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Teaching Writing Strategies is a series of six books using modelling, guided and independent practice to teach pupils

FOREWORD

strategies they can use to improve the clarity, correctness and richness of their writing. The focus is on sentences,
their structure, punctuation and word choices and on developing editing and proofreading skills and their habitual

use.
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ANSWERS
Descriptive Verhs — Page 17

1. (a) thrust — a better descriptor of force
(b) flared — describes a more vigorous reaction

2. (a
(b) crammed

)
) improved
)
(c) expanded

Teacher check

3.
4. (a) arch
(b) it gives a physical description; it paints a word picture; it can
also be a noun.
(c) Teacher check

5. (a) wers hurled
(b) Teacher check

Overused Verhs — Page 18

1. (a) crammed
(b)—(d) Teacher check

2D, Teacher check

Descriptive Adverhials — Page 19
1. (a) tightly
blindingly

)

) instantly
) cautiously
) in waves

(a
(b
2. (a
(b
(c

3. blindingly
4.6, Teacher check

1. Answers will vary.

TEACHER INFORMAT/ON

@‘ VERBS, DESCRIPTIVE AND UNIT3
OVERUSED VERBS, ADVERBIALS

ASSESSMENT ANSWERS

Assessment Activity — Page 28
1. soared

2. (a) erupted
(b) roared

3. Teacher check

4, (a) ordered
(b) Teacher check —more authoritative
(c) Answers will vary.

5, Teacher check

6. (a) with a roar like an angry dragon
(b) with deadly effect

1.-8. Teacher check

Class Record Sheet — Page vi

ASSESSMENT WRITING

« Paragraph Topic — A Lightning Display
« Focus: Word Choices — verbs and adverbials

Self-evaluation — Page xiii
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@ UNIT 3
J) DANCING IN THE SKY

. Everybody loves a fireworks display. It’s exciting to watch the rockets arch across the sky and burst into giant

flowers and showers of light, colour and sound! But how many people know where fireworks come from?

. It is generally believed that the ancient Chinese made the first fireworks. When people put hollow bamboo on

a fire, they noticed that it sometimes ‘went off’ with a loud bang. The fire heated the air inside a section of the
bamboo. The air expanded and expanded until, suddenly, ‘crack!’, it split the bamboo open.The Chinese people
liked these loud explosions, because they thought they scared away evil demons.

. Later, some clever Chinese people found that if they made a mixture of saltpetre, carbon and sulphur and

then set it alight, it flared up blindingly with a flash of bright flames and a lot of smoke. They had discovered
what we now call gunpowder. By adding different chemicals to their gunpowder, they could make it burn with
different coloured flames.

. They kept experimenting. They stuffed gunpowder into a bamboo tube, closed at one end and open at the other.

When they cautiously ignited the gunpowder at the open end, the flames and hot gases rushing out instantly
thrust the tube into the air. Gunpowder used like this is called a propellant. Then they added a point to the
closed end of the bamboo and made a rocket. After arrows were attached to them, these rockets could be fired
in waves at their enemies.

. Others crammed gunpowder into very thick, paper tubes and then sealed both ends tightly. This time, when they

lit the powder through a fuse, the gases had nowhere to escape. In a fraction of a second, they blew the tube
apart with a loud bang. Gunpowder used like this is called an explosive.

. Eventually, gunpowder made its way to Europe, where it was improved and used mainly for war. But the Italians

used it to create what we now know as fireworks, which were hurled high into the sky to burst into ever-
changing kaleidoscopes of shape and colour.

. Fireworks have always been popular.They have been—and still are—used to frighten away evil and misfortune,

and to welcome joy and prosperity. Firework displays can be intended as reminders of military battles, imitating
the blast and the fire of war.And for other people, they are simply enjoyed as breathtaking pyrotechnics.

. Nowadays, a computer is often involved to tie music, fireworks and even lasers together in one seamless,

spectacular show that dances in the night sky.

16

TEACHINGWRITING STRATEGIES (Book 5) 978-1-912760-38-1
www.prim-ed.com

SAMPLE - NOT FOR SALE



@‘ DESCRIPTIVE VERBS

UNIT 3

Good writers want their readers to have the clearest understanding of their writing. They
can do this by choosing their action verbs carefully.

For example: instead of writing, ‘The fireworks went off in the dark sky’, a good writer
would try to think of a more descriptive verb or verb group and perhaps write, ‘The
fireworks exploded across the dark sky’.

1. Think about each verb and circle the one that is descriptive and gives more information.
(a) Flames and hot gases sent the rocket into the air.
Flames and hot gases thrust the rocket into the air.
(b) The gunpowder flared up when lit.
The gunpowder burned when lit.

