,	470,	460,	

,	 ,	430,	 ,	410.	Explain	the	sequences.

•	 Complete	word	problems	involving	subtracting	tens	or	
hundreds;	for	example,

	 Sam	walks	890	metres	to	school.	Kasim	walks	300	
metres	less.	How	far	does	Kasim	walk?

	 Kate	has	683	football	stickers.	Sara	has	70	less.	How	
many	stickers	does	Sara	have?

Answers
	 1.	 (a)	430	 (b)	 306	 (c)	 293	 (d)	 162	
	 	 (e)	954	 (f)	 781	 (g)	 548	 (h)	 859

	 2.	 (a)	421	 (b)	 297	 (c)	 284	 (d)	 153	
	 	 (e)	945	 (f)	 772	 (g)	 539	 (h)	 850

	 3.	 (a)	331	 (b)	 207	 (c)	 194	 (d)	 63	
	 	 (e)	855	 (f)	 682	 (g)	 449	 (h)	 760

	 4.	 (a)	290	 (b)	 741	 (c)	 404	 (d)	 182	
	 	 (e)	512	 (f)	 851	 (g)	 717	 (h)	 908	
	 	 (i)	 338	 (j)	 526	 (k)	 372	 (l)	 715	
	 	 (m)	124	 (n)	 617	 (o)	 243	 (p)	 714	
	 	 (q)	381	 (r)	 896	 (s)	 295	 (t)	 234	
	 	 (u)	125	 (v)	 207	 (w)	 790	 (x)	 221	
	 	 (y)	 84	 (z)	 281

Challenge:	Maria	=	786,	David	=	726,	Paula	=	676

Objective
•	 Subtract	numbers	mentally,	including:

	 –	 a	three-digit	number	and	ones

	 –	 a	three-digit	number	and	tens

	 –	 a	three-digit	number	and	hundreds.

Metres, Centimetres and 
Millimetres

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Objective
•	 Measure	and	compare	lengths.

Oral work and mental calculation
•	 Use	the	vocabulary:	long, short, tall, high, low, wide, 

narrow, deep, shallow, thick, thin, far, near, close, 
distance ... and comparative words; for example, 
longer, longest.

•	 Know	that:	1	kilometre	=	1000	metres,	1	metre	=	
100	centimetres	and	1	centimetre	=	10	millimetres.

•	 Respond	to	questions;	for	example,	What	object	is	
about 1 m long?  What object is about 1 cm tall? 
What object is about 1 km long?

•	 Discuss	whether	it	would	be	best	to	use	mm,	cm,	m	
or km to measure various items; for example, how 
far it is from Manchester to Birmingham, the length 
of a mouse’s tail.

•	 Suggest	other	items	that	could	be	measured	using		
mm, cm, m and km.

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Metres, centimetres and millimetres (page 11)

Additional activities suitable for developing 
the objective
•	 Draw	objects	to	match	various	lengths;	for	example,	 

1 mm, 1 cm, 1 m and 1 km.

•	 Sort	a	collection	of	pictures	of	objects	according	to	
whether they would need measuring in mm, cm, m or 
km.

•	 Estimate	and	then	check;	How	long	is	the	classroom?	
How tall is a pencil? How long is the playing field?

•	 Measure	the	length	of	the	classroom	and	playground	
using a metre ruler, a tape measure and a trundle 
wheel.

Answers
1.	 (a)	10	 (b)	100

2. (a) cm, ruler  (b) m, metre stick
 (c) mm, ruler  (d) cm, ruler
 (e) m, metre stick

Challenge: Teacher check

Length Word Problems

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Objective
•	 Add	and	subtract	lengths.

Oral work and mental calculation
•	 Orally	answer	one-step	measure	problems;	for	

example,

	 One	ruler	is	30	cm	in	length.

	 How	long	will	4	rulers	be,	if	placed	end	to	end?

•	 Encourage	the	pupils	to	explain	how	they	worked	out	
the answers.

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Length word problems (page 13)

Additional activities suitable for developing 
the objective
•	 Complete	word	problems	based	on	different	lengths;	

for example,

 Length: Sam’s pencil is 17 cm and Jack’s is 13 cm. 
What is their total length? What is the difference in 
their lengths?

•	 Complete	word	problems	based	on	other	measures;	
for example,

	 Mass:	One	packet	of	biscuits	weights	250	g.	How	
much will five packets weigh?

	 Capacity:	A	medicine	bottle	holds	50	mL.	A	teaspoon	
holds 5 mL. How many teaspoons of medicine are in 
the bottle?

	 Time:	Break	starts	at	10.30	a.m.	It	lasts	for	20	
minutes. What time does break end?

•	 Provide	pupils	with	a	simple	cake	recipe	and	a	list	of	
measures-related questions to ask about the recipe; 
for example,

 How much does the flour and sugar weigh 
altogether?

 If you wanted to make three times as many cakes, 
how much butter would you need?

 If you put the cakes in the oven at half past nine, by 
what time would they be cooked?

•	 Pupils	write	their	own	word	problems	about	
measures and ask a partner to work them out.

Answers
1. (a) 52 cm (b) 21 mm (c) 75 m
	 (d)	225	km	 (e)	145	cm

Challenge: Teacher check

Shapes and Positions

Objective
•	 Make	3-D	shapes	using	modelling	materials.

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Oral work and mental calculation
•	 Identify	3-D	shapes	in	the	classroom;	for	example,	

the box of tissues is a cube, the football is a sphere.

•	 Go	for	a	walk	around	the	school	and	identify	3-D	
shapes in the environment; for example, the rubbish 
bin is a cylinder, the roof on the games shed is a 
triangular prism.

Main teaching activity
Shapes and positions (page 57)

Additional activities suitable for developing 
the objective
•	 Write	a	list	of	everyday	objects	that	are	common	3-D	

shapes; for example, a toilet roll, can of peas and 
tube of Smarties™ are all cylinders.

•	 Look	through	magazines	and	make	a	collection	of	all	
the	3-D	shapes	that	pupils	can	find	in	advertisements.

•	 Use	construction	kits	to	build	models	of	3-D	shapes.	
Count the number of faces, edges and vertices.

•	 Use	plastic	or	wooden	3-D	shapes	to	construct	a	
model	of	a	house/spaceship.	Keep	a	record	of	which	
shapes were used for each part of the model.

•	 Investigate	the	different	3-D	shapes	that	can	be	
made by joining four interlocking cubes. Which pupil 
can find the most different shapes?

Answers
1. (a) circle, rectangle (b) oval
 (c) square  (d) triangle, circle
 (e) rectangle  (f) triangle

2. (a) square  (b) circle
 (c) triangle  (d) rectangle

Challenge: rectangle, pentagon

3-D Shapes

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Objective
•	 Recognise	3-D	shapes	and	describe	them.

Oral work and mental calculation
•	 Use	the	correct	names	of	3-D	shapes,	including	

pyramid, prism and hemisphere.

•	 Extend	vocabulary	to	include	right angled, equal, 
curved, vertex, vertices, pentagonal, hexagonal, 
octagonal.

•	 Classify	3-D	shapes	in	the	classroom;	for	example,	
Who can see an object that is a cube? a sphere? a 
prism?

•	 Play	‘What	am	I?’.	Teacher	says	a	description	of	a	
3-D	shape	and	pupils	have	to	name	the	shape;	for	
example, I have five faces, two of which are triangles 
and three of which are rectangles, what am I?

•	 Answer	‘yes’	or	‘no’	questions	about	a	3-D	shape;	for	
example,	Does	it	have	six	faces?	Are	all	the	faces	the	
same	shape?	Does	it	have	five	vertices?

Main teaching activity
3-D	shapes	(page	59)

Additional activities suitable for developing 
the objective
•	 Sort	3-D	shapes	according	to	features;	for	example,	

the	number	of	faces/vertices/edges	or	whether	the	
faces	are	straight/curved.

•	 Play	the	‘feely-bag’	game,	where	blindfolded	pupils	
have	to	identify	a	3-D	shape	in	a	bag,	using	the	sense	
of touch only.

•	 Collect	a	range	of	prisms.	Write	a	description	for	each	
one and then ask a partner to match each description 
to a prism.

•	 Sort	a	set	of	3-D	shapes	and	display	them	on	a	Venn	
or Carroll diagram, according to their properties.

•	 Collect	objects	that	are	common	3-D	shapes,	label	
them and create a display.

Answers
1.	 (a)	12,	8,	6,	rectangular	prism
	 (b)	8,	5,	5,	square-based	pyramid
	 (c)	15,	10,	7,	pentagonal	prism
 (d) 9, 6, 5, triangular prism
	 (e)	6,	4,	4,	triangular-based	pyramid
	 (f)	12,	8,	6,	cube

2. Teacher check

Challenge: Teacher check

Week 2
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Nocturnal Animals
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Before the lesson

Materials needed 

•	 Mirror,	ping-pong	ball,	charts,	magazines,	pictures	or	photographs	of	nocturnal	
animals;	for	example,	fox,	bat,	koala,	owl,	possum,	snail,	wolf.

Preparation 

•	 Arrange	to	use	another	area	in	the	school	if	the	classroom	cannot	be	made	dark	
enough	for	the	stimulus	activity.

The lesson

Stimulus 

•	 Turn	off	the	lights	and	close	the	blinds	in	the	classroom.	Give	the	pupils	enough	
time	for	their	eyes	to	become	accustomed	to	the	dark.	Ask	them	if	they	can	
still	see	outlines	of	objects.	How	much	can	they	see?	

What to do 

•	 In	pairs,	ask	the	pupils	to	look	at	each	other’s	eyes.	Explain	that	the	black	part	
of	the	eye	is	called	the	‘pupil’.	One	at	a	time,	ask	a	pupil	to	close	his/her	eyes	
and	count	to	five.	Open	the	eyes.	His/Her	partner	watches	the	pupil	contract	
(get	smaller).	(Pupils	who	do	not	have	a	partner	can	use	a	mirror	to	watch	their	
own	pupils	contract.)	Explain	that	our	eyes	adjust	to	the	dark	by	our	pupils	
opening	wider	to	let	more	light	in.	The	eyes	of	many	nocturnal	animals	also	
have	this	special	characteristic.	

•		Not	all	animals	use	their	eyes	to	get	around	in	the	dark.	Bats	have	a	special	
system	to	help	them	find	out	how	far	away	objects	are.	Ask	the	pupils	if	they	
know	what	bats	use	to	help	them	travel	in	the	dark.	Get	a	ping-pong	ball.	Stand	
close	to	the	wall	and	bounce	 it	against	the	wall.	Watch	the	ball	come	back.	
Continue	to	do	this	taking	a	step	back	each	time.	Explain	that	this	is	similar	to	
a	bat	sending	high-pitched	sound	signals	to	judge	how	far	away	an	object	is.

•	 Look	at	the	animals	pictured	on	the	copymaster.	Discuss	what	the	pupils	know	
about	each	animal	and	its	special	features.	Predict	if	the	animal	is	nocturnal.

•	 Complete	Questions	2	and	3	of	the	copymaster.

After the lesson

Answers 

1.	bat,	koala,	owl,	possum,	snail

2.	Nocturnal	animals	sleep	during	the	day	and	are	active	at	night.

3.	Bats	use	high-pitched	sound	(sonar)	signals.	These	signals	bounce	off	the	objects	
in	front	of	them.

Additional activities 

•	 Discuss	and	list	animals	that	are	not	nocturnal	(diurnal).

•	 Research	one	nocturnal	animal.	Draw	pictures	of	the	animal	and	add	important	
facts.

Display ideas 

•	 Find	posters	and	photos	of	different	kinds	of	animals.	Divide	a	wall	into	animals	
that	are	active	during	the	day	and	animals	that	are	active	at	night.

Objective

•	 group	and	sort	living	things	
into	sets	according	to	certain	
characteristics

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	communicating

Background information

Nocturnal	animals	sleep	during	the	
day	 and	 are	 active	 at	 night.	Many	
of	 these	animals	have	special	eyes	
that	‘collect’	the	light	to	help	them	
see	 and	move	around	 in	 the	dark.	
The	 pupils	 become	 larger	 to	 let	
more	 light	 in.	 Bats	 are	 able	 to	 fly	
around	at	night	by	using	a	sonar-like	
system.	They	send	out	signals	that	hit	
something	solid	and	then	come	back.	
Bats	are	able	to	tell	how	far			away	an	
object	is	and	what	it	is	by	doing	this.	
(This	is	called	echolocation.)

Plants and animals ~ Activity 7

Nocturnal animals

Food for Plants and Animals
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Before the lesson

Materials needed 

•	 Pictures	of	a	variety	of	plants	and	animals	from	a	diverse	range	of	environments		
(include	those	on	the	copymaster);	mini-cactus	plant	(optional).

Preparation 

•	 No	extra	preparation	required.

The lesson

Stimulus

•	 Display	the	pictures	of	plants	and	animals.	Discuss	what	each	animal	and	plant	
needs	to	survive.

What to do 

•	 Focus	on	the	plants	listed	on	the	copymaster.	Both	require	water	and	food,	
although	each	in	varying	amounts.	The	cactus	needs	very	little	as	it	is	capable	
of	storing	water	and	food.	The	flower	requires	constant	water	and	nutrients.

•	 Now	focus	on	the	animals	listed	on	the	copymaster.	Each	has	a	different	food	
requirement.	The	dog	is	primarily	a	meat	eater	(carnivore),	while	the	human	is	a	
plant	and	meat	eater	(omnivore).	Both	animals	require	fresh	water	to	drink.

•	 Ask	pupils	for	words	and	phrases	to	list	on	the	whiteboard	under	each	of	these	
animals	and	plants.	For	example,	the	dog’s	could	be	–	bones,	dog	biscuits,	tin	
of	dog	food,	bowl	of	fresh	water	etc.

•	 Pupils	complete	the	copymaster,	using	the	lists	as	reference.

After the lesson

Answers 

•	 Teacher	check

Additional activities 

•	 Investigate	animals	and	plants	with	unique	food	and	water	storing	characteristics,	
e.g.	camel,	bear,	cactus	etc.

•	 Grow	simple	plants	from	seed.	Observe	plants	receiving	water	–	how	much/
how	often	do	they	need	watering?

