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FOREWORD
Teaching Writing Strategies is a series of six books using modelling, guided and independent practice to teach pupils 
strategies they can use to improve the clarity, correctness and richness of their writing. The focus is on sentences, 
their structure, punctuation and word choices and on developing editing and proofreading skills and their habitual 
use.
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T E A C H E R  I N F O R M AT I O N

ANSWERS

Descriptive Verbs – Page 17

	 1.	 Teacher check

	 2.	 (a)	 Suggest: hurtled
		  (b)	 Suggest: blistering 
		  (c)	 Suggest: twinkled (accept ‘glowed’ if justified)

	 3.	 Teacher check

	 4.	 (a)	 oozing  
		  (b)	 Teacher check — it has connotations of heat; molten tar or 

hot honey ‘ooze’.

	 5.	 (a)	 chuckling
		  (b)–(d)	Teacher check

Overused Verbs – Page 18

	 1.	 (a)	 muttering
	  	 (b)–(d) Teacher check

2.–5.	 Teacher check

Descriptive Adverbials – Page 19

	 1.	 darkly under their breath 

	 2.	 like a beached whale

3.–7.	 Teacher check

ASSESSMENT ANSWERS

Assessment Activity – Page 28

1.–3.	 Teacher check

	 4.	 between

5.–8.	 Teacher check	

Class Record Sheet – Page vi

ASSESSMENT WRITING

•	 Paragraph Topic – Storm!
•	 Focus: Word Choices – verbs and adverbials

Self-evaluation – Page xiii

UNIT 3VERBS, DESCRIPTIVE AND 
OVERUSED VERBS, ADVERBIALS
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UNIT 3

	 1.	 I like snow. There, I’ve said it. In fact, I’ll say it again. I–like–snow. And right now there are people muttering 
darkly under their breath, ‘That’s because you don’t have to live with it!’

	 2. 	Well, that’s true. Where I live we don’t have snow—ever. Our winter is a drab, grey shroud—the sky is grey, the 
ocean is molten lead, the streets and houses are dark and even the people are drab. Rain pelts icily from the 
sky and the wind slices with nasty intent through every layer of clothing to make your very bones ache.

	 3. 	So when I get to experience a winter with snow I jump at the opportunity. New snow is clean, white and bright. 
And when the sun shines on it, it sparkles with the fire of a million jewels.

	 4. 	Sure, it can be cold in the snow. But it’s a different ‘cold’. You can rug up against it. It’s not a miserable, damp 
cold like ours. And when the sun’s smiling down from a cloudless sky, and the wind’s just breathing softly, you 
can even be pleasantly warm in the snow.

	 5. 	Is there anything to match Christmas in the snow? I mean, that’s a real Christmas! Where I live, Christmas Day 
is usually around 35° C—yet we still struggle through a ‘traditional’, hot Christmas dinner. Come on, now—
35° C and we’re ploughing into ham, turkey, roast vegetables, greens, gravy and sauce, followed by Christmas 
pudding with custard, brandy sauce and ice cream! All eaten with the air-conditioner and fan struggling 
mightily to keep us from dissolving into little grease blobs. Then we stagger off to find somewhere cool to 
sleep it all off. No wonder!

	 6. 	But a white Christmas? That’s altogether different. Just for a start, all the carols suddenly have real meaning. 
Jingle Bells, White Christmas, Sleigh Ride and even Frosty, the Snowman are different songs when it’s silently 
snowing, the trees are glistening and fairy lights are dancing in the dark. When everything is drooping and 
wilting in the heat and people in the shops are hot and short-tempered, Jingle Bells oozing from the shopping 
centre’s speakers loses a lot of its appeal!

LET IT SNOW

	 7. 	I love playing in the snow, too. I don’t ski or 
snowboard very well, but I can sit on a toboggan 
and whoosh my way down a snow-covered slope 
with the best of them. I’ve even hurtled down on 
a tractor tube, dodging and weaving between 
fir trees and learners, wailing like a banshee, 
completely alive with the joy of it. Then at night, 
a hot shower or bath followed by a mug of hot 
chocolate in front of a log fire chuckling softly in 
the grate.

