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FOREWORD
Teaching Writing Strategies is a series of six books using modelling, guided and independent practice to teach pupils 
strategies they can use to improve the clarity, correctness and richness of their writing. The focus is on sentences, 
their structure, punctuation and word choices and on developing editing and proofreading skills and their habitual 
use.
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T E A C H E R  I N F O R M AT I O N

ANSWERS

Descriptive Verbs – Page 17

	 1. 	(a)	 reported – a more authoritative context
		  (b)	 described – implies more detail

	 2.	 (a)	 smothered
		  (b)	 staggered
		  (c)	 mistreated

	 3.	 Teacher check

	 4.	 (a)	 euthanised
		  (b)	 put down; destroyed
		  (c)	 Teacher check

	 5.	 (a)	 assaulted; but accept others with reason
		  (b)	 Teacher check

Overused Verbs– Page 18

	 1.	 (a)	 witnessed
		  (b)–(d) Teacher check

	2.–5.	 Teacher check

Descriptive Adverbials – Page 19

	 1.	 (a)	 viciously – describes the attack
		  (b)	 sympathetically – he gave Stella another chance

	 2.	 (a)	 savagely
		  (b)	 yesterday afternoon
		  (c)	 on the leg

	 3.	 cruelly

	4.–7.	 Teacher check

UNIT 3VERBS, DESCRIPTIVE AND 
OVERUSED VERBS, ADVERBIALS

ASSESSMENT  ANSWERS

Assessment Activity – Page 28

	 1.	 (a)	 accused
		  (b)	 explained

	2.–7.	 Teacher check

Class Record Sheet – Page vi

ASSESSMENT WRITING

•	 Paragraph Topic – A Dangerous Animal
•	 Focus: Word Choices – verbs and adverbials

Self-evaluation – Page xiii
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	 1.	 When I heard the words, ‘That’s a very dangerous 
dog and I’m seriously considering recommending 
that it should be euthanised immediately before it 
harms somebody else’, I felt sick. 	

	 2. 	I couldn’t believe my ears! Could the dog warden 
be referring to Stella, our beautiful black Staffy 
cross? She was sitting quietly on my knee, licking 
my hand lovingly. She really is a softy and it’s hard 
to believe that she could or would hurt a fly.

	 3. 	However, a man who lives in our street would 
disagree. He reported Stella, accusing her of 
biting him savagely on the leg. I wouldn’t have 
believed it, but he has four stitches in his leg and 
Dad actually witnessed the attack. Stella assaulted 
him as he was bringing in his empty rubbish bin 
yesterday afternoon.

	 4. 	It just doesn’t make sense. I know Stella is a bit wary of men until she gets to know them, but to actually 
bite one is totally out of character for our much-loved pet.

	 5. 	We adopted Stella about a year ago. She was our friends’ dog and we were told they couldn’t keep her. 
I was so excited and pleased to have her I didn’t ask why they had given up such a loveable animal. But 
the reason didn’t matter to us. She was ours and we loved her more and more each day. 

	 6. 	But now, Dad was explaining her sad history to the dog warden. He told him that before she was given 
up, she had been cruelly mistreated by our friend’s partner, who just didn’t like her. After looking into 
her beautiful, brown eyes, Dad knew he had to rescue her immediately.

	 7. 	I was shocked by this story–and so was the dog warden. Dad went on to say that he thought it was 
possible Stella may have been thrown into a rubbish bin at some time, or perhaps the neighbour 
reminded her of the man who had treated her so cruelly.

	 8. 	Fortunately, the dog warden decided it was worth giving Stella one more chance, but she has been 
given a warning.

	 9. 	Now, we all watch Stella like hawks, making sure she is never outside by herself, and she’s always on a 
lead when we walk her. Although she is perfectly behaved for us, we are very aware of how careful we 
all must be.