Display ideas

•	 Pupils	 could	paint	or	draw	pictures	of	animals	or	plants	 investigated	 in	 the	
additional	 activities.	 Facts	 can	 be	 pinned	 around	 each	 picture	 on	 a	 pin-up	
board.

Objective

•	 appreciate	that	living	things	
have	essential	needs	for	growth

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Recording	and	communicating

Background information

(Note:	 This	 is	 an	 ideal	 opportunity	
to	reinforce	the	understanding	that	
people	are	animals.	Misconceptions	
are	often	developed	to	the	contrary	
at	this	age.)

Food	and	water	are	essential	to	the	
growth	and	survival	of	people,	plants	
and	animals.

The	 volumes	 and	 types	 of	 food	
and	water	 vary	 among	plants	 and	
animals.

Plants and animals ~ Activity 8

Food for plants and animals

Lifecycles and Seasons
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Before the lesson

Materials needed 

•	 Photographs	and	charts	of	trees	and	plants	at	different	stages	of	their	life	cycle,	
or	life	cycle	charts.

Preparation 

•	 Collect	charts	and	photographs	of	plants	and	trees	at	different	stages	in	their	
life	cycle.

The lesson

Stimulus 

•	 Walk	around	the	school	grounds	and	observe	plants	at	different	stages	of	their	
life	cycle.	Look	for	plants	that	are	just	shooting	through	the	ground	and	those	
with	and	without	flowers	in	bloom.	Discuss	each	part	of	the	cycle.

What to do

•	 Pupils	complete	the	cycle	by	naming	each	step.	They	discuss	their	ideas	with	a	
partner.

•	 When	the	pupils	have	completed	Question	1,	discuss	the	cycle	to	ensure	the	
correct	steps	are	included.	

•	 Name	each	of	the	seasons.	Ask	the	class	to	volunteer	words	to	describe	each	
season.	If	not	offered,	ask	the	pupils	how	the	plants	and	trees	change	during	
the	different	seasons.	

•	 Read	 each	 of	 the	 statements	 in	 Question	 2.	 Pupils	 match	 each	 with	 the	
season.

•	 Show	the	class	pictures	of	trees	at	different	times	of	the	year.	Pupils	complete	
Question	3	by	drawing	how	trees	appear	during	the	three	different		seasons.

After the lesson

Answers 

1.	seed	 	seedling	 	flower	 	fruit

2.	(a)	Leaves	change	colour,	dry	and	fall	to	the	ground	–	autumn.

	 (b)	Trees	in	full	bloom	–	summer.

	 (c)	Buds	appear,	flowers	bloom	and	birds	build	their	nests	–	spring.

	 (d)	No	seeds	sprouting,	trees	are	bare	–	winter.

3.	Teacher	check	–	refer	to	above.

Additional activities

•		Compose	a	class	poem	about	trees	during	different	times	of	the	year.	Paint	
pictures	of	how	trees	appear	throughout	the	seasons.

Display ideas 

•	 Other	posters	of	life	cycles	can	be	created	and	displayed.	The	pupils	can	draw,	
paint	or	use	pictures	 from	the	 Internet	and	put	 them	 in	 the	correct	order,	
showing	the	cycle.

Objectives

•	 become	familiar	with	the	life	
cycles	of	common	plants	and	
animals

•	 understand	that	seasonal	
changes	occur	in	living	things	
and	examine	the	changes	in	
plant	and	animal	life	during	the	
different	seasons

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Investigating	and	experimenting

•	 Analysing	(sorting,	classifying	
and	recognising	patterns)

•	 Recording	and	communicating

Designing and making

•	 Exploring

•	 Making

Background information

Cyclic	 patterns	 occur	 in	 nature.	
The	 most	 obvious	 of	 these	 are	
the	 life	 cycles	 of	 different	 animals,	
including	 humans.	 Other	 cycles	
involve	weather,	climate,	the	passing	
of	time	(days,	weeks,	months,	years),	
water	 etc.	 The	 repetitive	 nature	of	
life	on	Earth	is	a	concept	that	can	be	
reinforced	from	many	perspectives.

Nature	 can	 change	 from	season	 to	
season.	 Plants	 and	 trees	 change	
throughout	the	seasons.

Once	the	seedling	starts	to	grow	out	
of	 the	 seed	 it	 also	develops	 roots.	
The	young	plant	continues	to	grow	
developing	a	stem,	leaves	and,	later,	
bearing	flowers	and	fruits.	The	flower	
is	the	reproductive	organ	of	the	plant.	
Pollination	of	the	flower	leads	to	the	
making	of	more	seeds	and	the	cycle	
continues.

Plants and animals – Activity 10

Life cycles and seasons – 1

Lifecycles and Seasons
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Before the lesson

Materials needed 

•	 Photographs	and	charts	of	animals	at	different	stages	of	their	life	cycle,	or	life	
cycle	charts.

Preparation 

•	 Collect	 charts	 and	 photographs	 of	 animals	 at	 different	 stages	 in	 their	 life	
cycle.

The lesson

Stimulus 

•	 Use	photographs	and	charts	to	show	a	variety	of	animals	at	different	stages	
of	their	life	cycle.	Discuss	the	differences	between	a	caterpillar	and	a	butterfly.	
How	can	 these	be	 the	 same	animal?	Talk	 about	 the	differences	between	a	
tadpole	and	a	frog.	How	can	these	be	the	same	animal?	Introduce	the	concept	
of	animals	developing	as	part	of	a	cycle.	Discuss	‘cyclic’	terms	(for	example,	
larvae,	pupa,	seedling).

What to do 

•	 Pupils	complete	the	cycle	by	naming	each	step.	They	discuss	their	ideas	with	a	
partner.	When	the	pupils	have	completed	the	task,	discuss	the	cycle	to	ensure	
the	correct	steps	are	included.	

•	 Name	each	of	the	seasons.	Ask	the	class	to	volunteer	words	to	describe	each	
season.	

•	 Explain	that	some	animals	change	their	behaviour	during	different	seasons.	Read	
each	of	the	statements	in	Question	2.	Ask	the	class	if	they	think	the	behaviour	
occurs	during	winter	or	summer.	

•	 Which	animals	fly	to	new	locations	for	the	winter?	Birds	and	insects.

	 Which	types	of	animals	shed	their	fur	or	skin	during	summer	to	keep	cool?	
Dogs,	weasels	and	snakes.

•	 Which	 types	 of	 animals	 hibernate	 during	 colder	 months?	 Squirrels,	 bears,	
groundhogs,	hummingbirds	etc.	Frogs,	snakes,	turtles	and	many	insects	are	
dormant	or	inactive	during	winter.

After the lesson

Answers

1.	egg	 	caterpillar	 	pupa	 	butterfly

2.	(a)	winter	 (b)	summer	 (c)	winter

3.	(a)	Hibernate	means	to	spend	the	winter	withdrawn	in	close	quarters.

	 (b)	Animals	lower	their	body	temperature	and	decrease	their	heart	rate	during	
hibernation	to	conserve	the	body’s	energy	needs	to	a	bare	minimum.	

Additional activities

•	 Explore	 the	 cycles	 of	 animals	 that	 hibernate;	 for	 example,	 the	 life	 cycle	 of	
bears.

Display ideas 

•	 Other	posters	of	life	cycles	can	be	created	and	displayed.	The	pupils	can	draw,	
paint	or	use	pictures	 from	the	 Internet	and	put	 them	 in	 the	correct	order,	
showing	the	cycle.

•	 Identify	frogs	native	to	the	local	environment.	Use	books	and	the	Internet	to	
identify	unique	and	interesting	frogs.	Research	the	countries	they	live	in.

Objectives

•	 become	familiar	with	the	life	
cycles	of	common	plants	and	
animals

•	 understand	that	seasonal	
changes	occur	in	living	things	
and	examine	the	changes	in	
plant	and	animal	life	during	the	
different	seasons

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Investigating	and	experimenting

•	 Recording	and	communicating

Background information

Cyclic	 patterns	 occur	 in	 nature.	
The	 most	 obvious	 of	 these	 are	
the	 life	 cycles	of	different	 animals,	
including	 humans.	 Other	 cycles	
involve	weather,	climate,	the	passing	
of	time	(days,	weeks,	months,	years),	
water	 etc.	 The	 repetitive	 nature	of	
life	on	Earth	is	a	concept	that	can	be	
reinforced	from	many	perspectives.

During	the	different	seasons,	animals	
change	 their	behaviour	 for	 survival	
during	 the	 cold	 winters	 and	 hot	
summers.

Animals:

•		sleep	or	hibernate,

•		change	their	fur	thickness,

•		hide	in	trees	or	underground,

•		fly	to	where	the	weather	is	warmer		
	and	food	more	available.

Plants and animals – Activity 11

Life cycles and seasons – 2

Week 2

  Prim-Ed Publishing  www.prim-ed.com  Learn from Home Workbook 3 - Notes and Answers 17



28  Reading – Comprehension and Word Reading  Prim-Ed Publishing  www.prim-ed.com

Word Reading

Teacher Information

•	 The	activities	on	page	31	focus	on	the	prefix	‘kilo-’,	the	suffixes	
‘-al’ and ‘-ous’, synonyms and antonyms, and words with a ‘k’ 
sound. 

Introduction

•	 Reread	the	text,	but	first	explain	to	pupils	that	the	focus	will	be	
on words. While reading, ask pupils to circle any words with a 
‘k’ sound like ‘kitten’ or ‘cake’. Discuss the spellings of these 
words.

Development

•	 Ensure	 pupils	 are	 familiar	 with	 the	 terms	 ‘synonym’	 and	
‘antonym’. Give some examples (happy: synonym is glad, 
antonym is sad). Elicit some examples from the pupils. Pupils 
suggest sentences for pairs of synonyms and antonyms, to be 
written onto the board; for example, happy = glad/sad. Ben was 
glad he had homework, but Krista was sad.

•	 Look	at	words	with	 the	suffix	‘-ous’.	Discuss	 that	sometimes	
there is not an obvious root word; for example, ‘poisonous’ has 
the root word ‘poison’, but there is no root word for ‘jealous’. 
Explain that whilst ‘-ous’ can be added to many root words, 
‘-our’ is changed to ‘-or’ before ‘-ous’ is added; for example, 
humorous, glamorous.

•	 The	‘k’	words	in	question	6	should	be	spoken	out	loud,	so	pupils	
can hear the specific phoneme focused upon.

•	 Discuss	 the	 word	 reading	 activities	 on	 page	 31,	 then	 allow	
pupils to complete the page independently.

Differentiated Individual/Paired/Group Work

•	 In	 pairs,	 pupils	 should	 find	 and	 list	words	with	 the	 following	
prefixes: ‘kilo-’, ‘sub-’, ‘inter-’, ‘super-’, ‘anti-’ and ‘auto-’.

•	 Less	able	pupils	should	search	for	three	of	the	prefixes,	whilst	
the more able could search for all six. 

•	 More	 able	 pupils	 could	 also	 research	 the	 meaning	 of	 each	
prefix; for example, ‘kilo-’ means a factor of 1000. 

Review

•	 As	a	class,	compare	pupils’	lists	of	words	for	each	prefix.	Which	
prefix had the most and least words?

Answers

Comprehension

 1. (a) Scotland (b) Wales 

 2. (a) moorland (b) tartan 

 3. Teacher check 

 4. (a) Physical features   (b) Location   (c) Population

 5. Answers should indicate that the retrieval chart and 
headings make it easier to find the information and 
compare countries. 

 6. An opinion 

 7. Example of an answer: Similarity–both have mountainous 
regions. Difference–Scotland has exposed rocky shorelines 
and Wales does not. 

 8. No, because both animals are mythical creatures.

Word Reading 

 1. (a) Teacher check; Denoting a factor of 1000

  (b) Teacher check; kilogram, kilobyte, kilojoule

 2. (a) al (b)  ous (c)  al (d)  al (e)  ous 

  (f) al (g)  ous (h)  ous

 3. (a) exposed (b)  sheltered

 4. (a) east (b)  south (c)  north-west (d)  northern 

  (e) largest (f)  wide (g)  male (h)  day

  (i) cold

 5. (a) close (b)  largest (c)  many (d)  wide

  (e) regions (f)  cold (g)  mixture (h)  solo

  (i) traditional

 6. castle, cold, Cardiff, kilometres, chorus, echo, character

Notes and Guidance 
(continued)

Assessment

C4 Ask pupils to choose either Scotland or Wales, and write 
in prose, the information about that country. They should 
include at least one sentence about each section of the 
table.

C5 Present the following list of words to the pupils and ask 
them to write each in a sentence:

mountain, kilometre, million, steep, beach, castle, thistle, 
kilt

WR1 Write the following words on the board and have pupils 
place them in two different grids, according to whether 
they need the suffix ‘-al’ or ‘-ous’ to change them from 
nouns to adjectives:

magic, tradition, courage, accident, poison, nation, 
danger, mountain, coast

Assessment and Answers
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Word Reading

Teacher Information

•	 The	activities	on	page	37	focus	on	root	words,	the	suffix	‘-ly’,	
adjectives, adverbs and the suffix ‘-ish’ for nationalities.

Introduction

•	 Explain	 to	 the	 pupils	 that	 they	will	 reread	 the	 text,	 this	 time	
focusing on features of words. As they reread, ask them to find 
and underline the word with the suffix ‘-ly’ (lightly).

Development

•	 Look	at	words	with	the	suffix	‘-ly’.	Tell	pupils	that	this	suffix	is	
added to an adjective to form an adverb. Explain that usually 
the suffix is added straight onto the end of most root words; for 
example, sadly, finally. However, there are exceptions, which 
should also be explained to the pupils: 

 (1) If the root word ends in ‘-y’ with a consonant letter before 
it, the ‘y’ is changed to ‘i’, but only if the root word has more 
than one syllable; for example, happily. 

 (2) If the root word ends with ‘-le’, the ‘-le’ is changed to ‘-ly’; 
for example, simply. 

 (3) If the root word ends with ‘-ic’, ‘-ally’ is added rather than 
just ‘-ly’; for example, basically. An exception is ‘publicly’.        

 (4) The words truly, duly and wholly. 

•	 Pupils	 complete	 the	 word	 reading	 activities	 on	 page	 37	
independently.