	 8. 	Compare that with a day at the beach at home. First off, you need the hat, the sunscreen, the sunglasses 
and the beach towel. Once there, it’s a mad dash over the dazzlingly, white beach sand—which the sun has 
superheated so you have to dance a jig to avoid burning your feet. Throw the towel down, plop yourself on it. 
Ah, that’s better. But that superfine beach sand eventually wriggles its way into everything, and you need a 
swim to get rid of it. Into the water—and belted clean off your feet by the first wave. You come up spluttering 
and spouting salt water like a beached whale. Then at night, a lukewarm shower to sluice off the sticky salt, 
followed by a cold drink in front of a fan that wheezes as it pathetically stirs the hot air.

	 9. 	Yes, I know why I like snow.
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UNIT 3

Good writers want their readers to have the clearest understanding of their writing. They 
can do this by choosing their descriptive verbs carefully.  
For example: instead of writing, ‘The rain fell from the dark sky’, a good writer would try to 
think of a more descriptive verb or verb group and perhaps write, ‘The rain spat from the 
dark sky’.

	 1. 	Rewrite the sentence. Use a verb that is more descriptive and gives more information.

(a) 	The wind blew through the trees.

	

(b)	 The sun shone through the clouds.

	

	 2.	 Choose the best verb to complete each sentence. You won’t use all the words.

rode  blistering  shone  warm  hurtled  twinkled  slid  hot  glowed

(a)	 I  down the slope on a toboggan.

(b) 	The beach sand was .

(c) 	The fairy lights  on the Christmas tree.

	 3.	 Write each descriptive verb in an interesting sentence.

dissolve ooze wriggle

(a)	

(b)	

(c)	

	 4.	 Good writers often find new or different verbs to use.

(a)	 Which verb in Paragraph 6 did the writer use to describe  
how the music was coming through the speakers?	

(b)	 Why do you think the writer chose that particular verb? 

	

	 5. 	(a)	 Which verb in Paragraph 7 tells how the fire is burning? 

(b) 	Write a good sentence on another topic using this verb. 

	

(c) 	Think of another descriptive verb the writer could have used. 

(d)	 Use this verb in an interesting sentence. 

	

DESCRIPTIVE VERBS
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There are some verbs we use all the time in our writing that are not very informative. 
For example: ‘put’, ‘said’, ‘went’ and ‘got’.

	 1.	 (a)	 Which verb in Paragraph 1 did the writer use instead of ‘saying’? 

(b) 	Use this verb in an interesting sentence that shows its meaning.

	

(c) 	Write two other descriptive verbs you could use instead of ‘saying’.

	   

(d) 	Use one of these verbs in an interesting sentence that shows its meaning.

	

	 2.	 (a) 	Choose a descriptive verb to complete the sentence.

	 The snow  down from the darkening sky.

(b) 	Write an interesting new sentence using the descriptive verb you chose.

	

	 3.	 (a) 	Write a sentence using the verb ‘got’.

			 

(b) 	Write the sentence again using a better, more descriptive verb.

	

	 4.	 (a) 	Write a sentence using the verb ‘put’.

	

(b) 	Write the sentence again using a better, more descriptive verb.

	

	 5.	 Write a short paragraph about walking in the rain on a winter’s day. Think of some good 
descriptive verbs to include in your writing.You must not use the verbs ‘got’, ‘put’ or ‘said’.

UNIT 3 

OVERUSED VERBS
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An adverbial can tell when, how or where the verb happens. Good writers can add 
meaning to verbs by choosing informative adverbials.  
For example: instead of writing, ‘The rain fell’ a better writer would add information about 
how the rain fell and write, ‘The rain fell ceaselessly’ or tell when by saying, ‘The rain fell 
all day and all night’.

	 1.	 Which adverbial in Paragraph 1 tells how people were muttering? 

	 2. 	Which adverbial in Paragraph 8 tells how:

the writer spluttered and spouted salt water? 

	 3. 	Write an adverbial that helps the reader to better understand how something happened.

(a)	 The tube hurtled  down the snowy slope.

(b)	 The wind sliced  through my thick jacket.

	 4. 	Think of a descriptive adverbial of time to tell when you think each verb could have happened.

	 	 (a) 	The Christmas lights sparkled. 	

(b) 	It snowed. 	

	 5. 	Write a descriptive adverbial of place to tell where you think each verb could have happened.

(a) 	The light was shining. 	

(b) 	The clouds were racing. 	

	 6. 	Write a good adverbial to tell how, when or where an event could have happened.

(a) 	The wave broke. 	