2. Practise choosing the better verb to complete each sentence.

crammed grew expanded improved put changed
(a) For use in war, Europeans the Chinese gunpowder.
(b) As an explosive, gunpowder is into paper tubes.
(c) When the hot air , it split the bamboo with a bang.

3. Write each descriptive verb in an interesting sentence.

burst fired imitates

(a)

(b)

(c)
4. Good writers often find new or different verbs to use.

(a) Which verb in Paragraph 1 do you think the writer
used because it was new or unusual?

(b) Why do you think the writer chose that particular verb?

(c) Write an interesting sentence using this word as a verb.

5. (a) Which verb in Paragraph 6 tells how the fireworks
went into the sky?

(b) Write a good sentence on another topic using this verb.

978-1-912760-38-1 TEACHING WRITING STRATEGIES (Book 5)
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@ UNIT 3
J) OVERUSED VERBS

There are some verbs we use all the time in our writing that are not very informative.
For example: ‘put’, ‘said’, ‘went’ and ‘got’.

1. (a) Which verb in Paragraph 5 did the writer use instead of the verb ‘put’?

(b) Use this verb in an interesting sentence.

(c) Write two other descriptive verbs you could use instead of ‘put’.

(d) Write a sentence using one of these verbs.

2. (a) Choose a descriptive verb to complete the sentence.

The ancient Chinese the first fireworks.

(b) Write an interesting new sentence using the descriptive verb you chose.

3. (a) Write a sentence using the verb ‘got’.

(b) Write the sentence again using a better, more descriptive verb.

4. (a) Write a sentence using the verb ‘said’.

(b) Write the sentence again using a better, more descriptive verb.

5. Write a short paragraph about collecting some things to take to a firework display. Think
of some good descriptive verbs to include in your writing. You must not use the verb ‘got’.
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@ UNIT
C DESCRIPTIVE ADVERBIALS

3

An adverbial can tell when, how or where the verb happens. Good writers can add
meaning to verbs by choosing informative adverbials.

For example: instead of writing, ‘The fireworks exploded’ a better writer would add
information about how the fireworks exploded and write, ‘The fireworks exploded
brilliantly’ or tell when by starting, ‘In a split second, the fireworks exploded’.

1. Circle the adverbial that helps the reader to better understand how something happened.

(a) The gunpowder tubes were sealed (tightly/loosely).
(b) The gunpowder flared up (blindingly/nicely).
2. Which adverbial in Paragraph 4 tells how:

(a) the gases thrust the rocket into the air?

(b) the people lit the gunpowder?

(c) the rockets were fired at their enemies?

3. Which adverbial in Paragraph 3 tells the way (how) the
gunpowder burnt?

4. Think of a descriptive adverbial of time to tell when you think each verb could have
happened.

(a) The rockets bloomed. (b) Gunpowder changed war.

5. Write a descriptive adverbial of place to tell where you think each verb could have
happened.

(a) Fireworks lit up the night.

(b) There was a spectacular firework show.

6. Write a good adverbial to tell how, when or where an event could have happened.

(a) The bamboo exploded.

(b) Soldiers set light to the gunpowder.

7. Complete the sentences. Each one starts with an adverbial. Use a good verb to match it.
Underline the verbs you choose.

(a) Happily, Chinese people

(b) Today, fireworks

(c) Unfortunately, the rockets
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CHOOSING CORRECT VERBS: TENSE,
CONSISTENCY, SUBJECT, REGULAR, IRREGULAR

Focus

Word choices — choosing correct verbs: tense, consistency, subject—verb
agreement, regular and irregular verb forms

Progression

Recognise

Pupils will recognise the tense of a verb; subject—verb agreement (asking
‘who or what is doing the action?’); regular and irregular verbs; and auxiliary
verbs, from modelled examples.

Choose

Pupils will choose the tense of a verb: subject—verb agreement; regular
and irregular verbs; and auxiliary verbs, from given examples, with teacher
support.

Use
Pupils will use the correct tense; subject—verb agreement; regular and
irregular verbs; and auxiliary verbs in self-written sentences and paragraphs.

Definition of Terms

Verh tense — happening now = present tense; already happened = past
tense; yet to happen = future tense.

Subject—verh agreement —The form of the verb must match who or what is
performing the action; for example, | am reading, They are reading.

Main verb — the verb describing the action.

Auxiliary verbs are verbs added to the main verb which can change its
tense; for example, He swims, He is swimming. He had been swimming.