Differentiated Individual/Paired/Group Work

•	 In	pairs,	pupils	should	research	the	names	given	to	people	from	
different countries; i.e. their nationalities. The nationalities in 
question 5 all end in ‘-ish’. How many other endings are used 
for nationalities? 

•	 More	able	pupils	could	try	and	discover	whether	certain	parts	of	
the world are more likely to have certain endings than others; 
for example, the ‘-ish’ suffix is mainly used for European 
nations and ‘-i’ for nations in the Middle East. 

Review

•	 As	a	class,	list	the	names	of	nationalities,	in	a	table,	according	
to suffix. Which suffix appears to be the most and least common 
for nationalities?

Answers

Comprehension

 1. (a) Yes  (b) The writer has used words like ‘wonderful’, 
‘delicious’ and ‘Eat and enjoy!’ to describe them. 

 2. They are traditionally cooked on a bake stone over a fire. 

 3. grooved 

 4. It makes it easier and clearer to follow the instructions. 

 5. (6) Roll out the dough until it is about 1½ cm thick.

 6. (c) Sugar and cinnamon are added. 

 7. The Welsh cakes could stick to the griddle. 

 8. To suggest other ways to serve the Welsh cakes.

Word Reading 

 1. (a) light (b) flavour (c) flute

  (d) originate/origin (e) beat (f) grease

  (g) eat (h) cook (i) tradition

  (j) raise (k) dust (l) serve

  (m) mix (n) roll (o) measure

 2. (a) lightly (b) traditionally (c) firmly

  (d) thickly (e) warmly (f) wonderfully

 3. heavily

 4. Teacher check

 5. (a) England (b) Ireland (c) Scotland

  (d) Spain (e) Denmark (f) Sweden

C4 Ask the pupils to write a procedure for completing an 
everyday task they might do at home; for example, 
brushing their teeth, making toast, emptying the bin.

Remind them that a procedure needs to have clear steps, 
in the correct order. They need to ensure that each step 
starts with an imperative (command) verb.

C11 Present the following list of words to the pupils and ask 
them to write a definition for each:

sultana, cinnamon, sieve, spatula, dough

WR1 Write the following pairs of words on the board:

kind/kindly, sad/sadly, greedy/greedily, angry/angrily

Ask the pupils to write each pair of words in a sentence.

Notes and Guidance 
(continued)

Assessment

Assessment and Answers

Wonderful Welsh Cakes

Week 3

Wonderful Wales and 
Spectacular Scotland
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Parts of speech
Adjectives

Focus

	 Common	adjectives

Definition

•	 An	adjective	is	a	describing	word.	It	adds	meaning	
to	or	changes	the	meaning	of	a	noun	or	a	pronoun.

 Example:

 These are comfortable shoes. 
 (describes the noun, ‘shoes’)

 The car is shiny. 
 (describes the noun, ‘car’) 

	 Note:	The	adjective	does	not	always	come	before	the	
noun.

 She is kind. 
 (describes the pronoun, ‘she’)

Explanation

	 The	use	of	suitable	adjectives	not	only	makes	our	
written	or	spoken	language	more	interesting,	it	gives	
the reader or listener a clearer understanding.

Worksheet information

•	 Discuss	what	a	describing	word	or	adjective	is	with	
the	pupils.	Ask	them	to	think	of	a	suitable	word	to	
describe	the	colour/type	of	their	eyes,	hair	or	an	
article	of	clothing	they	are	wearing.	

 Example:

I have brown eyes.

I have straight hair.

I’m wearing white socks.

	 Encourage	them	to	use	the	adjective	in	context	in	a	
sentence.

•	 Read	the	story	‘A	visit	from	Planet	Pogo’	with	the	
pupils,	helping	them	to	identify	the	adjectives.	If	
pupils	first	identify	the	noun,	they	can	ask	questions	
such	as	‘What	kind?’	in	front	of	it	to	find	the	
adjective;	for	example,	in	the	first	sentence,	the	
word	‘noise’	is	a	noun	in	this	context.	

	 Ask:	‘What	kind	of	noise?’	and	the	answer	is	‘A	loud	
noise’	(i.e.	‘loud’	is	the	adjective).	Point	out	that	not	
all	nouns	will	have	a	word	that	describes	them;	
e.g.	‘homework’	in	line	1.	Note:	The	first	word	in	
sentence	4,	‘It’,	is	a	pronoun	representing	the	noun	
‘spaceship’	and	the	adjective	that	describes	it	is	
‘silver’.	

•	 Pupils	answer	the	questions,	highlighting	or	circling	
the	adjectives	in	the	story.	This	activity	is	intended	
to	reinforce	the	importance	of	choosing	suitable	
adjectives	to	make	a	story	more	interesting	and	to	
give	the	reader/listener	a	clearer	picture.

•	 In	Activity	2,	pupils	can	choose	more	than	one	
adjective	to	describe	their	alien.	Share	pupil	
responses	with	the	class	when	the	activities	are	
completed.

Ideas for further practice

•	 Give	pairs	of	pupils	a	paper	bag	(or	similar)	with	
an	object	inside.	Pupils	decide	on	four	suitable	
adjectives	to	describe	the	object	and	write	them	in	
large	letters	on	a	sheet	of	paper.	They	hold	up	the	
words and other pupils try to guess what is in the 
bag.	Further	adjectives	can	be	suggested	if	pupils	
are unable to guess.

•	 Display	an	object	from	the	classroom	or	a	large	
picture that represents a noun such as a building 
or an animal. Pupils brainstorm to list suitable 
adjectives	to	describe	it.	Suggest	more	inappropriate	
examples	and	ask	pupils	why	they	are	not	suitable.

 Example:

‘skinny’ would not describe an apple.

Answers

 1. (a) a loud noise
  (b) silver 
  (c) a dust storm
  (d) a large	bucket,	old cloths and the green 

garden hose
  (e) a shiny, silver spaceship

	2.–3.	 Teacher	check
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Parts of speech
Adjectives

Focus

Common	adjectives

Definition

•	 An	adjective	is	a	describing	word.	It	adds	meaning	
to	or	changes	the	meaning	of	a	noun	or	a	pronoun.

 Example:

 These are scruffy shoes.
 (describes the noun, ‘shoes’)

 The car is fast.
 (describes the noun, ‘car’)

	 Note:	The	adjective	does	not	always	come	before	the	
noun.

 She is beautiful.
 (describes the pronoun, ‘she’)

Explanation

	 The	use	of	suitable	adjectives	not	only	makes	
written	or	spoken	language	more	interesting,	it	gives	
the reader or listener a clearer understanding.

Worksheet information

•	 Revise	adjectives.	(Use	the	information	on	page	12.)

•	 Discuss	the	importance	of	choosing	the	correct	
adjectives	so	the	person	listening	or	reading	gets	a	
clear	and	accurate	picture.	Have	an	object	hidden	
from	the	pupils’	view	(e.g.	a	tennis	ball)	and	tell	
them	some	words	that	are	adjectives	to	describe	
the	ball	(such	as	‘small’,	‘round’,	‘bouncy’	and	‘pale	
green’).	Pupils	try	to	guess	the	object.

•	 The	activities	on	page	15	are	intended	to	reinforce	
the	importance	of	choosing	suitable	adjectives	to	
give	the	reader/listener	a	clearer	picture.	In	Activity	
1,	pupils	will	realise	that	more	than	one	of	the	listed	
words	will	be	suitable	adjectives	for	the	nouns.	In	
Activity	2,	ask	pupils	to	cover	their	drawings	before	
sharing	them	with	the	class.	Discuss	the	pupils’	
drawings	and	decide	if	all	are	appropriate.	Question	
3	may	be	completed	individually	or	as	a	class	
exercise.

Ideas for further practice

•	 Discuss	why	some	of	the	adjectives	in	Question	1	
are	more	suitable	than	others;	for	example, ‘fresh’ 
or ‘stale’ would	better	describe	the	quality	of	carrots	
than ‘young’ or ‘old’. 

	 These	words	are	more	often	associated	with	animals	
and people.

•	 Write	headings	of	different	kinds	of	adjectives	on	the	
board. Pupils brainstorm to list words that can be 
used	as	appropriate	adjectives.	

 Example:

Adjectives that describe the colour of things (a 
white cat); Adjectives that describe the size of 
things (a huge elephant).

Answers

	 1.	 The	following	are	suitable	answers.	
  (a) carrot: crunchy, orange, long
  (b) tiger: fierce, striped, old, young
  (c) hair: shiny, orange, long, curly
	 	 (d)	 truck:	shiny,	orange,	long,	wide,	old
	 	 (e)	 lady:	tall,	kind,	old,	young

	 2.	 Possible	answers:	ocean	waves	during	a	storm,	a	
shark,	a	crocodile,	a	racing	car

 3. Possible answers:
	 	 (a)	 winding,	dusty,	long;	old,	tumbledown,	lonely
	 	 (b)	 huge,	scary,	timid;	loud,	scary,	soft
	 	 (c)	 red,	green,	juicy,	crunchy,	ripe,	crisp,	shiny;	

juicy, large, seedless, delicious

Adjectives Adjectives

Week 3
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Teacher information

• The procedure on page 27 can either be read and 
discussed with the pupils or selected pupils could take it in 
turns to assist the teacher to actually make the milkshake, 
while other pupils follow the procedure and suggest what 
comes next.

• Work through the analysis on page 28 with the pupils. In 
the ‘Steps’ section, point out that not all procedures have 
six steps, some may have more and others less. Further 
discussion may be needed to revise ‘verbs’ or ‘doing words’. 
Ensure pupils can identify the unnecessary words that are 
omitted in a procedure, to make it concise.

• Pupils can write words, sentences and draw pictures to 
complete a plan on page 29 for making a variation of a 
milkshake or another drink. Variations could include making 
a strawberry milkshake with real fruit, deleting the egg or 
malt, adding other ingredients or using a shaker instead 
of a blender. Other drinks could include fresh fruit juice, a 
‘spider’ (soda and ice-cream) or hot chocolate or tea.

• Pupils’ published procedures could be collated into a class 
book for others to read, so ideas for drinks are shared. 
(Publishing/Audience/Purpose)

• Pupils can make an illustration of their drink along with the 
procedure of how to make it and display on a pin-up board. 
They could add a short caption about the ideal time to have 
this drink. (Display/Audience)

• The activity could be done in conjunction with a food 
or healthy eating theme. Various drinks could be made 
following the pupils’ procedures and sampled. (Context)

Answers

Page 28

1. Marvellous milkshake

2. To make a chocolate milkshake

3. (a) Teacher check

 (b) blender, glass, straw, tablespoon, cup or ice-cream 
scoop

4. (a) 6

 (b) Pour, Add, Blend, Pour, Drink, Keep

 (c) verbs

 (d) (i) the, the

  (ii) the, the, the, the

  (iii) a

5. The answer should indicate that (a) the procedure could be 
followed and (b) the milkshake tasted good.

• written in 
simple present 
tense; e.g. 
Pour

• uses 
subject-
specific 
vocabulary;
e.g. blender

• instructions 
begin with 
command 
verbs; e.g. 
Add

• unnecessary 
words have 
been omitted

• a capital 
letter is 
needed at 
the beginning 
of each 
instruction and 
a full stop at 
the end

Steps – 
are written clearly and 
concisely in a logical 
sequence

Title

Goal – 
the purpose of this 
procedure is to make a 
chocolate milkshake

A list of 

ingredients
and equipment 
needed under an 
appropriate heading.

Test – 
the success of this 
procedure would be 
evaluated by tasting it

1 Procedures TEACHERS NOTES

Structural and language features are shown on the left and right of the text below.

Marvellous milkshake

Make a chocolate milkshake.

You will need:

• 2 cups milk 

• 1 scoop vanilla ice-cream

• 1 egg

• 1 tablespoon malt • 3 tablespoons chocolate syrup

• blender • glass

• straw • cup

• tablespoon • ice-cream scoop

Steps:

1. Pour milk into blender.

2. Add ice-cream, egg, malt and chocolate syrup.

3. Blend mixture on high until milkshake is thick.

4. Pour into glass.

5. Drink with straw.

6. Keep any leftover milkshake in fridge.

Test: Check if the instructions were followed and the milkshake tasted good.
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Alaskan holiday
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings
• Capital letters for proper nouns
• Full stops
• Commas in lists
• Apostrophes for contractions

Grammar

• Verbs - past tense
• Contractions

Spelling

• Confused words: to/two/too, hour/our, 
through/threw, bored/board, wear/where, 
hole/whole, of/off, write/right, your/you’re

• Misspelt words

Writing

• Paragraphs

Teacher information

 A recount is a retelling of past events in time order.

Answers

1. (a) Missing punctuation is in bold type.

 (b) I’ll

 (c) I and will

 (d) Carol, Alaska, London, Vancouver, Jill

2. (a) Spelling errors are in italic type.
holiday, to, our, through, board, where, second, whole, off, write, Your

3. (a) Answers will include: was, landed, transferred, took, were, explored, found, could, visited, 
anchored, watched

 (b) (i) told   (ii) wrote

 (c) (i) she, will   (ii) did, not

  (iii) I, would or I, had  (iv) do, not

4. (a) Paragraph 3

Dear Carol

My holiday to Alaska 
was fantastic. I’ll tell you about it.

After the long fl ight from London, 
we landed in Vancouver where a bus 
transferred us to our cruise ship. 
It took ages to get through 
customs and immigration, but 
fi nally we were on board. We 
explored the ship and found the pools, 
restaurants, the gym and places where 
you could get free hamburgers, 
hot dogs, pizza and ice-creams.

We visited an interesting 
port every second 
day. We 
anchored next 
to a glacier 
for a 
whole 
day and 
watched the 
ice breaking off. It was really loud.

Please write and tell me about 
your holiday.

Your friend Jill

Procedure

Alaskan Holiday
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Pet parade
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings
• Full stops
• Question marks
• Exclamation marks
• Direct speech

Grammar

• Adjectives
• Contractions

Spelling

• Confused words: would/wood, heard/herd, 
where/wear

• Misspelt words

Vocabulary

• Synonyms
• Antonyms

Teacher information

 This narrative tells a story in a sequence of events involving fi ctional characters.

Answers

‘It’s time for the pet parade’, Mrs 
Sindle said to her class. ‘If your pet is 
still outside, you had better bring it 
into the classroom now.’

Phillip put up his hand.

‘Yes, Phillip, what’s wrong?’