(b) 	I screamed.  	

(c) 	The trees glistened. 	

	 7. 	Complete the sentences. Each one starts with an adverbial. Use a good verb to match it.	
Underline the verbs you chose.

(a)	 Silently and softly, 

	

(b) 	When night falls, 

	

(c) 	All day long,  

	

UNIT 3

DESCRIPTIVE ADVERBIALS
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T E A C H E R  I N F O R M AT I O N

 LESSON NOTES AND PLANS

Introduction

•	 Discuss the text title with pupils. 
•	 What information does it give concerning what the story 

may be about? 
•	 Does the title make the reader want to read on to find out 

more?
•	 Read and discuss the text, either in groups or as a class.
Verb Tense – Page 23 

•	 Read and discuss the information at the top of the page.
•	 Discuss and elicit from pupils the tense of the story 

(varies; mainly past tense—historical).
•	 Could the story be written in another tense? Which one? 

(Present) 
•	 Read through the activities with the class as a whole, 

ensuring they understand what is required of them.
•	 Work with those requiring additional assistance while 

the remainder of the class work independently on the 
activities.

Regular and Irregular Verbs – Page 24

•	 Review pupils’ understanding of the term ‘verb’ and ask 
them to provide examples.

•	 Explain that regular verbs follow a pattern in the past 
tense, but that there are many English verbs that are 
irregular and don’t do this. They will need to think about 
verbs carefully when they write.

•	 Discuss regular and irregular verbs with the class and ask 
them for examples.

•	 Introduce the concept of auxiliary verbs as ‘helper’ verbs; 
that is, they help the main verb; for example, ‘I had been 
hoping for a good result in my test’. 

•	 Identify examples of auxiliary verbs used in the text.
•	 List some present and past tense and singular and plural 

forms of the verbs ‘to be’ and ‘to have’.	
Matching Verbs — Page 25

•	 Discuss with pupils how verb forms change, depending on 
who or what is doing the action. Use simple examples; I am 
running; we are running. 

•	 Introduce the concept of the subject; i.e. ask who or what 
is doing the action; for example, ‘The alien spacecraft 
landed on Earth’. Ask who or what ‘landed on Earth?’. ‘The 
alien spacecraft (the subject) landed on Earth’.

•	 Read through the activities with the class as a whole, 
ensuring they understand what is required of them.

•	 Provide opportunities to share and discuss sentences from 
Question 4 with a partner.

Focus

Word choices – choosing correct verbs: tense, consistency, subject–verb 
agreement, regular and irregular verb forms

Progression

Recognise
Pupils will recognise the tense of a verb; subject–verb agreement (asking 
‘who or what is doing the action?’); regular and irregular verbs; and auxiliary 
verbs, from modelled examples.

Choose
Pupils will choose the tense of a verb; subject–verb agreement; regular 
and irregular verbs; and auxiliary verbs, from given examples, with teacher 
support.

Use
Pupils will use the correct tense; subject–verb agreement; regular and 
irregular verbs; and auxiliary verbs in self-written sentences and paragraphs.

Definition of Terms

Verb tense – happening now = present tense; already happened = past 
tense; yet to happen = future tense.

Subject–verb agreement – The form of the verb must match who or what is 
performing the action; for example, I am reading. They are reading. 

Main verb – the verb describing the action.

Auxiliary verbs are verbs added to the main verb which can change its 
tense; for example, He swims. He is swimming. He had been swimming.

Regular verbs follow a regular pattern when changing from the present to 
the past tense; for example, shop – shopped, rate – rated.

Irregular verbs are verbs which do not follow a regular pattern when 
changing from the present to the past tense; for example, buy – bought, swim 
– swam, fly – flew.

Note: Auxiliary verbs

The verbs to be and to have are used as auxiliary or ‘helper’ verbs. They have 
many forms which change with subject and the tense. See the chart below.

The verb ‘to be’ The verb ‘to have’

Person Pronoun Present Past Present Past
First (singular) I am was have had

Second you are were have had
Third he/she/it is was has had

First (plural) we are were have had
Second you are were have had
Third they are were have had

Introduction

Good writers improve their writing by their choice and use of correct verb 
forms for emphasis and to make meaning explicit.