UNIT 3
A VERY DANGEROUS DOG
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Good writers want their readers to have the clearest understanding of what is 
happening in their writing. One of the ways they can do this is by choosing their 
action verbs carefully. 
For example: instead of writing, ‘The dog ate its food’, a better writer would try to 
think of a more descriptive verb or verb group and perhaps write, ‘The dog wolfed 
down its food’.

	 1.	 Think about each verb and circle the one that gives more information.

(a)	 The man told the authorities about Stella.	 (b)	 The man described the attack.

	 The man reported Stella to the authorities.		  The man said he was attacked.

	 2.	 Choose the best verb to complete each sentence.

staggered	 smothered	 mistreated

(a)	 The loving dog  me with kisses.

(b)	 The injured man  into the house.

(c)	 Her cruel partner  the dog.

	 3.	 Write each descriptive verb in an interesting sentence.

(a)	 adored 

(b)	 attacked 

(c)	 threatened 

	 4.	 Good writers often find new or unusual verbs to use. 

(a)	 Which verb in Paragraph 1 do you think the writer 
used because it was new or unusual?	

(b)	 What do you think it means? 

(c)	 Write an interesting sentence using this new verb. 

	

	

	 5.	 (a)	 Which verb from Paragraph 3 do you think is the 
most unusual?	

(b)	 Write a good sentence using this verb.

	

	

UNIT 3

DESCRIPTIVE VERBS
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There are some verbs we use all the time in our writing that are boring and not very 
informative. 
For example: ‘took’, ‘said’, ‘went’ and ‘got’.

	 1.	 (a)	 Which verb in Paragraph 3 did the writer use instead 
of the verb ‘saw’?	

(b)	 Use the verb you chose in a new and interesting sentence.

	

	

(c)	 Write two other descriptive verbs you could use instead of ‘saw’.

	 	

(d) 	Write a sentence using one of these verbs.

	

	

	 2.	 (a)	 Choose a different verb to describe exactly what may have happened to Stella. 
(Paragraph 7)

	 Stella may have been  into a rubbish bin.

(b)	 Write an interesting new sentence using the descriptive verb you chose.

	

	

	 3.	 (a)	 Write a sentence using the verb ‘got’.

	

(b)	 Write the sentence again using a better, more descriptive verb.

	

	 4. 	(a)	 Write a sentence using the verb ‘went’.

	

(b)	 Write the sentence again using a better, more descriptive verb.

	

	 5.	 Write a short paragraph on the back of this page about a trip you made to an 
interesting place. Think of some good, descriptive verbs to include in your writing. 
You must not use the verb ‘went’.

UNIT 3

OVERUSED VERBS
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An adverbial can tell when, how or where the verb happens. Good writers can add 
meaning to verbs by choosing informative adverbials. 
For example: Instead of writing ‘The dog wolfed down its food’, a better writer could 
add information about how he ate and write, ‘The dog wolfed down its food hungrily’ 
or tell when by adding ‘in ten seconds flat’.

	 1. 	Circle the adverbial that helps the reader to better understand what 
happened.

(a)	 The dog attacked the man (viciously/sadly).

(b)	 The dog warden listened to Dad (angrily/sympathetically).

	 2. 	Which adverbial in Paragraph 3 tells:

(a)	 how Stella bit the man?	

(b)	 when the man was bringing in his rubbish bin?	

(c)	 where Stella bit the man?	

	 3. 	Which adverbial in Paragraph 6 tells how Stella had been 
mistreated in the past?	

	 4. 	Think of a descriptive adverbial of time to tell when each verb could happen.

(a)	 We take our dog for a walk.	

(b)	 Our dog is fed.	

	 5.	 Think of a descriptive adverbial of place to tell where each verb could happen.

(a)	 The puppies pounced on the squeaky toy.	

(b)	 The dog buried the bone.	

	 6.	 Think of a good adverbial to add to each sentence to tell how, when or where an 
event could have happened.

(a)	 The dog barked. 