‘Mrs Sindle, I think I’d better leave 
my pet outside. He would fi ght 
all the other pets—and probably eat 
them, too.’

‘Heavens! What sort of pet is it, Phillip?’

‘It’s a long-nosed, long-tailed, short-
legged, hairless terrier’, said Phillip,
very proudly.

‘I don’t think I’ve ever heard of 
that animal before’, said Mrs 
Sindle. ‘Does it have another name?’

‘Oh, yes, Mrs Sindle. In Africa, where
it comes from, they call it a
crocodile!’

1. (a) Missing punctuation is in bold type.

 (b)  Direct speech is underlined.

2. (a) Spelling errors are in italic type.
wrong, would, heard, before, where

3. (a) (i) I’d (ii) it’s

  (iii) don’t (iv) I’ve

  (v) what’s

 (b) long-nosed, long-tailed, short-
legged, hairless

4. (a) Teacher check

 (b) (i) outside

  (ii) comes

  (iii) before

Pet Parade
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The gecko
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings
• Full stops

Grammar

• Adjectives
• Contractions

Spelling

• Confused words: witch/which, some/sum

• Misspelt words

Vocabulary

• Compound words

Teacher information

 Descriptions describe the characteristics, components or functions of specifi c living or non-living 
things. 

Answers

A gecko is a type of lizard. Geckos are found all  type
around the world. Geckos are different from other  different
lizards. They have large pads on their feet. These They
pads help them to hold on when climbing. They  climbing
have large eyes which do not have eyelids. They  which
can use their tongues to lick their eyes clean. Their  tongues
bodies are covered in soft skin with tiny scales.  bodies
Some are as small as 5 cm and others grow up to  Some
30 cm in length. Geckos are nocturnal and   length
like to feed on insects. insects

1. (a) Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
type, different, They, climbing, which, tongues, bodies, Some, length, insects

3.  (a) (i) large (ii) large (iii) soft (iv) tiny 

 (b) Answers will include: different, small, nocturnal

 (c) (i) don’t (ii) they’ve

4. (a) Answers include: eyeball, eyebrow, eyelash, eyesight, eyesore, eyetooth, eyewitness

The Gecko

Week 3
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Hundreds, Tens and Ones

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Hold	up	a	card	with	a	three-digit	number	on	it.		Ask	

the	class	questions	such	as,	‘What	number	is	on	this	
card?’,	‘Point	to	the	ten’	and	‘What	number	is	the	
unit?’

•	 Hang	a	series	of	three-digit	numbers	on	the	class	
washing	line.		Give	the	pupils	instructions,	such	as,	
‘Go	and	fetch	me	the	number	56’.

•	 Say	what	the	digits	in	three-digit	numbers	represent;	
for	example,	the	4	in	465	represents	400	(or	4	
hundreds),	the	6	in	65	represents	60	(or	6	tens)	and	
the	5	represents	5	(or	5	ones).

•	 State	the	number	that	is	equivalent	to	5	hundreds,	7	
tens	and	4	ones	(574).

Main teaching activity
Hundreds,	tens	and	ones	(page	13)

Additional activities suitable for developing 
the objective
•	 Know	Hundreds,	Tens	and	Units/Ones	and	what	each	

figure	in	a	three–digit	number	represents.

•	 Play	a	matching	game	of	numbers	in	digits	and	
words.		Shuffle	the	cards	well	to	begin	the	game.

•	 Expand	numbers;	for	example,	248	is	200	+	40	+	
8.	Show	the	number	on	an	abacus.

•	 Complete	HTU	sums	using	unknown	numbers;	for	
example,	

	 125	=	100	+	 	+	5	or	736	=	700	+	30	+	

•	 Use	money	to	explain	Tens	and	Units/Ones;	for	
example,	give	me	68p	in	tens	and	ones	or	change	
twenty-two	pennies	for	two	tens	and	two	pennies.

Answers
	 1.	 (a)	23	 (b)	58	 (c)	180	
	 	 (d)	427	 (e)	716

	 2.	 (a)	5	tens	and	2	ones	
	 	 (b)	8	tens	and	0	ones	
	 	 (c)	1	hundred,	6	tens	and	0	ones	
	 	 (d)	4	hundreds,	5	tens	and	8	ones	
	 	 (e)	7	hundreds,	1	ten	and	5	ones	
	 	 (f)	9	hundreds,	0	tens	and	2	ones

	 3.	 Teacher	check

Challenge:	(a)	6	 (b)	12	 (c)	19	 (d)	24

Objective
•	 Recognise	the	place	value	of	each	digit	in	a	three-digit	number	(hundreds,	tens	and	ones).

Place Value 

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Using	an	abacus	in	front	of	the	class,	ask	each	

pupil	to	hold	up	the	number	in	number	cards	that	is	
represented	on	the	HTU	abacus;	for	example,	537.

•	 Respond	to	questions;	for	example,	
	 What	does	the	digit	3	in	364	represent?	(300)
	 Which	number	is	equivalent	to	four	hundreds,	five		

tens	and	six	ones?	(456)
	 Make	the	biggest/smallest	number	you	can	with		

the	digits	2,	5	and	3.	(532	and	235)

•	 Use	number	rods	to	help	pupils	see	that	ten	units/
ones	make	one	ten	and	ten	tens	make	one	hundred.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Place	value	–	1	(page	15)

Additional activities suitable for developing 
the objective
•	 Partition	three-digit	numbers;	for	example,		

527	=	500	+	20	+	7

•	 Complete	the	missing	number	in	sums;	for	example,	
572	=	 	+	70	+	2

•	 Work	with	a	partner.	One	pupil	holds	a	number	card	
and	the	other	shows	the	number	either	on	an	abacus	
or	using	Base	10	equipment.

Answers
	 1.	 (a)	91	 (b)	726	 (c)	508	 (d)	957

	 2.	 Teacher	check

Challenge:	Teacher	check

Objective
•	 Recognise	the	place	value	of	each	digit	in	a	three-digit	number	(hundreds,	tens	and	ones).

Expanded Column Addition

TEACHER INFORMATION
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N
Number

ADDITION AND SUBTRACTION

Objective
•	 Add	numbers	with	up	to	three	digits,	using	formal	written	methods	of	columnar	addition.

Oral work and mental calculation
•	 Practise	rapid	recall	of	addition	facts	for	each	number	

to	10.

•	 Discuss	methods	for	completing	TU	+	TU	sums,	
without	and	with	trading.	Extend	to	HTU	+	HTU	sums.

•	 Demonstrate	the	expanded	method	in	columns	for	
completing	TU	+	TU	sums.	Extend	this	to	HTU	+	HTU	
sums.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Expanded	column	addition	(page	41)

Additional activities suitable for developing 
the objective
•	 Transfer	addition	sums	to	a	vertical	layout;	for	

example,	change	235	+	412	=	647	to

	 	 235
	 +	 412
	
	 	 647
	

•	 Practise	TU	+	TU	sums,	using	pencil	and	paper	
methods,	without	and	with	trading.	Extend	to	HTU	+	
HTU	sums.

Answers
	 1.	 (a)	61	 (b)	65	 (c)	94	 (d)	96	
	 	 (e)	82	 (f)	138

	 2.	 (a)	597	 (b)	691	 (c)	818	 (d)	894	
	 	 (e)	921	 (f)	742

Challenge:		(a)	98		(b)	161		(c)	791

Column Addition with Trading

TEACHER INFORMATION
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N
Number

ADDITION AND SUBTRACTION

Objective
•	 Add	numbers	with	up	to	three	digits,	using	formal	written	methods	of	columnar	addition.

Oral work and mental calculation
•	 Practise	rapid	recall	of	addition	facts	for	each	number	

to	10.

•	 Use	Base	10	material	to	illustrate	addition	with	
trading.

•	 Discuss	methods	for	completing	TU	+	TU	sums,	
without	and	with	trading.	Extend	to	HTU	+	HTU	sums.

•	 Demonstrate	the	column	method	for	completing	TU	+	
TU	sums.	Extend	this	to	HTU	+	HTU	sums.

Main teaching activity
Column	addition	with	trading	–	1	(page	43)

Additional activities suitable for developing 
the objective
•	 Transfer	addition	sums	to	a	vertical	layout;	for	

example,	change	235	+	412	=	647	to

	 	 235
	 +	 412
	
	 	 647
	

•	 Practise	TU	+	TU	sums,	using	pencil	and	paper	
methods,	without	and	with	trading.	Extend	to	HTU	+	
HTU	sums.

Answers
	 1.	 (a)	41	 (b)	35	 (c)	43	 (d)	60	
	 	 (e)	965	 (f)	1091	 (g)	764	 (h)	993	
	 	 (i)	763	 (j)	891

Challenge:	 (a)	860	 (b)	773	 (c)	1385	 (d)	1390

Grams and Kilograms

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Objective
•	 Measure	and	compare	mass.

Oral work and mental calculation
•	 Use	the	vocabulary:	weight, weighs, heavy, light, 

balances, scales ... and comparative words; for 
example, lighter, lightest.

•	 Know	that:	1	kilogram	=	1000	grams.

•	 Discuss	whether	it	would	be	best	to	use	grams	or	
kilograms to weigh various items; for example, six 
grapes, a bag of groceries. 

•	 Suggest	other	items	that	could	be	weighed	using	
grams and kilograms.

•	 Weigh	items	using	different	scales	–	balance,	kitchen	
and	bathroom.	Discuss	which	are	the	easiest/most	
accurate	to	use	and	why.	Discuss	whether	one	type	of	
scale is better than others for measuring certain types 
of objects and why.

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Grams and kilograms (page 17)

Additional activities suitable for developing 
the objective
•	 Draw	objects	that	are	various	weights;	for	example,	

100	g,	500	g	and	1	kg.

•	 Sort	a	collection	of	pictures	of	objects	according	
to whether they would need weighing in grams or 
kilograms.

•	 Collect	and	display	items	of	packaged	food.	Use	the	
information on the food labels to arrange them in 
order from lightest to heaviest, and vice versa.

•	 Estimate	and	then	check;	How	heavy	is	a	rock?	How	
heavy are five dictionaries?

Answers
1.	 200	g,	500	g,	750	g,	1	kg,	1.2	kg,	1.5	kg,	2	kg,	5	kg

2.	 (a)	kg,	bathroom	 (b)	g,	kitchen/balance
 (c) kg, bathroom

Challenge: Teacher check

Mass Measurements

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Objective
•	 Measure	and	compare,	add	and	subtract	mass.

Oral work and mental calculation
•	 Know	that:	1	kilogram	=	1000	grams	and	½	kilogram	

=	500	grams.

•	 Respond	to	questions;	for	example,	What	object	
weighs	about	½	kilogram?

•	 Practise	reading	scales	on	kitchen	and	bathroom	
scales to the nearest half and whole unit.

•	 Orally	answer	one-step	measure	problems;	for	
example,	One	box	of	cereals	weighs	500	g.	How	much	
will four boxes weigh?

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Mass measurements (page 19)

Additional activities suitable for developing 
the objective
•	 Draw	objects	that	are	various	weights;	for	example,	

1⁄2 kg.

•	 Investigate	how	many	marbles/beads/buttons	weigh	
exactly half a kilogram.

•	 Complete	weight	word	problems;	for	example,	One	
packet	of	biscuits	weighs	250	g.	How	much	will	five	
packets weigh?

Answers
1.	 (a)	500	 (b)	2000	 (c)	¼	 (d)	5

2.	 (a)	100	g	 (b)	400	g	 (c)	900	g	 (d)	600	g

3.	 (a)	950	g		 (b)	31	kg

4.	 (a)	3	kg	250	g	 (b)	6	kg	405	g 
	(c)	8	kg	995	g	 (d)	4	kg	780	g

Challenge: Teacher check

Comparing Shapes

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Objective
•	 Recognise	3-D	shapes	and	describe	them.

Oral work and mental calculation
•	 Use	the	correct	names	of	3-D	shapes,	including	

pyramid, prism and hemisphere.

•	 Extend	vocabulary	to	include	right angled, equal, 
curved, vertex, vertices, pentagonal, hexagonal, 
octagonal.

•	 Classify	3-D	shapes	in	the	classroom;	for	example,	
Who can see an object that is a cube? a sphere? a 
prism?

•	 Play	‘What	am	I?’.	Teacher	says	a	description	of	a	
3-D	shape	and	pupils	have	to	name	the	shape;	for	
example, I have five faces, two of which are triangles 
and three of which are rectangles, what am I?

•	 Answer	‘yes’	or	‘no’	questions	about	a	3-D	shape;	for	
example,	Does	it	have	six	faces?	Are	all	the	faces	the	
same	shape?	Does	it	have	five	vertices?

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Comparing shapes (page 61)

Additional activities suitable for developing 
the objective
•	 Sort	3-D	shapes	according	to	features;	for	example,	

the	number	of	faces/vertices/edges	or	whether	the	
faces	are	straight/curved.

•	 Play	the	‘feely-bag’	game,	where	blindfolded	pupils	
have	to	identify	a	3-D	shape	in	a	bag,	using	the	sense	
of touch only.

•	 Collect	a	range	of	prisms.	Write	a	description	for	each	
one and then ask a partner to match each description 
to a prism.

•	 Sort	a	set	of	3-D	shapes	and	display	them	on	a	Venn	
or Carroll diagram, according to their properties.

•	 Collect	objects	that	are	common	3-D	shapes,	label	
them and create a display.

Answers
1. (a) hexagonal prism, ,	18	edges,	12	vertices,	6	

rectangular faces and 2 hexagonal faces

 (b) rectangular prism, ,	12	edges,	8	vertices	and	
6 rectangular faces

 (c) triangular prism, , 9 edges, 6 vertices, 2 
triangular faces and 3 rectangular faces

 (d) cube, ,	12	edges,	8	vertices	and	6	square	faces

 (e) square-based pyramid, ,	8	edges,	5	vertices	
and 5 faces

2. Teacher check

Challenge: Teacher check

Prisms

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Oral work and mental calculation
•	 Use	the	correct	names	of	2-D	and	3-D	shapes.

•	 Extend	vocabulary	to	include	right angled, equal, 
curved, vertex, vertices, pentagonal, hexagonal, 
octagonal.