CHOOSING CORRECT VERBS: TENSE, 
CONSISTENCY, SUBJECT, REGULAR, IRREGULAR

UNIT 4

SA
M

PL
E 

- N
O

T 
FO

R
 S

AL
E



TEACHING WRITING STRATEGIES (Book 6)
www.prim-ed.com

21978-1-912760-39-8

T E A C H E R  I N F O R M AT I O N

ANSWERS

Verb Tense – Page 23

	 1.	 (a)	 past
		  (b)	 present
		  (c)	 future

	 2.	 (a)	 saw
		  (b)	 will land
		  (c)	 claim/claimed

	 3.	 (a)	 will carry away
		  (b)	 will be examined
		  (c)	 will land

	 4.	 (a)	 fly – Teacher check
	  	 (b)	 flew – Teacher check 
		  (c)	 will fly – Teacher check

	 5.	 Very scared now, they jump back in their car and race off. 

	 6.	 Teacher check

Regular and Irregular Verbs – Page 24

	 1.	 Teacher check

	 2.	 (a)	 flew
		  (b)	 drove
		  (c)	 said/was
		  (d)	 found/had

	 3.	 (a)	 had been abducted – past
		  (b)	 has been proved – past
		  (c)	 are going to increase – future

	 4.	 Teacher check

Matching Verbs – Page 25

	 1.	 (a)	 accelerated/UFO
		  (b)	 will investigate/The air force
		  (c)	 used/Mr and Mrs Hill
		  (d) 	performed/the aliens

	 2.	 (a)	 were questioned
		  (b) 	was carried away 	
		  (c) 	were shown
		  (d) 	was found

	3.–4.	 Teacher check

ASSESSMENT ANSWERS

Assessment Activity – Page 29

	 1.	 (a)	 past
		  (b)	 present
		  (c)	 future

	 2.	 (a)	 crashed
		  (b)	 will encounter

	 3.	 (a)	 gave
		  (b)	 left
		  (c)	 shone/took
		  (d)	 understood/thought

	 4. 	Teacher check: form is ‘forgot’

	 5.	 (a)	 is being examined – present 
		  (b)	 will be taken – future
		  (c)	 have been denied – past

	 6.	 were watching – the children and teachers 

	 7.	 was found

	 8.	 (a)	 Teacher check – Example: making up
		  (b)	 Teacher check – Example: being/they have been/having been

	 9.	 Teacher check

Class Record Sheet – Page vi

ASSESSMENT WRITING

•	 Paragraph Topic – A Close Encounter
•	 Focus: Word Choices – verb tense, matching verbs

Self-evaluation – Page xiii

UNIT 4CHOOSING CORRECT VERBS: TENSE, 
CONSISTENCY, SUBJECT, REGULAR, IRREGULAR
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UNIT 4 

SPACE VISITORS

	 1.	 Has Earth been visited in the past by aliens? Is it still being visited by them today? Is there any evidence of 
these visits? While scientists say there is no credible proof of aliens dropping in for afternoon tea, anything 
is possible. What do you believe?

	 2. 	In 1947 in Roswell, New Mexico in the United States of America, a rancher found the wreckage of something that 
had crashed. The air force was called in to investigate and declared it to be the remains of a weather balloon. 
They carried away all the wreckage. Many people, however, believed it to have been a crashed spacecraft, 
complete with dead aliens. They accused the government of hushing up the event by lying about it. 

	 3.	 In 1990, the US government put out a statement saying the wreckage was definitely a balloon used for 
observing atomic bomb tests. Despite this, there are millions of people today still convinced it was an alien 
spaceship.

	 4. 	How about Unidentified Flying Objects (UFOs)? Do you believe they are real? If you do, you can join millions 
of people around the world who agree with you. And that includes schoolchildren, just like you. In Melbourne, 
Australia, in 1966, more than 200 pupils from two schools watched a UFO for about 20 minutes.

	 5. 	The unknown object, described as being silvery-grey and about twice the size of a motor car, flew over the 
school then slowly descended and apparently landed behind a grove of pine trees, in an open grass field. After 
a few minutes, it took off again, gathering speed rapidly, until it disappeared from sight.

	 6. 	Later, a circle of flattened and crushed grass was found where the UFO had touched down. To this day, no real 
explanation for what was seen has been given.