(b)	 A vet examined the injured animal. 

	 7.	 Complete the sentences. Each one starts with an adverbial. You will need to think 
of a good verb to match it. Underline the verbs you chose.

(a)	 Amazingly, the dog .

(b)	 Angrily, Dad .

(c)	 After she attacked the man, she 

	 .

UNIT 3

DESCRIPTIVE ADVERBIALS
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T E A C H E R  I N F O R M AT I O N

 LESSON NOTES AND PLANS

Introduction

•	 Discuss the text title with pupils. 
•	 What information does it give concerning what the story 

may be about? 
•	 What could the disaster be? 
•	 Does the title make the reader want to read on to find out 

more?
•	 Read and discuss the text, either in groups or as a class.
Verb Tense – Page 23 

•	 Read and discuss the information at the top of the page.
•	 Discuss and elicit from pupils the tense of the story (past 

tense; it has happened).
•	 Could the story be written in another tense? Which one? 

(Present; future would be very difficult!) 
•	 Work through the activities with the class as a whole, 

ensuring they understand what is required of them.
•	 Work with those requiring additional assistance while 

the remainder of the class work independently on the 
activities.

Changing Verbs – Page 24

•	 Review pupils’ understanding of the term ‘verb’ and ask 
them to provide examples.

•	 Explain that regular verbs follow a pattern in the past 
tense, but that there are many English verbs that are 
irregular and don’t do this. They will need to think about 
verbs carefully when they write.

•	 Discuss regular and irregular verbs with the class and ask 
them for examples.

•	 Introduce the concept of auxiliary verbs as ‘helper’ verbs; 
that is, they help the main verb; for example, I had been 
hoping for a good result in my test. 

•	 Identify examples of auxiliary verbs used in the text.
•	 List some present and past tense and singular and plural 

forms of the verbs ‘to be’ and ‘to have’.
Matching Verbs – Page 25

•	 Discuss with pupils how verb forms change, depending on 
who or what is doing the action. Use simple examples; I am 
running; we are running.

•	 Introduce the concept of the subject; i.e. ask who or what 
is doing the action; for example, The mother duck and her 
ducklings are hiding in the garden. Ask who or what ‘are 
hiding in the garden’. The mother duck and her ducklings 
(the subject) are hiding in the garden.

•	 Work through the activities with the class as a whole, 
ensuring they understand what is required of them.

•	 Provide opportunities for pupils to share and discuss 
sentences from Question 4 with a partner.

Focus

Word choices – choosing correct verbs: tense, consistency, subject, regular 
and irregular

Progression

Recognise
Pupils will recognise the tense of a verb; subject–verb agreement (asking 
‘who or what is doing the action?’); regular and irregular verbs; and auxiliary 
verbs, from modelled examples.

Choose
Pupils will choose the tense of a verb; subject–verb agreement; regular 
and irregular verbs; and auxiliary verbs, from given examples, with teacher 
support.

Use
Pupils will use the correct tense; subject–verb agreement; regular and 
irregular verbs; and auxiliary verbs in self-written sentences and paragraphs.

Definition of Terms

Verb tense – happening now = present tense; already happened = past 
tense; yet to happen = future tense.

Subject–verb agreement – The form of the verb must match who or what is 
performing the action; for example, I am reading, They are reading. 

Main verb – the verb describing the action.

Auxiliary verbs are verbs added to the main verb which can change its 
tense; for example, He swims. He is swimming. He had been swimming.

Regular verbs follow a regular pattern when changing from the present to 
the past tense; for example, shop – shopped, rate – rated.

Irregular verbs are verbs which do not follow a regular pattern when 
changing from the present to the past tense; for example, buy – bought, swim 
– swam, fly – flew.

Note: Auxiliary verbs

The verbs to be and to have are used as auxiliary or ‘helper’ verbs. They have 
many forms which change with subject and the tense. See the chart below.