•	 Play	‘What	am	I?’.	Teacher	says	a	description	of	
a prism and pupils have to name the prism; for 
example, I have five faces, two of which are triangles 
and three of which are rectangles, what am I?

•	 Answer	‘yes’	or	‘no’	questions	about	a	prism;	for	
example,	Does	it	have	eight	faces?	Are	six	faces	
rectangular? Are the two end faces triangular?

Main teaching activity
Prisms (page 63)

Additional activities suitable for developing 
the objective
•	 Sort	prisms	according	to	features;	for	example,	the	

number	of	faces/vertices/edges	or	what	shape	the	
two end faces are.

•	 Play	the	‘feely-bag’	game,	where	blindfolded	pupils	
have to identify a prism in a bag, using the sense of 
touch only.

•	 Sort	a	set	of	prisms	and	display	them	on	a	Venn	or	
Carroll diagram, according to their properties.

•	 Collect	objects	that	are	prisms,	label	them	and	create	
a display.

•	 Investigate	cross-sections	of	prisms.

Answers
1. (a) pentagon  (b) rectangle
 (c) triangle  (d) octagon
 (e) hexagon

2. (a) rectangular (b) triangular
 (c) hexagonal

Challenge: 5, 9, 6

Objective
•	 Recognise	3-D	shapes	and	describe	them.

Making Shadows
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Before the lesson

Materials needed

•	 Torches,	OHP,	cardboard	box,	assorted	items	for	the	stimulus	(e.g.	scissors,	
watch,	paperclip,	comb,	fork),	black	paint,	large	felt-tip	pen,	sheets	of	A3	white	
paper,	strip	of	white	paper	for	mounting,	chalk.

Preparation

•	 Cut	the	base	from	the	cardboard	box	and	place	onto	an	OHP.	Inside	the	box	
place	a	number	of	everyday	objects.

The lesson

Stimulus

•	 Turn	 on	 the	 OHP	 for	 30	 seconds.	 Pupils	 write	 down	 all	 the	 objects	 they	
recognised	and	remembered.	

What to do

•	 Take	pupils	outside	to	observe	shadows	(use	an	area	where	shadows	can	be	
traced).	This	is	best	done	in	the	afternoon	or	morning	when	the	shadows	are	
longer.	Discuss	with	the	pupils:	‘Does	your	shadow	move	in	the	same	direction	
as	you?	Can	you	jump	on	your	shadow?	Does	your	body	always	touch	your	
shadow?	Can	you	and	your	partner	make	your	shadows	touch	without	touching	
each	other?	What	is	the	biggest	shadow	you	can	make?	What	is	the	smallest	
shadow	you	can	make?’	Pupils	record	their	shadows	by	tracing	around	them	
with	chalk.

•	 Pupils	write	their	observations	on	their	worksheets.

•	 Using	the	OHP,	trace	the	silhouette	of	each	child’s	head	on	paper.	Pupils	paint	
their	 silhouettes	 black	 and	 cut	 them	 out.	 Mount	 them	 on	 a	 strip	 of	 white	
paper.	

•	 Number	each	silhouette	and	have	pupils	match	the	silhouette	number	to	the	
individual.

After the lesson

Answers

1.	Pupils	need	to	find	a	shape	that	blocks	out	the	least	amount	of	sun.	Lying	down	
in	a	ball	shape	may	be	the	best	way	to	achieve	this.

2.	Pupils	need	to	find	a	shape	that	blocks	out	the	most	amount	of	sun.	Standing	
tall	and	wide	and	holding	out	clothing	may	be	the	best	way	to	achieve	this.

3.	(a)	No	

	 (b)	If	you	jump	off	the	ground	you	will	separate	from	your	shadow.

4.	Teacher	check

Additional activities

•	 Pupils	make	shadow	puppets	with	their	hands.

•	 Return	to	the	chalk	outlines	outside	and	record	the	shadows	when	they	are	in	
exactly	the	same	position	as	they	were	previously.

Display ideas

•	 Use	the	strip	of	silhouettes	as	a	border	for	a	‘shadows’	display.	

•	 Take	photos	of	pupils’	shadows	outside	and	have	pupils	write	captions	for	each	
one	to	display	on	a	photo	board.

Objectives

•	 recognise	that	light	comes	from	
different	sources

•	 recognise	that	light	is	needed	in	
order	to	see

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Investigating	and	experimenting

•	 Recording	and	communicating

Designing and making

•	 Exploring

•	 Making

Background information

Light	 travels	 in	 straight	 lines.	 Any	
object	which	cuts	off	 the	source	of	
light	 produces	 a	 region	 of	 shade	
behind	it	and	casts	a	shadow	on	any	
surface	in	that	region.

Light ~ Activity 1

Making shadows

Shadow Clock
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Before the lesson

Materials needed

•	 Pictures	 of	 sundials,	 cardboard,	 pencils,	 modelling	 clay,	markers,	 a	 compass	
(for	direction).

Preparation

•	 Cut	pieces	of	cardboard	into	rectangles	30	cm	x	50	cm	(one	for	each	group).

•	 Wait	for	a	sunny	day.

The lesson

Stimulus

•	 Look	at	examples	and	pictures	of	sundials.	Discuss	the	history	of	the	sundial	
(refer	to	the	background	information).

What to do

•	 Divide	pupils	into	small	groups	of	three	or	four.

•	 Pupils	 construct	 a	 shadow	 clock	 following	 directions	 set	 out	 on	 the	
worksheet.

•	 Over	the	next	few	days,	pupils	test	their	shadow	clocks	to	see	how	well	they	
work.	Pupils	make	suggestions	on	how	they	could	improve	their	clocks.

After the lesson

Answers

1.	–	2.	Teacher	check

3.	 Answers	may	include:

	 Will	not	work	if	there	is	no	sun.

	 Are	not	precisely	accurate.

	 Will	change	as	the	Earth	moves	around	the	sun.

	 Difficult	to	read	inside.	

Additional activities 

•	 Research	and	make	other	types	of	sun	clocks.

Display ideas

•	 Take	photos	of	pupils	at	work	and	display	on	pin-up	board.	Pupils	can	summarise	
their	results	and	display	with	the	photographs.

Objectives

•	 recognise	that	light	comes	from	
different	sources

•	 recognise	that	light	is	needed	in	
order	to	see

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Investigating	and	experimenting

•	 Estimating	and	measuring

•	 Recording	and	communicating	

Designing and making

•	 Exploring

•	 Making

•	 Evaluating

Background information

The	position	of	the	sun	can	be	used	
to	tell	the	time	of	day.	Because	the	
sun	changes	position,	sundials	only	
remain	accurate	in	one	position	for	
about	two	weeks.

A	 sundial	 is	made	of	 a	 dial	 plate	
marked	out	with	 hour	 lines	 and	 a	
raised	 section	 called	 a	 ‘gnomon’,	
that	 casts	 a	 shadow.	 The	 inclined	
edge	of	 the	gnomon	 is	 called	 the	
style	and	the	shadow	of	this	edge	is	
used	to	tell	the	time.

A	sundial	must	be	made	specifically	
for	the	spot	where	it	will	be	used	and	
pointed	in	the	right	direction.

Before	 sundials , 	 the	 ancient	
Egyptians	 built	 tall	 stone	 towers	
called	 obelisks	 and	 could	 tell	 the	
time	by	looking	at	the	shadow.

Light ~ Activity 3

Shadow clock

Sun Facts
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Before the lesson

Materials needed 

•	 No	extra	materials	needed.

Preparation 

•	 Draw	a	picture	of	a	sun	on	the	board	or	a	chart.

The lesson

Stimulus

•	 Brainstorm	words	with	 the	pupils	 to	describe	 the	 sun	 and	write	 inside	 the	
picture	you	have	drawn.

•	 Explain	that	the	word	‘solar’	means	‘having	to	do	with	the	sun’;	therefore	‘solar	
energy’	means	energy	from	the	sun.

What to do

•	 Write	these	headings	on	the	board:	‘Sun	Facts’,	‘Sun	as	our	Friend’,	‘Sun	as	our	
Enemy’	and	‘Protection	from	the	Sun’.	Read	each	piece	of	information	with	the	
pupils	and	decide	which	heading	it	belongs	under.	Look	at	the	key	and	colour	
the	suns	to	match	the	heading.

•	 Ask	the	class	if	anyone	has	accidentally	looked	at	the	sun	before.	What	happens?	
Explain	to	the	class	that	the	sun	is	very	powerful.	If	we	look	at	it	directly,	even	
for	a	few	seconds,	the	light	entering	the	eye	is	concentrated	to	a	point	(as	our	
eyes	work	like	a	magnifying	glass)	and	it	can	burn	the	cells	of	our	retina.	The	
cells	can	be	destroyed	and	that	part	of	the	retina	can	become	blind.

After the lesson

Answers 

•	 Teacher	check

Additional activities 

•	 Pupils	 present	 the	 information	 as	 a	 project	 display.	 Use	 a	 large	 sheet	 of	
art	 paper	 to	 display	 on.	 Select	 only	 a	 set	 number	 of	 facts	 to	 describe.	
Specialise	in	‘Facts’	or	‘Friend’	or	‘Enemy’.

•	 Pupils	make	a	poster	warning	of	the	dangers	of	the	sun.	

	 –	Looking	directly	at	the	sun.

	 –	Not	protecting	our	skin	from	the	sun’s	rays.

Display ideas

•	 In	groups	pupils	make	a	‘Sun	Mobile’	with	facts	written	on	pieces	of	card	and	
suspended	on	string	and	lengths	of	cane	around	the	room.

Objectives

•	 recognise	that	the	sun	gives	us	
heat	and	light,	without	which	we	
could	not	survive

•	 become	aware	of	the	dangers	of	
looking	directly	at	the	sun

Working scientifically

•	 Questioning

•	 Predicting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	communicating

Designing and making

•	 Exploring

•	 Making

Background information

The	sun	 is	a	star	around	which	the	
Earth	 and	 all	 of	 the	 other	 planets	
in	 our	 solar	 system	 revolve.	 The	
energy	 that	 supports	 life	 on	Earth	
is	 received	 from	 the	 sun.	Humans	
have	been	 relying	on	 its	 heat	 and	
light	 for	 a	million	 years.	 If	 the	 sun	
was	to	disappear,	animals	and	plants	
would	not	be	able	to	survive	on	the	
Earth.	 The	 rays	 of	 the	 sun	bring	 a	
large	amount	of	 light	 to	 the	Earth.	
This	light	is	converted	to	heat	energy	
within	the	Earth’s	atmosphere,	which	
holds	much	of	the	heat	‘in’.	

The	sun	is	made	up	of	71%	hydrogen,	
27%	helium,	and	2%	of	other,	heavier	
elements.	The	temperature	near	the	
centre	 of	 the	 sun	 is	 about	 16	 000	
000	ºC.

Half	 of	 all	 new	 cancers	 are	 skin	
cancers,	 caused	 by	 overexposure	
to	the	sun.	

The	 sun	 is	 an	 extremely	 intense	
source	of	 light	 and	 should	 not	 be	
looked	at	directly	with	human	eyes.

Light ~ Activity 5Sun facts

Week 3
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Word Reading

Teacher Information

•	 The	 activities	 on	 page	 47	 are	 designed	 to	 support	 the	
development of vocabulary with a variety of word reading 
exercises. They include syllabification to assist in reading 
words and understanding homophones and near-homophones.

Introduction

•	 Revise	 the	 concept	 of	 syllabification	 and	 ensure	 pupils	 are	
familiar with dividing lines to mark out the syllables. All the 
parts of question 1 focus on words with two or three syllables. 
Tell pupils that some words can have only one syllable (mouth, 
eyes). Have pupils read the poem and ask them to find three 
words with one syllable, three words with two syllables and 
three words with three syllables. 

Development

•	 Have	 pupils	 complete	 question	 1	 independently.	 They	 will	
notice that all the words selected for syllabification end in  
‘–ture’, which is also the focus for question 2. 

•	 Introduce	 homophones	 and	 then	 discuss	 near-homophones.	
Common homophones the pupils will have covered previously 
include (son/sun; I/eye). Use other near-homophones to 
illustrate the concept. 

•	 Pupils	 complete	 the	 word	 reading	 activities	 on	 page	 47	
independently. 

Differentiated Individual/Paired/Group Work

Less Able Readers Highly Able Readers

•	 Provide	extra	help	
and practice with 
syllabification to those 
pupils who need it. Use 
the poem as a basis for 
the words chosen. 

•	 Have	pupils	illustrate	the	
content of stanzas three 
and four. 

•	 Have	pupils	write	the	‘-ture’	
words in sentences that 
display their meaning. 

•	 Have	pupils	make	definition	
cards (both in writing 
and pictorially) for these 
homophones (night/knight, 
mare/mayor, hair/hare, 
flour/flower).

Review

•	 Ask	the	pupils	to	come	up	with	rules	for	syllabification	based	on	
the work done today.

Answers

Comprehension

 1. (b) second and fourth

 2. (a) ferocious (b) gruesome (c) emit

 3. dragons

 4. Answers should indicate that dragons emit fire so 
powerfully that it would kill anything within range.

 5. (a) wings like bats (b) scales like lizards

(c) tails like serpents

 6. (a) Yes

(b) The writer talks about dragons as if they are real; 
e.g. he/she says if you want to visit one you must be 
extremely brave/keep your distance if one is living near 
you.

(c) Teacher check

 7. Teacher check

Word Reading 

 1. na/ture, fu/ture, mix/ture, pic/ture, fur/ni/ture, de/par/ture, 
ad/ven/ture, sig/na/ture

 2. (a) furniture (b) picture (c) departure

 3. (a) emit (b) dwell (c) dreary

  (d) gigantic/towering

 4. Teacher check  (d) Their, there, they’re

 5. (a) breath (b) breathe

Notes and Guidance 
(continued)

C8 Give each pupil a new copy of the poem and ask them to 
silently prepare a verse for performance. Have each pupil 
‘perform’ their verse. Note down accuracy of reading, 
intonation and use of gesture/facial expression. 

WR1 Have pupils listen to the following syllable ‘sums’ to write 
the words correctly:
pic + ture

ad + ven + ture

fur + ni + ture

de + par + ture 

sig + na + ture

WR2 Provide the pupils with sentences containing gaps where 
there are missing words. Ask them to fill in the correct 
homophone: their/they’re/there.