Regular verhs follow a regular pattern when changing from the present to
the past tense; for example, shop — shopped, rate — rated.

Irregular verbs are verbs which do not follow regular patterns when
changing from the present to the past tense; for example, buy — bought, swim
— swam, fly — flew.

Note: Auxiliary verbs

The verbs to be and to have are used as auxiliary or ‘helper’ verbs. They have
many forms which change with subject and the tense. See the chart below.

The verb ‘to be” | The verb ‘to have’

Person Pronoun | Present | Past | Present | Past

First (singular) | am was have had

Second you are were have had

Third he/she/it is was has had

First (plural) we are were have had

Second you are were have had

Third they are were have had
Introduction

Good writers improve their writing by their choice and use of correct verb
forms for emphasis and to make meaning explicit.

TEACHER INFORMAT/ON
UNIT 4

LESSON NOTES AND PLANS

Introduction

« Discuss the text title with pupils.

« What information does it give concerning what the story
may be about?

 What could the ‘true or false’ refer to?

* Does the title make the reader want to read on to find out
more?

« Read and discuss the text, either in groups or as a class.
Verh Tense — Page 23

 Read and discuss the information at the top of the page.

« Discuss and elicit from pupils the tense of the story (past
tense; it has happened).

« Could the story be written in another tense? Which one?
(Present; future would be very difficult!)

 Work through the activities with the class as a whole,
ensuring they understand what is required of them.

« Work with those requiring additional assistance while
the remainder of the class work independently on the
activities.

Regular and Irregular Verbs — Page 24

* Review pupils’ understanding of the term ‘verb’ and ask
them to provide examples.

« Explain that regular verbs follow a pattern in the past
tense, but that there are many English verbs that are
irregular and don’t do this. They will need to think about
verbs carefully when they write.

* Discuss regular and irregular verbs with the class and ask
them for examples.

« Introduce the concept of auxiliary verbs as ‘helper’ verbs;
that is, they help the main verb; for example, ‘/ had been
hoping for a good result in my test’.

« |dentify examples of auxiliary verbs used in the text.

« List some present and past tense and singular and plural
forms of the verbs ‘to be’ and ‘to have’.

Matching Verbs — Page 25

« Discuss with pupils how verb forms change, depending on
who or what is doing the action. Use simple examples; | am
running; we are running.

« Introduce the concept of the subject; i.e. ask who or what
is doing the action; for example, ‘The two brave astronauts
are heading into space’. Ask who or what ‘are heading
into space?’.'The two brave astronauts (the subject) are
heading into space’.

« Work through the activities with the class as a whole,
ensuring they understand what is required of them.

« Provide opportunities to share and discuss sentences from
Question 4 with a partner

20
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TEACHER INFORMAT/ON

CHOOSING CORRECT VERBS: TENSE, UNIT 4
CONSISTENCY, SUBJECT, REGULAR, IRREGULAR

ANSWERS ASSESSMENT ANSWERS

Verh Tense — Page 23 Assessment Activity — Page 29
1. (a) past 1. (a) past
(b) present (b) future
(c) future (c) present
2. (a) stepped 2. watched
(b) caught
(c) was 3. landed
3. (a) will be examined 4 (E) EUVS/E,[UWHQ
(b) will glide (b) e
() will be (c) will buy
5. (a) had been faked — past
4. (a) say—Teacher check }
(b) said —Teacher check (b) will be checked — future
(c) will say —Teacher check 6. (a) won —the USA
5. win: glide: say (b) was seen — the broadcast
7. (a) X
6. Teacher check b) v
Regular and Irregular Verbs — Page 24 8.-9. Teacher check

1. Teacher check Class Record Sheet — Page vi

2. (a) became
(b) paid ASSESSMENT WRITING
Eg; ‘é":wm « Paragraph Topic — My Hero
« Focus: Word Choices — verb tense, matching verbs
3. (a) had been involved — past .
(b) have been checked — past Self-evaluation — Page xiii
)

(c) are going to fade — future

4. Teacher check

Matching Verbs — Page 25

1. landed — Armstrong and Aldrin

claimed — President Kennedy; win — America

3.—4. Teacher check
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@‘ TO THE MOON - TRUE OR FALSE?

1. On 20 July 1969, two American astronauts, Neil
Armstrong and Buzz Aldrin, became the first
humans to set foot on the surface of our moon.

2. The event, broadcast on television around the
world in ghostly black and white, was seen by
millions and millions of people.

Background

3. After the end of World War Il, the USA and the
Soviet Union were in a ‘race’ to send a man into
space. Both countries were determined to win.