The verb ‘to be’ The verb ‘to have’

Person Pronoun Present Past Present Past
First (singular) I am was have had

Second you are were have had
Third he/she/it is was has had

First (plural) we are were have had
Second you are were have had
Third they are were have had

Introduction

Good writers improve their writing by their choice and use of correct verb 
forms for emphasis and to make meaning explicit.

CHOOSING CORRECT VERBS: TENSE, 
CONSISTENCY, SUBJECT, REGULAR, IRREGULAR

UNIT 4
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T E A C H E R  I N F O R M AT I O N

ANSWERS

Verb Tense – Page 23

	 1.	 (a)	 past
		  (b)	 future
		  (c)	 present

	 2.	 (a)	 crossed
		  (b)	 caught
		  (c)	 watch

	 3.	 (a)	 will take
		  (b)	 will watch
		  (c)	 will waddle

	 4.	 Teacher check

	 5.	 makes, guesses, brings

	 6.	 Teacher check

Changing Verbs– Page 24

	 1.	 Teacher check

	 2.	 (a)	 brought
		  (b)	 took
		  (c)	 knew	, would
		  (d)	 left

	 3.	 (a)	 had been sitting – past
		  (b)	 will be hoping – future
		  (c)	 is going to have – present

	 4.	 Teacher check

Matching Verbs – Page 25

	 1.	 (a)	 hid – the mother and her ducklings
		  (b)	 herded – Evie
		  (c)	 were attacking – the greedy crows

	 2.	 (a)	 ✘
		  (b)	 ✓
		  (c)	 ✘
		  (d)	 ✘

	3.–4.	 Teacher check

ASSESSMENT ANSWERS

Assessment Activity – Page 29

	 1.	 (a)	 future
		  (b)	 present
		  (c)	 past

	 2.	 (a)	 walked
		  (b)	 will watch

	 3.	 (a)	 shouted
		  (b)	 slept
		  (c)	 lost/have lost

	 4. 	Sentences should use the following forms of the verb to fly:
		  (a)	 flies/flying
		  (b)	 flew
		  (c)	 will fly

	 5.	 Teacher check

Class Record Sheet – Page vi

ASSESSMENT WRITING

•	 Paragraph Topic – A Disaster!
•	 Focus: Word Choices – verbs tense, matching verbs

Self-evaluation – Page xiii

UNIT 4CHOOSING CORRECT VERBS: TENSE, 
CONSISTENCY, SUBJECT, REGULAR, IRREGULAR
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	 1.	 Evie was in the kitchen, pouring herself a glass of cold water, when she heard the noise outside. She 
lifted the curtain and looked out the window. In the garden, she could see four crows. They were all 
calling loudly and taking turns to rush at something under the bushes.

	 2.	 When she saw what they were attacking, her blood ran cold. There was a mother duck, with two tiny 
ducklings hiding behind her, against the fence. The crows were trying to get the ducklings and the 
mother was fighting them off.

	 3.	 Evie knew the duck would get tired and in the end the crows would get her babies. Then Evie saw the 
fifth crow. It was sitting in the lilac tree—and in its beak was the limp body of another duckling.

	 4.	 The sight made Evie angry. She guessed the mother had brought her ducklings up from the pond in 
the nearby park.

	 5.	 Slamming her glass down, Evie rushed to the kitchen door. She wrenched it open and ran into the 
garden, shouting and waving her arms frantically. At first, she thought the crows were going to ignore 
her—or even attack her! They simply turned and looked at her with their horrible, beady, black eyes. 

	 6.	 Reluctantly, they took a couple of hopping steps and flapped into the air. Evie continued to chase them, 
still shouting, ‘Go away! Go on, get out of here! Shoo!’ as loudly as she could. Only when she was sure 
the birds were really going did she stop.