I see my friend over . 

 all going to the party, so why can’t I?

Is that  new house? 

Assessment

Assessment and Answers
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Word Reading

Teacher Information

•	 The	 activities	 on	 page	 53	 are	 designed	 to	 support	 the	
development of vocabulary with a variety of word reading 
exercises. They include working with words ending in ‘-sure’ 
and ‘-tion’ and unusual correspondences between spelling 
and sound. Words should be verbalised so pupils can hear the 
specific phoneme focused upon.

Introduction

•	 Have	pupils	silently	reread	the	text.	Ensure	that	pupils	can	read	
and understand any difficult words. This will help them when 
completing question 6.

Development

•	 Have	pupils	complete	question	1	first,	which	asks	them	to	find	
and underline any words ending in ‘-sure’. This question should 
be corrected before moving on to questions 2 and 3. Ensure 
pupils focus on the sound of ‘-sure’ when reading the words. 

•	 Once	questions	2	and	3	are	completed,	have	pupils	work	on	
question 4 to locate the ‘-tion’ words in the text. 

•	 Question	5	provides	an	opportunity	for	work	on	syllables	with	
the ‘-tion’ word ending. If time allows, do the same with the 
words in questions 1 and 2. 

Differentiated Individual/Paired/Group Work

Less Able Readers Highly Able Readers

•	Work	 with	 a	 small	 group	
on the syllable division 
of words. Provide extra 
practice, particularly with 
any words that end in  
‘-tion’ or ‘-sure’. 

•	Ask	 pupils	 to	 try	 and	 place	
some of the ‘-tion’ words in 
sentences. Challenge them 
to create sentences with 2, 3 
or even 4 words in the same 
sentence.

•	Ask	 pupils	 to	 come	 up	 with	
a vocabulary quiz. Have 
them select 5-8 words from 
the text (and/or from the 
words ending in ‘-sure’ and  
‘-tion’). Ask them to compose 
questions/definitions with 
these words as the answers. 

Review

•	 Bring	 the	 whole	 class	 together	 and	 sum	 up	 the	 things	 the	
class have learned. If some pupils created the vocabulary quiz 
questions, this would be an ideal time to group/pair pupils to let 
them answer the questions. 

Answers

Comprehension

 1. (a) substances necessary for life and growth

(b) fine, yellowish powder

(c) the plural of ‘ovum’ meaning ‘egg’

(d) removed or taken out

 2. The flow chart has arrows which show the reader the 
correct order to follow in the life cycle.

 3. (c), (d), (a), (b)

 4. The seeds wouldn’t germinate because they need warmth 
and dampness.

 5. They both carry water and nutrients.

 6. (a) Yes

(b) The author says positive things about them such as 
‘lovely plants’ and they look like they’re smiling.

 7. Teacher check

Word Reading 

 1. pleasure, measure

 2. Teacher check

 3. (a) pleasure (b) treasure (c) enclosure

  (d) pressure (e) measure

 4. explanation, germination, information

 5. in/jec/tion, poll/u/tion, ac/tion, na/tion, in/ven/tion, sta/tion, 
fic/tion, sol/u/tion

 6. (a) damp (b) bright (c) warm

  (d) smiling (e) begins (f) above

Notes and Guidance 
(continued)

C1 Ask the pupils to write their own non-fiction piece on 
‘Sunflowers’. They should write it in a question and 
answer format (for example, What happens to a sunflower 
seed?). If some pupils find this difficult, you can provide 
a structure/help, noting this as part of the assessment. 

C15 Read another non-fiction piece (for example, The	 Life	
Cycle	of	a	Butterfly). Ask pupils to write down the main 
ideas that this piece contains. 

WR1 Ask the pupils to write words that could end in either 
‘–sure’ or ‘–tion’ based on the following: 
 Something a pirate hides: 
 Where a train pulls in: 
 A made-up story: 
 Weight or force: 
 Something newly created: 
 The answer to a problem: 
Note the pupils who can identify and correctly spell each 
word. Did they use syllabification to help spell the words?

Assessment

Assessment and Answers

Ferocious Dragons Life Cycle of a Sunflower

  Prim-Ed Publishing  www.prim-ed.com  Learn from Home Workbook 3 - Notes and Answers 22



Primary grammar and word study  www.prim-ed.com Prim-Ed Publishing®16

Parts of speech
Adjectives

Focus

	 Comparative	and	superlative	adjectives

Definitions

•	 Comparative adjectives are used to compare two 
things,	usually	using	the	suffix	er.

 Example:

brave, braver

bad, worse

•	 Superlative adjectives are used to compare more 
than	two	things,	usually	using	the	suffix	est.

 Example:

tall, tallest

bad, worst

Explanation

•	 If	the	adjective	has	two	or	more	syllables,	‘more’	or	
‘most’	is	usually	added	before	the	adjective.

 Example:

wonderful, more wonderful, most wonderful

•	 But	if	adjective	of	two	or	more	syllables	ends	in	y, 
the y turns into i and er or est is usually used.

 Example:

nasty, nastier, nastiest

Worksheet information

•	 The	words	used	for	comparison	in	Questions	1	and	
2	only	include	words	requiring	er or est. Discuss 
with the pupils how to add er or est	to	adjectives	to	
compare	things.	Use	qualities	about	pupils	or	objects	
in the classroom to teach the concept.

 Example:

Identify three pupils—a pupil with long hair, a pupil 
with longer hair and a pupil with the longest hair.

•	 Read	and	discuss	the	report	about	weather	in	
Question	1	with	the	pupils,	identifying	how	er is 
used	at	the	end	of	the	adjective	when	two	things	are	
compared and est is used with three or more things. 
Note	how	‘the’	is	often	used	before	the	superlative	
form	(the wettest day ).

•	 Pupils	answer	the	questions	about	weather	in	
Question	2,	which	provides	further	practice	in	using	
comparatives	and	superlatives.

•	 In	Question	3,	pupils	need	to	add	er or est to a base 
word.	Remind	them	of	the	rule	that	er is comparing 
two things and est is used to compare three or more 
things. They will also need to change the y to i when 
adding er and est	to	‘shiny’	and	‘curly’.

Ideas for further practice

•	 Pupils	find	pictures	in	magazines	or	draw	their	
own	to	compile	a	comparison	display	chart	for	the	
class.	This	activity	will	probably	expose	them	to	the	
comparative	forms	(using	‘more’	and	‘most’	instead	
of	er and est).

 Example:

They may find a cheerful baby, a more cheerful 
baby and the most cheerful baby to glue and label 
on the correct column on the chart.

•	 In	groups	of	three,	pupils	could	sort	themselves	into	
categories.

 Example:

The first making a soft sound, the second making 
a softer sound and the third making the softest 
sound.

 Objects in or outside the classroom could also be 
used.

Answers

	 1.	 wet,	deep,	dark,	cold,	wetter,	deeper,	darker,	
colder,	wettest,	deepest,	darkest,	coldest

	 2.	 (a)	 Monday	 (b)	 Wednesday
	 	 (c)	 Saturday	 (d)	 Wednesday
	 	 (e)	 Saturday	 (f)	 Saturday

	 3.	 (a)	 My	dad	has	a	shiny car	but	Uncle	Dan’s	is 
shinier.

  (b) Jade has curly, brown	hair.	Lisa’s	hair	is	
curlier and browner.	But	Hayley’s	hair	is	the	
curliest and the brownest.Primary grammar and word study  www.prim-ed.com Prim-Ed Publishing®18

Parts of speech
Adverbs

Focus

	 Common	adverbs	of	manner

Definition

•	 An	adverb	is	a	word	that	adds	information,	usually	
to	a	verb	and	can	tell	how	(manner),	when	(time)	or	
where (place) something happens.

 Example:

She searched anxiously for her car keys. (an 
adverb of manner)

	 Note:	Adverbs	can	modify	(add	information	to)	any	
words that are not nouns or pronouns.

Explanation

•	 Adverbs	clarify	meaning	by	telling	more	about	the	
action,	allowing	for	greater	precision	and	adding	
interest to writing.

•	 Because	of	the	connection	between	verbs	and	
adverbs,	it	is	difficult	not	to	discuss	or	identify	
adverbs	without	reference	to	the	verbs	they	modify.	
For	this	reason,	the	verbs	in	the	text	are	all	bold	
italic.

•	 Encourage	pupils	to	use	the	word	‘adverb’	and	
remind	them	that	adding	adverbs	makes	verbs	more	
informative	and	interesting.

Worksheet information

•	 Read	the	text	to	the	pupils,	and	discuss	different	
things crocodiles do.

•	 Read	the	text	with	the	pupils.	Point	out	the	words	in	
bold	italics	and	ask	them	what	these	words	have	in	
common	and	why	they	have	been	highlighted	in	this	
way.	(They	are	all	verbs	or	doing	words.)

•	 Revise	verbs.	(See	pages	6–11)

•	 Explain	that	the	word	in	the	box	to	the	right	of	each	
sentence	is	the	answer	to	a	‘How?’	question	about	
the	verb.

•	 Model	some	questions	and	answers.

 Example: 

How do you slip into the murky water?

I slip easily into the murky water.

•	 Select	pupils	to	model	some	questions	and	answers.

•	 Explain	that	words	telling	how	something	happens	
are	called	adverbs.

•	 Pupils	work	with	a	partner	to	ask	and	answer	all	the	
questions	as	modelled.

•	 Explain	to	pupils	the	link	between	verbs	and	adverbs	
in the sentences.

•	 Before	pupils	complete	Question	1(b),	discuss	
the	placement	of	adverbs	and	explain	that	they	
don’t	always	have	to	be	at	the	end	of	a	sentence.	
Encourage	them	to	put	the	adverbs	where	they	think	
they sound best.

•	 Explain	that	for	Question	2	they	should	look	at	all	the	
adverbs	before	selecting	the	one	they	think	is	the	
best.

•	 Provide	opportunities	for	pupils,	after	they	have	
completed	Question	3,	to	share	their	answers	with	
the class, using complete sentences. 

 Example:

I wish I could dance perfectly.

Ideas for further practice

•	 Pupils,	in	groups	of	3–5,	select	a	card	with	an	
adverb	of	manner	written	on	it;	for	example:	politely, 
happily, bravely.	They	then	write	the	adverb	and	a	
list	of	things	they	could	do	in	this	manner	on	a	large	
sheet	of	paper	using	a	felt-tip	pen.

	 The	card	and	sheet	of	paper	is	later	passed	to	
another group, so they can add their ideas to the list.

	 Provide	opportunities	for	pupils	to	share	their	ideas	
with	the	class.	They	should	include	the	adverb	each	
time they read an idea. 

 Example:

‘We visit the dentist bravely.’ ‘We speak politely.’

Answers

	 Teacher	check
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Teacher information

• Direct the pupils to the title of the report on page 39 and the 
classifying statement. Encourage them to share what they 
know about dragonflies. Read through the report with the 
pupils and discuss new things they learnt about dragonflies.

• Work through the analysis on page 40 with the pupils, 
pointing out the sections of a report. Point out that the 
middle section or description part of a report does not 
always have five paragraphs. Pupils can write keywords, 
phrases or sentences to complete the analysis.

• Pupils can write words, phrases, sentences or draw pictures 
to complete a report plan about an animal of their choice on 
page 41.

• Pupils’ report plans could be read out by them in small 
groups and discussed. (Purpose/Audience)

• The report plans could be displayed for other pupils to read 
and compare, especially those who chose the same animal. 
(Publishing/Display/Purpose)

• The activity could be done in conjunction with a broad or 
selective animal theme. (Context/Purpose)

• Books containing simple animal facts or reports could 
be displayed in the classroom and read as a class or 
individually. (Context)

Answers

Page 40

1. The dragonfly

2. The dragonfly is a flying insect.

3. (a) 5

 (b)–(f) Teacher check

4. (a) No

 (b) The writer likes the way the dragonfly’s colours glisten in 
the sun as it hovers over the water.

• written 
in timeless 
present tense, 
in the third 
person; e.g. it 
looks like 

• uses factual 
language 
rather than 
imaginative;
e.g. head, 
thorax, 
abdomen

• information is 
organised into 
paragraphs

Conclusion – 
a comment giving the 
writer’s opinion about 
the subject of the 
report

Title

Classification – 
a general or 
classifying statement 
about what is being 
reported

The dragonfly

The dragonfly is a flying insect. It gets its name from its wings and body 
shape—it looks like a tiny flying dragon.

Like all insects, it has three main body parts—the head, the thorax and the 
abdomen. On the head are two large eyes which allow the dragonfly to see 
very well. Two pairs of large wings and three pairs of legs are attached to the 
thorax. A dragonfly flies very fast and skillfully. It can fly backwards, loop-the-
loop and hover. The abdomen is long and thin and contains the gut and 
male or female parts.

A dragonfly is often brightly coloured. Its body may be blue, red or green 
with white, yellow or black markings. 

It is most likely to be seen near water. A dragonfly lays its eggs in or around 
damp places such as ponds, lakes, swamps and rivers. Some even lay their 
eggs in rain puddles.

An adult dragonfly uses its strong jaws and sharp teeth for crunching and 
eating other flying insects such as mosquitoes, midges, butterflies and moths. 
Its enemies are birds, frogs, spiders and larger dragonflies.

The biggest dragonfly can have a wingspan of about 16 cm. The smallest 
can be less than 2 cm.

Although the dragonfly has a scary sounding name, it does not bite or sting 
people. I like the way its colours glisten in the sunlight as it hovers over the 
water.

Description – 
this report gives a 
detailed and accurate 
account of what the 
animal looks like, 
where it can be found,  
what it can do and 
other interesting facts

1 Reports TEACHERS NOTES

Structural and language features are shown on the left and right of the text below.
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Fish for classroom pets
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings
• Capital letters for proper nouns
• Full stops
• Commas in lists
• Grammatical commas

Grammar

• Present tense verbs
• Contractions

Spelling

• Confused words: chose/choose, 
they’re/there/their, for/from, weak/week, 
by/buy, wear/where, would/wood, of/off

• Misspelt words

Vocabulary

• Compound words

Teacher information

 Discussions are written or spoken to persuade others to think or do something.