4. The Soviet Union surprised—and shocked—
America when, in April 1961, cosmonaut Yuri
Gagarin became the first man in space, making a
complete orbit of the earth.The US President, John
F Kennedy, countered by making the bold claim that
Americans would land on the moon hefore the end
of the 1960s. Now,America’s honour was at stake!

. America poured millions of dollars into the project
and employed hundreds of thousands of people to
help. They had to win.

. And in July 1969, they won. As astronaut Neil
Armstrong glided almost weightlessly from the
spacecraft to the moon’s surface, he said the
famous words: ‘A small step for man, a giant leap
for mankind'.

Yty T =

_ NN QN (/72
N . .\/_

7.

10.

1.

UNIT 4

But not everyone believed what they saw. Those who
dishelieved said it was all a big fake, a hoax—that
it never really happened.

Basically, they contend that in 1969 it was
impossible to do. They say the technology—
rockets, spacecraft, computers—was not
advanced enough. They like to claim that a small
laptop today has more computing power than the
entire Apollo 11 spacecraft!

So what do they believe? The most common
‘conspiracy theory’ is that the moon landing
was faked in a gigantic film set. They say the
US government paid a film director and special
effects technicians to create a fake moon surface
and then film it. They claim there are faults that
can be seen in the ‘supposed’ film footage on the
moon.

But all these so-called faults have been examined
and explained as quite natural, time after time.
There is not one ‘fault’ without a simple, proven
explanation. Later spacecraft orbiting the moon
have even sent back photos showing equipment
still lying on the surface where it was left! And even
if it was a fake, do they really think that after all
this time not one of the thousands and thousands
of people involved would have let it slip?

Apparently they do, because despite all the proof,
all the explanations, all the myth-busting, even
today there are still millions who say ‘it didn't
happen’!
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@ UNIT 4
J) VERB TENSE

Verbs can have many different forms and different endings.
A verb or verb group changes according to its tense.
* He runs. (present) * He ran/He has run. (past) * He will run. (future)

If an event is happening, it must be in the present tense; if it has happened, it must be in the
past tense; if it hasn’t happened yet, it must be in the future tense.

1. What is the tense of each verb? Write ‘past’, ‘present’ or ‘future’ after each sentence.

(a) The moon landing was seen by millions.

(b) A small laptop today has more computing power.

(c) There will be many who still won't believe.

Writers also need to think carefully to avoid mixing up tenses like this: Yesterday, Neil
Armstrong stood (past) on the moon and says (present) his famous words.

2. Correct the tense of the verb and write it in the space provided.

(a) Back in 1969, Armstrong will step on the moon.

(b) Years ago, the space race catch the public's attention.

(c) They claim the moon landing will be faked.
3. Change the verb group from the present to the future tense.

(a) All of the faults are being examined.

(b) Armstrong is gliding almost weightlessly.
(c) The USA and USSR are in a space race!

4. Write a short sentence to show how to use each tense of the verb ‘to say’ correctly.

(a) presenttense

(b) pasttense

(c) future tense

5. Change the past tense verbs in Paragraph 6 to the present tense and write them below.

6. (a) Write an interesting sentence telling what astronauts do on the moon. (present tense)

(b) Change your sentence, telling what they did on the moon. (past tense)

978-1-912760-38-1 TEACHING WRITING STRATEGIES (Book 5)
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@ UNIT 4
C REGULAR AND IRREGULAR VERBS

Regular verbs Changing most verbs to the past tense is easy — we add ‘ed’ or ‘d’ (if the
word ends with ‘e’).
For example: jump - jumped, wave — waved.

1. Write a short, interesting sentence using the past tense of each regular verb.

(a) believe

(b) create

(c) glide

(d) surprise

Irregular verbs need to change more.

For example: run —ran, catch — caught, buy — bought.

2. Write the past tense of the irregular verbs from the story.

a) Armstrong becomes the first human on the moon.

b) The government pays to have the footage faked.

(a)
(b)
(c) Armstrong and Aldrin go into space.
(d)

d) People see faults in the film.

Auxiliary verbs

Different verbs in a verb group helping the main verb are called auxiliary verbs. The verbs ‘to
have’ and ‘to be’ are the most common auxiliary verbs. They change more than the main verb.
For example: He is landing. He has been landing.

3. Circle the verb group (main and auxiliaries) and write the verb tense on the line.
(a) They had been involved in a space race.

(b) All the ‘faults’ have been checked.

(c) Hopefully, the conspiracy theories are going to fade away.

4. Write a verb group with at least three auxiliary verbs in:

(a) the future tense

(b) the past tense
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