	 7. 	As if it isn’t scary enough seeing a UFO, how about being abducted by aliens—a real-life ‘close encounter of 
the third kind’? The most famous case of this kind happened in America in 1961. Mr and Mrs Hill were driving 
home from a holiday in Canada. It was late at night when they saw a light in the sky behaving strangely. When 
they stopped and used binoculars for a closer look, they realised it was a UFO. Even more startling, they could 
see ‘people’ inside it.

	 8. 	Very scared now, they jumped back in the car and raced off. 
They had only been driving a couple of minutes when they 
realised, with a shock, they were more than 50 kilometres 
down the road from where they had stopped!

	 9. 	After that, Mrs Hill began having nightmares. When she went 
to see a psychiatrist, she and her husband were hypnotised. 
They were then able to recall being taken by the aliens into the 
spacecraft where they had medical examinations before being 
returned to their car. They were able to describe the aliens 
as bald and short, with greyish skin, pear-shaped heads and 
slanting eyes, like a cat. The case is still being discussed and 
examined.

	 10. 	So, how do you feel about aliens now? What do you think we 
will find in the future? Will we find aliens? Or are we alone? 
After all, as they say on the The X-Files, ‘The truth is out there’.
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UNIT 4

VERB TENSE

Verbs can have many different forms and different endings.
A verb or verb group changes according to its tense.
• He runs. (present)	 • He ran/He has run. (past)	 • He will run. (future)
If an event is happening, it must be in the present tense; if it has happened, it must be in the 
past tense; if it hasn’t happened yet, it must be in the future tense.

	 1.	 What is the tense of each verb? Write ‘past’, ‘present’ or ‘future’ after each sentence.

(a) 	The Roswell incident happened in 1947. 	

(b) 	There are many reports of UFOs every day. 	

		  (c) 	Despite the evidence, many people will believe otherwise.	

Writers also need to think carefully to avoid mixing up tenses like this: In 1961, Mr and Mrs 
Hill were abducted (past) and will be examined (future) by aliens.

	 2.	 Correct the tense of the verb and write it in the space provided.

(a)		 In 1966, more than 200 children and their teachers will see a UFO.	

(b)		In the future, perhaps aliens landed on Earth. 	

(c)  Some people will claim the government lied in 1947.	

	 3. 	Change the verb group from the present to the future tense.

(a)	They are carrying away all the wreckage. 	

(b) 	UFO sightings are being examined. 	

(c) 	The UFO is landing in the field.	

	 4.	 Write a short sentence to show how to use each tense of the verb ‘to fly’ correctly.

(a)	 present tense	

(b)	 past tense	

(c)	 future tense	

	 5.	 Rewrite the first sentence in Paragraph 8 in the present tense.

	 6.	 (a)	 Write an interesting sentence telling what aliens do to Mr and Mrs Hill. (present tense)

	

(b)	 Change your sentence, telling what they did to Mr and Mrs Hill. (past tense)

	

(c)	 Write a sentence telling of a UFO landing as it is happening now.
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UNIT 4 

REGULAR AND IRREGULAR VERBS

Regular verbs  
Changing most verbs to the past tense is easy — we add ‘ed’ or ‘d’ (if the word ends with ‘e’). 
For example: land – landed, float – floated.

	 1.	 Write a short, interesting sentence using the past tense of each regular verb.

(a)	 destroy  

	

(b)	 believe  

	

(c)	 jump 

	

(d)	 examine  

	

Irregular verbs need to change more.  
For example: run – ran, catch – caught, is – was.

	 2. 	Write the past tense of the irregular verbs from the story.

(a)	 The UFO flies over the schools.	

(b)	 Mr and Mrs Hill drive back from their Canadian holiday.	

(c)	 The government says the wreckage is just  
a weather balloon.	 /

(d)	 They find they have no memory of the abduction.	 /

Auxiliary verbs 
Different verbs in a verb group helping the main verb are called auxiliary verbs. The verbs ‘to 
have’ and ‘to be’ are the most common auxiliary verbs. They change more than the main verb.  
For example: It is flying. It has been flying.

	 3.	 Circle the verb group (main and auxiliaries) and write the verb tense on the line. 

(a)	 The Hills had been abducted by aliens. 

(b) 	None of the UFO sightings has been proved. 

(c) 	With social media, these reports are going to increase. 

	 4.	 Write a verb group with at least three auxiliary verbs in:

(a)	 the future tense	

(b)	 the past tense	
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