Answers

Mrs Hunter, girls and boys, I believe that we must choose choose
fi sh as our class pets. class

Fish are beautiful and very relaxing to watch. They’re They’re
silent and they won’t stop us from hearing Mrs Hunter from
or each other. each

Fish are easy to look after. We would only need to clean  would
their tank every few weeks and to remember to feed  weeks
them once a day. The weekends wouldn’t be a problem.  wouldn’t
They could stay in the classroom and we could buy some  buy
of that slow release fi sh food. of

Another good argument is cost. I know where we can  where
borrow a tank and a pump. We’d only need to buy the  buy
fi sh and a little bit of fi sh food. They don’t eat much. don’t
Please support me by voting FISH 1 in our class pet ballot. Please

1. Missing punctuation is bold type.

2. (a) Spelling errors are in italic type.
choose, class, They’re, from, each, would, weeks, wouldn’t, buy, of, where, buy, don’t, Please

3. (a) Answers will include: believe, choose, are, need, be, stay, buy, is, know, can borrow, eat, 
support 

 (b) Answers will include:
  they’re – they are

won’t – will not
wouldn’t – would not
we’d – we would
don’t – do not

4. (a) Answers will include: weekends, classroom, another

 (b) Teacher check

Comparing Things Adverbs

Report

Fish for Classroom Pets

Week 4
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The egg and bottle experiment
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings
• Full stops
• Grammatical commas
• Exclamation marks
• Colons – recognition

Grammar

• Command verbs
• Comparative and superlative

Spelling

• Misspelt words

Teacher information

 A procedure outlines how something is done. 
 An explanation outlines how something works or is made.

Answers

1. (a)–(b) Missing punctuation is in bold 
type.

 (c) Colons are circled.

2. (a) Spelling errors are in italic type.
than, piece, Check, strips, burning, 
burns, bottle, pressure

3. (a) Check, Tear, put, Light, sit

 (b) tall, taller, tallest

  quick, quicker, quickest

  high, higher, highest

You will need:

• a hard-boiled egg without the shell
• a bottle with a neck slightly smaller 

than the egg
• a piece of paper
• a match
Method:
1. Check the egg will sit fi rmly in the 

neck of the bottle.
2. Tear the paper into strips and put 

them into the bottle.
3. Light the paper by dropping a 

burning match into the bottle.
4. Quickly sit the egg in the neck of 

the bottle. You will see the egg 
being sucked into the bottle with a 
gurgle and a pop!

How it works
As the paper burns, it uses up all the 
oxygen in the air. The egg has sealed 
the neck of the bottle so no more air 
can get inside. This reduces the air 
pressure inside the bottle and the egg 
is sucked in. In fact, the outside air 
pressure pushes the egg into the bottle!

The Egg and Bottle Experiment
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Explorer’s diary
Teachers notes

Lesson focus

Punctuation

• Capital letters for sentence beginnings
• Capital letters for proper nouns
• Full stops
• Exclamation marks
• Grammatical commas

Grammar

• Verb tenses
• Pronouns

Spelling

• Confused words: two/to/too, threw/
through/though, hear/here, buy/by

• Misspelt words

Vocabulary

• Shortened forms

Teacher information

 A diary is a recount of a past event. 

Answers

Sunday 14 March

This morning we left the river and travelled inland. We made our 
way through the razor sharp twigs and brambles and arrived at 
a clearing at dusk. We made camp here.

Tuesday 16 March

We left camp yesterday with 8 natives. We spent two 
days trying to get through the jungle to the 
river ... by sunset we could hear the splash of a waterfall.

Wednesday 17 March

At sunlight, we left camp and followed the sound 
of the waterfall. There it was! We had found the famous circular 
lake. We slept by the lake with the native guides.

1. (a) Missing punctuation is in bold type.

2. Spelling errors are in italic type.

 (a) two, through, hear, by

 (b) travelled, brambles, waterfall, guides

3. (a) 9

 (b) (i) will leave (ii) will arrive (iii) will spend (iv) will follow

4. (a) (i) February (ii) centimetre(s) (iii) United Kingdom

Explorer’s Diary

Week 4
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Place Value

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Using	an	abacus	in	front	of	the	class,	ask	each	

pupil	to	hold	up	the	number	in	number	cards	that	is	
represented	on	the	HTU	abacus;	for	example,	537.

•	 Respond	to	questions;	for	example,	
	 What	does	the	digit	3	in	364	represent?	(300)
	 Which	number	is	equivalent	to	four	hundreds,	five		

tens	and	six	ones?	(456)
	 Make	the	biggest/smallest	number	you	can	with		

the	digits	2,	5	and	3.	(532	and	235)

•	 Use	number	rods	to	help	pupils	see	that	ten	units/
ones	make	one	ten	and	ten	tens	make	one	hundred.

Main teaching activity
Place	value	–	2	(page	17)

Additional activities suitable for developing 
the objective
•	 Partition	three-digit	numbers;	for	example,		

527	=	500	+	20	+	7

•	 Complete	the	missing	number	in	sums;	for	example,	
572	=	 	+	70	+	2

•	 Work	with	a	partner.	One	pupil	holds	a	number	card	
and	the	other	shows	the	number	either	on	an	abacus	
or	using	Base	10	equipment.

Answers
	 1.	 (a)	5	hundreds	 (b)	8	ones	
	 	 (c)	9	hundreds	 (d)	3	tens	
	 	 (e)	5	ones	 	 (f)	0	tens	
	 	 (g)	8	tens	 	 (h)	1	one	
	 	 (i)	2	hundreds

	 2.	 (a)	7	hundreds	+	1	ten	+	4	ones	
	 	 (b)	9	hundreds	+	4	tens	+	5	ones	
	 	 (c)	7	tens	+	9	ones	
	 	 (d)	2	hundreds	+	8	ones	
	 	 (e)	6	hundreds	+	3	tens	
	 	 (f)	8	hundreds	+	4	tens	+	1	one

	 3.	 (a)	74	 (b)	392	 (c)	951	 (d)	190

Challenge:	Teacher	check

Objective
•	 Recognise	the	place	value	of	each	digit	in	a	three-digit	number	(hundreds,	tens	and	ones).

Representing Numbers

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Using	an	abacus	in	front	of	the	class,	ask	each	

pupil	to	hold	up	the	number	in	number	cards	that	is	
represented	on	the	HTU	abacus;	for	example,	537.

•	 Respond	to	questions;	for	example,	

	 What	does	the	digit	3	in	364	represent?	(300)

	 Which	number	is	equivalent	to	four	hundreds,	five	
tens	and	six	ones?	(456)

	 Make	the	biggest/smallest	number	you	can	with	the	
digits	2,	5	and	3.	(532	and	235)

•	 Use	number	rods	to	help	pupils	see	that	ten	units/
ones	make	one	ten	and	ten	tens	make	one	hundred.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Representing	numbers	(page	19)

Additional activities suitable for developing 
the objectives
•	 Partition	three-digit	numbers;	for	example,	527	=	500	

+	20	+	7

•	 Complete	the	missing	number	in	sums;	for	example,	
572	=	 	+	70	+	2

•	 Work	with	a	partner.	One	pupil	holds	a	number	card	
and	the	other	shows	the	number	either	on	an	abacus	
or	using	Base	10	equipment.

Answers
	 1.	 (a)	80	+	2	 	 (b)	100	+	70	+	5	
	 	 (c)	900	+	20	+	6	 (d)	300	+	50	+	1	
	 	 (e)	400	+	80	+	6	 (f)	200	+	90

	 2.	 (a)	57	 (b)	294	 (c)	417	 (d)	602	
	 	 (e)	835	 (f)	942

	 3.	 Teacher	check

Challenge:	Teacher	check

Objectives
•	 Recognise	the	place	value	of	each	digit	in	a	three-digit	number	(hundreds,	tens	and	ones).

•	 Solve	number	problems	and	practical	problems	involving	these	ideas.

Column Addition with Trading

TEACHER INFORMATION
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N
Number

ADDITION AND SUBTRACTION

Objective
•	 Add	numbers	with	up	to	three	digits,	using	formal	written	methods	of	columnar	addition.

Oral work and mental calculation
•	 Practise	rapid	recall	of	addition	facts	for	each	number	

to	10.

•	 Use	Base	10	material	to	illustrate	addition	with	
trading.

•	 Discuss	methods	for	completing	TU	+	TU	sums,	
without	and	with	trading.	Extend	to	HTU	+	HTU	sums.

•	 Demonstrate	the	column	method	for	completing	TU	+	
TU	sums.	Extend	this	to	HTU	+	HTU	sums.

Main teaching activity
Column	addition	with	trading	–	2	(page	45)

Additional activities suitable for developing 
the objective
•	 Transfer	addition	sums	to	a	vertical	layout;	for	

example,	change	235	+	412	=	647	to

	 	 235
	 +	 412
	
	 	 647
	

•	 Practise	TU	+	TU	sums,	using	pencil	and	paper	
methods,	without	and	with	trading.	Extend	to	HTU	+	
HTU	sums.

Answers
	 1.	 (a)	250	 (b)	271	 (c)	380	 (d)	373	
	 	 (e)	584	 (f)	584	 (g)	628	 (h)	718	
	 	 (i)	865	 (j)	749	 (k)	924	 (l)	934

	 2.	 (a)	384	 (b)	327	 (c)	540	 (d)	465	
	 	 (e)	833	 (f)	842	 (g)	918

Challenge:		(a)	375		(b)	813		(c)	759		(d)	642

Subtracting with Trading

TEACHER INFORMATION
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N
Number

ADDITION AND SUBTRACTION

Oral work and mental calculation
•	 Practise	counting	up	from	the	smaller	number	to	the	

larger	number;	for	example,	605	–	596	–	count	up	
from	596	to	605	to	give	the	answer	9.

•	 Use	Base	10	material	to	illustrate	subtraction	with	
trading.

•	 Discuss	methods	for	completing	TU	–	TU	sums,	
without	and	with	trading.	Extend	to	HTU	–	HTU	sums.

•	 Demonstrate	the	column	method	for	completing	TU	–	
TU	sums.	Extend	this	to	HTU	–	HTU	sums.

Main teaching activity
Subtraction	with	trading	–	1	(page	51)

Additional activities suitable for developing 
the objective
•	 Transfer	subtraction	sums	to	a	vertical	layout;	for	

example,	change	786	–	374	=	412	to

	 	 786
	 -	 374
	
	 	 412
	

•	 Practise	TU	-	TU	sums,	using	pencil	and	paper	
methods,	without	and	with	trading.	Extend	to	
HTU	-	HTU	sums.

Answers
	 1.	 (a)	17		 (b)	8	 (c)	17	 (d)	18	
	 	 (e)	438	 (f)	425	 (g)	629	 (h)	539	
	 	 (i)	337	 (j)	548

Challenge:	 (a)	627	 (b)	523	 (c)	327	 (d)	228

Objective
•	 Subtract	numbers	with	up	to	three	digits,	using	formal	written	methods	of	columnar	subtraction.

Litres

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Objective
•	 Measure	and	compare	capacity.

Oral work and mental calculation
•	 Use	the	vocabulary:	full, empty, half-full, holds ... and 

comparative words; for example, fuller, fullest.

•	 Know	that:	1	litre	=	1000	millilitres.

•	 Order	containers	from	smallest	to	largest	capacity.

•	 Sort	a	collection	of	containers	according	to	whether	
they	hold	about	100	mL,	500	mL	or	1	L.

•	 Respond	to	questions;	for	example,	What	container	
holds	about	500	mL?	1	L?	

Main teaching activity
Litres (page 21)

Additional activities suitable for developing 
the objective
•	 Draw	containers	that	have	various	capacities;	for	

example,	100	mL,	500	mL	and	1	L.

•	 Sort	a	collection	of	containers	from	smallest	to	
largest capacity. Measure the capacity of each 
container and write a label to say how much liquid 
each container holds.

•	 Collect	and	display	items	of	packaged	drinks	and	
other liquids. Use the information on the drink labels 
to arrange them in order from smallest to largest 
capacity, and vice versa.

•	 Estimate	and	then	check;	What	is	the	capacity	of	a	
bucket?	Does	a	teapot	hold	1	L,	10	L	or	100	L?

Answers
1. Teacher check

2. Teacher check

3.	 Cream	(300	mL),	Fizz	pop	(375	mL),	 
Choc	milk	(600	mL),	Milk	(2	L),	Paint	(4	L)

Challenge: Teacher check

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Objective
•	 Measure	and	compare	capacity.

Oral work and mental calculation
•	 Use	the	vocabulary:	full, empty, half-full, holds ... and 

comparative words; for example, fuller, fullest.

•	 Know	that:	1	litre	=	1000	millilitres.

•	 Order	containers	from	smallest	to	largest	capacity.

•	 Sort	a	collection	of	containers	according	to	whether	
they	hold	about	100	mL,	500	mL	or	1	L.

•	 Respond	to	questions;	for	example,	What	container	
holds	about	500	mL?	1	L?	

Main teaching activity
Litres (page 21)

Additional activities suitable for developing 
the objective
•	 Draw	containers	that	have	various	capacities;	for	

example,	100	mL,	500	mL	and	1	L.

•	 Sort	a	collection	of	containers	from	smallest	to	
largest capacity. Measure the capacity of each 
container and write a label to say how much liquid 
each container holds.

•	 Collect	and	display	items	of	packaged	drinks	and	
other liquids. Use the information on the drink labels 
to arrange them in order from smallest to largest 
capacity, and vice versa.

•	 Estimate	and	then	check;	What	is	the	capacity	of	a	
bucket?	Does	a	teapot	hold	1	L,	10	L	or	100	L?

Answers
1. Teacher check

2. Teacher check

3.	 Cream	(300	mL),	Fizz	pop	(375	mL),	 
Choc	milk	(600	mL),	Milk	(2	L),	Paint	(4	L)

Challenge: Teacher check

Litres and Millilitres

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Objective
•	 Measure	and	compare	capacity.

Oral work and mental calculation
•	 Use	the	vocabulary:	full, empty, half-full, holds ... and 

comparative words; for example, fuller, fullest.

•	 Know	that:	1	litre	=	1000	millilitres.

•	 Discuss	whether	it	would	be	best	to	use	millilitres	or	
litres to measure the capacities of various containers; 
for example, an egg cup, a bathtub.

•	 Suggest	other	containers	whose	capacities	could	be	
measured using millilitres or litres.

•	 Measure	the	capacities	of	various	containers	using	
a	variety	of	measuring	jugs	and	beakers.	Discuss	the	
suitability	of	each	measuring	jug/container.	

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
Litres and millilitres (page 23)

Additional activities suitable for developing 
the objective
•	 Draw	containers	that	have	various	capacities;	for	

example,	100	mL,	500	mL	and	1	L.

•	 Sort	a	collection	of	pictures	of	containers	according	
to whether they need their capacities measuring in 
millilitres or litres.

•	 Collect	and	display	items	of	packaged	drinks	and	
other liquids. Use the information on the drink labels 
to arrange them in order from smallest to largest 
capacity, and vice versa.

•	 Estimate	and	then	check;	What	is	the	capacity	of	a	
bucket?	Does	a	teapot	hold	1	L,	10	L	or	100	L?

Answers
1.	 Pop	(250	mL),	Tomato	sauce	(500	mL),	Choc	milk	 

(600	mL),	Yoghurt	(1	L),	Cordial	(1.5	L),	Milk	(2	L),	
Juice	(4	L),	Paint	(10	L)

2.	 (a)	L,	1	litre	jug	 (b)	mL,	100	mL	beaker	
(c) L, 1 litre jug

Challenge: Teacher check

What Am I?

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Objective
•	 Recognise	3-D	shapes	in	different	orientations	and	describe	them.

Oral work and mental calculation
•	 Use	the	correct	names	of	2-D	and	3-D	shapes.

•	 Extend	vocabulary	to	include	right angled, equal, 
curved, vertex, vertices, pentagonal, hexagonal, 
octagonal.

•	 Classify	2-D	and	3-D	shapes	in	the	classroom.

•	 Play	‘What	am	I?’.	Teacher	says	a	description	of	a	2-D	
or	3-D	shape	and	pupils	have	to	name	the	shape;	for	
example, I have five faces, two of which are triangles 
and three of which are rectangles, what am I?

•	 Answer	‘yes’	or	‘no’	questions	about	a	2-D	or	3-D	
shape;	for	example,	Does	it	have	six	sides?	Are	all	the	
faces	the	same	shape?	Does	it	have	five	vertices?

Main teaching activity
What am I? (page 65)

Additional activities suitable for developing 
the objective
•	 Sort	2-D	and	3-D	shapes	according	to	features;	

for	example,	the	number	of	faces/vertices/edges	or	
whether	the	faces	are	straight/curved.

•	 Play	the	‘feely-bag’	game,	where	blindfolded	pupils	
have	to	identify	a	2-D	or	3-D	shape	in	a	bag,	using	
the sense of touch only.

•	 Sort	a	set	of	2-D	or	3-D	shapes	and	display	them	
on a Venn or Carroll diagram, according to their 
properties.

•	 Collect	objects	that	are	common	2-D	or	3-D	shapes,	
label them and create a display.

Answers
1. (a) cube
 (b) rectangular prism 
 (c) pyramid 
 (d) triangular prism
 (e) pentagonal prism
 (f) cylinder

2. Teacher check

Challenge: Teacher check

3-D Shapes and Pictures

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Objective
•	 Recognise	3-D	shapes	in	different	orientations.

Oral work and mental calculation
•	 Identify	3-D	shapes	in	the	classroom;	for	example,	the	

box of tissues is a cube, the football is a sphere.

•	 Go	for	a	walk	around	the	school	and	identify	3-D	
shapes in the environment; for example, the rubbish 
bin is a cylinder, the roof on the games shed is a 
triangular prism.

Interactive whiteboard activity
Interactive whiteboard activity available to support this 
copymaster. Visit www.prim-ed.com.

Main teaching activity
3-D	shapes	and	pictures	(page	67)

Additional activities suitable for developing 
the objective
•	 Write	a	list	of	everyday	objects	that	are	common	3-D	

shapes; for example, a toilet roll, can of peas and 
tube of Smarties™ are all cylinders.

•	 Look	through	magazines	and	make	a	collection	of	all	
the	3-D	shapes	that	pupils	can	find	in	advertisements.

•	 Use	construction	kits	to	build	models	of	3-D	shapes.	
Count the number of faces, edges and vertices.

•	 Use	plastic	or	wooden	3-D	shapes	to	construct	a	
model	of	a	house/spaceship.	Keep	a	record	of	which	
shapes were used for each part of the model.

•	 Investigate	the	different	3-D	shapes	that	can	be	
made by joining four interlocking cubes. Which pupil 
can find the most different shapes?

Answers
1. Teacher check

2. Teacher check

3.	 Rectangular	prisms:	2,	cylinders:	4,	 
pyramids: 3, cones: 1

Challenge: Teacher check

Sound
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Objectives

•	 recognise	and	identify	a	variety	
of	sounds	in	the	environment

•	 identify	and	differentiate	
between	high	and	low,	loud	and	
soft	sounds

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Investigating	and	experimenting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	communicating	

Background information

Sounds	 are	 generated	 by	 specific	
objects.	 Sounds	 can	 be	 loud	 or	
soft,	 high-pitched	 or	 low-pitched.	
Sounds	 can	 come	 from	 nature	
(animals,	 people,	 water,	 weather	
etc.)	or	be	human-made	(machines,	
traffic,	electronic	etc.).	Sounds	occur	
when	something	vibrates.	They	are	
transmitted	through	air	or	materials	
to	our	ears.

There	 are	many	 different	 ways	 of	
making	sounds.	In	order	to	produce	
a	sound,	something	needs	to	move.	
(This	 movement	 will	 cause	 the	
vibration	that	makes	the	sound.)	Ways	
to	produce	sounds	include	banging,	
scraping,	 tapping,	 strumming,	
purring,	plucking,	blowing,	twanging	
and	drumming.	

Before the lesson

Materials needed 

•	 Telephone	(normal	or	mobile),	bicycle	bell,	drums,	maracas,	guitar,	butcher’s		
paper.

Preparation 

•	 Collect	the	materials	above.	

The lesson

Stimulus 

•	 In	groups,	pupils	fold	their	butcher’s	paper	in	half.	Pupils	open	the	paper	and	
write	the	headings	‘Sounds	in	Nature’	and	‘Human-made	Sounds’.	Each	group	
lists	as	many	different	sounds	under	each	heading	as	possible.	Bring	the	groups	
together	and	ask	for	volunteers	to	share	their	lists.

What to do 

•	 Pupils	 can	 work	 in	 pairs	 to	 complete	 Question	 1.	 Pupils	 can	 colour	 the	
picture.

•		Ring	the	bicycle	bell.	Pupils	decide	if	the	sound	is	high,	low,	loud	or	soft.	Organise	
to	make	the	phone	ring.	Note:	a	mobile	telephone	has	many	different	types	of	
rings.	Play	some	to	the	class.	Choose	one	for	pupils	to	complete	the	question	
for.	Finally,	ask	for	volunteers	to	make	the	sound	of	a	purring	cat.	Pupils	colour	
the	attributes	of	the	sound.	

•	 Place	 the	 instruments	 at	 the	 front	of	 the	 classroom.	Ask	 for	 volunteers	 to	
come	to	the	front	and	play	them.	Discuss	the	sounds	made	with	the	class.	Pupil	
describe	the	sounds	of	each	of	the	instruments	and	records	his/her		responses	
on	the	worksheet.

After the lesson

Answers 

1.	Teacher	check.

2.	Answers	will	vary	depending	on	types	of	sounds	used.

3.	Answers	will	vary.

Additional activities 

•	 Pupils	find	sounds	with	different	attributes	such	as:

	 –	loud	and	low

	 –	loud	and	high

	 –	soft	and	low

	 –	soft	and	high.

Display ideas 

•	 If	 a	 digital	 camera	 is	 available,	 take	 photographs	 of	 the	 pupils	 playing	 the	
instruments	and	display	them.

Sound ~ Activity 1

Sound

Making Sounds
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Objectives

•	 explore	ways	of	making	different	
sounds	using	a	variety	of	
materials

•	 design	and	make	a	range	of	
simple	percussion	instruments

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Investigating	and	experimenting

•	 Recording	and	communicating	

Designing and making

•	 Exploring

•	 Planning

•	 Making

•	 Evaluating

Background information

We	hear	sounds	when	vibrating	air	
hits	our	ears.

We	hear	sounds	when	the	vibrations	
travel	 to	 our	 ears.	 The	bigger	 the	
vibration,	the	louder	the	sound.	The	
bigger	 the	 size,	 the	more	 sound	
energy.	The	harder	you	hit,	blow	or	
strum	an	 instrument	or	object,	 the	
louder	the	sound.

Sounds	 can	 travel	 through	many	
different	materials.	Ways	to	produce	
sounds	 include	banging,	 scraping,	
tapping,	 strumming,	 purr ing,	
plucking,	 blowing,	 twanging	 and	
drumming.	

Before the lesson

Materials needed 

•	 Drinking	straw,		jar	with	lid,	counters,	elastic	bands,	cereal	box,	glass	bottle,	
steel	ruler,	tins,	pebbles,	cardboard	tubes,	biscuit	tin,	dried	peas,	greaseproof	
paper,	bottle	tops,	plastic	bottle,	string,	cardboard,	paper,	adhesive	tape,	blu-
tack®	etc.

Preparation 

•	 Organise	the	pupils	into	groups	of	five	or	six.	Distribute	the	materials	evenly	
between	each	group.	

The lesson

Stimulus 

•	 Play	 a	 variety	 of	 instruments.	 Ask	 the	 class	 to	 describe	 the	 sound	 (high,	
low,	loud,	soft	etc.)	Ask	the	class	how	the	sound	was	made;	for	example,	by	
banging,	scraping,	tapping,	strumming,	purring,	plucking,	blowing,	twanging	
and	drumming.	Write	these	words	on	the	board	to	help	the	class	make	their	
instruments.

What to do 

•	 Pupils	 have	 a	 variety	 of	 materials	 available	 to	 them	 to	 create	 a	 musical	
instrument.	Working	in	pairs	or	independently,	the	pupils	choose	materials	to	
create	an	instrument.

•	 Pupils	make	their	instrument.

•	 Ask	for	volunteers	to	show	and	play	their	instruments.

•	 Pupil	complete	the	worksheet.

After the lesson

Answers

•	 Answers	will	vary

Additional activities 

•	 Pupils	plan	another	instrument.	This	time	they	create	a	design	plan	for	their	
instrument,	 labelling	 the	 materials	 they	 need	 and	 explaining	 how	 they	 will	
construct	it.

•	 Pupils	play	with	a	number	of	instruments	(drums,	tambourine,	recorder	etc.)	
and	describe	how	the	sound	is	being	made.

Display ideas 

•	 If	available,	take	photographs	of	the	pupils	making	and	playing	their	instruments.	
Display	the	photographs	in	the	classroom.	

Sound ~ Activity 2

Making sounds

Heat
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Objective

•	 become	aware	of	different	
sources	of	heat	energy

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Investigating	and	
experimenting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	communicating	

Background information

Humans	have	learnt	to	use	heat	in	
many	ways.	We	cook	our	food	using	
heat.	 Heat	 is	 used	 in	 industry	 to	
make	goods	and	materials	that	we	
need	and	we	heat	water	to	wash	in.	
Heat	is	produced	in	four	ways:	

•	 the	sun

•	 friction

•	 electricity

•	 burning

Some	methods	of	producing	heat	
are	 natural	 and	others	 have	been	
developed	by	humans.	

Before the lesson

Materials needed 

•	 Pictures	or	objects	that	produce	heat	(optional).

Preparation 

•	 Display	 the	pictures	of	 the	appliances	 that	produce	heat.	Find	places	 in	 the	
classroom	and	school	grounds	where	heat	is	produced.

The lesson

Stimulus 

•	 Ask	the	pupils	to	stand	up	and	rub	their	hands	together.	After	about	15	to	
30	seconds,	tell	the	class	to	stop.	How	do	their	hands	feel?	In	what	situations	
would	you	do	this?

What to do 

•	 Discuss	the	following	questions	with	the	class.

	 –	Why	do	people	need	heat?

	 –	On	an	average	day,	when	do	we	need	heat?

	 –	What	sources	of	heat	do	we	rely	on	(especially	in	the	colder	months)?

•	 Ask	the	class	if	they	have	ever	touched	the	television,	DVD	player,	stereo	or	
computer	after	they	have	been	on	for	a	lengthy	period	of	time.	What	do	you	
feel?	Some	pupils	may	suggest	heat.	Where	does	the	heat	come	from?	Explain	
to	the	class	that	the	electricity	(energy)	is	being	put	into	the	appliances	to	make	
them	work	also	produces	heat.	Explain	that	some	machines	produce	heat	when	
they	are	being	used.

•	 Ask	the	pupils	to	jog	on	the	spot	for	a	brief	period.	How	do	they	feel?	Explain	
to	the	class	that	humans	are	‘heat	producers’.	

•	 Some	methods	of	producing	heat	are	natural	and	others	have	been	created	by	
humans.	Pupils	complete	Questions	1	and	2	on	the	worksheet.

•	 Ask	the	pupils	to	consider	their	own	houses.	Where	are	the	appliances	that	
produce	heat?	Pupils	draw	their	house	plan	in	Question	3,	labelling	where	the	
appliances	that	produce	heat	are	located.

•	 Discuss	with	the	class	the	dangers	of	objects	that	produce	heat.	At	this	age,	
pupils	should	be	asking	adults	for	assistance	if	they	wish	to	turn	on	the	heater	
or	use	the	microwave	or	convection	oven.	

After the lesson

Answers

1.	Answers	will	vary.

2.	Natural	–	humans,	sun,	fire.

	 Human-made	–	hairdryer,	electric	heater,	oven,	microwave,	light	bulbs.

3.	Teacher	check.

4.	Pupils	should	mention	that	it	is	dangerous	to	go	near	objects	that	produce	heat	
as	they	may	be	burnt	or	scalded.

Additional activities 

•	 Walk	around	the	school	grounds	looking	for	objects	that	produce	heat.

•	 Make	warning	posters	about	the	dangers	of	heat.	Make	the	audience	of	the	
posters	pupils	who	have	not	yet	started	school.	Discuss	how	to	create	posters	
for	this	age	group.

Display ideas

•	 Display	the	warning	posters	above.

Heat
Heat ~ Activity 1

Week 4
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