	 7.	 She walked back to the mother duck, who was still guarding her babies and watching Evie carefully. 
What could Evie do? She knew the mother couldn’t take her babies down the road in daylight, because 
they would be in the open. And she knew the mother would never let her close enough to pick the 
babies up and carry them to safety.

	 8.	 Then she had a brainwave. Putting her arms out and saying ‘Come on’ softly, Evie herded the mother 
and her ducklings towards the front of the house. There they would be able to hide in the rose garden. 
Beneath the ferocious fortress of thorns, they would be safe from any attacks. And the crows would 
have to spot them first! The mother and babies would be able 
to hide until dark, when the crows would be asleep.

	 9.	 Evie left them huddled in the soft ground beneath the 
rosebushes and went back inside. But for the rest of the 
afternoon, she kept her eyes open for any crows!

	10.	 The next day, on her way to school, Evie passed the small pond 
in the park. There she saw a mother duck and her two babies 
swimming among the reeds.

	11.	 They had made it!

UNIT 4

DUCKLING DISASTER
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Verbs can have many different forms and different endings. 
A verb or verb group changes according to its tense. 
• He runs. (present)	 • He ran/He has run. (past)	 • He will run. (future) 
If an event is happening, it must be in the present tense; if it has happened, it must be 
in the past tense; if it hasn’t happened yet, it must be in the future tense.

	 1. 	What is the tense of each verb? Write ‘past’, ‘present’ or ‘future’ after each sentence.

(a)	 The ducklings crossed the road.	

(b)	 Mother duck will protect her ducklings.	

(c)	 The ducklings are following their mother.	

Writers also need to think carefully to avoid mixing up tenses. 
For example: Yesterday, I come (present) to school and wrote (past) a story.

	 2.	 Correct the tense of the verb and write it in the space provided.

(a)	 Yesterday on my way to school, I cross at the traffic lights.	

(b)	 Every day last week, I catch the bus to football training.	

(c)	 I watched my favourite TV show at 7.30 every night.	

	 3. 	Change the verb group from the present to the future tense.

(a)	 My brother is taking a photo of the ducklings.	

(b)	 My sisters are watching the crows.	

(c)	 The ducklings are waddling across the road.	

	 4.	 Write a short sentence to show how to use each tense of the verb ‘to shine’ correctly.

(a)	 present tense 

(b)	 past tense 

(c)	 future tense 

	 5.	 Change the past tense verbs in Paragraph 4 to the present tense and write them below.

    

	 6.	 (a)	 Write an interesting sentence telling what ducklings do on a pond. (present 
tense)

	

(b)	 Change your sentence, telling what they did on the pond. (past tense)

	

UNIT 4

VERB TENSE
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Regular verbs Changing most verbs to the past tense is easy – we add ‘ed’ or ‘d’ (if 
the word ends with ‘e’). 
For example: jump – jumped, wave – waved.

	 1.	 Write a short, interesting sentence using the past tense of each regular verb.

(a)	 quack 

	

(b)	 waddle 

	

(c)	 guard 

	

Irregular verbs need to change more. 
For example: run – ran, catch – caught, buy – bought.

	 2.	 Write the past tense of the irregular verbs from the story.

(a)	 We will bring bread for the ducks.	

(b)	 Mother duck takes her ducklings to safety.	

(c)	 Elvie knows the mother duck will get tired.	

(d)	 She leaves them huddled in the soft ground.	

Auxiliary verbs 
There can be a number of different verbs in a verb group helping the main verb. 
They are called auxiliary verbs. The verbs ‘to have’ and ‘to be’ are the most common 
auxiliary verbs. They change more than the main verb. 
For example: He is hiding. He has been hiding.

	 3.	 Circle the verb group (main and auxiliaries) and write the verb tense on the line. 

(a)	 They had been sitting on the fence for a long time.	

(b)	 Evie will be hoping to see the ducklings tomorrow.	

(c)	 Hopefully, this story is going to have a happy ending.	

	 4.	 Write a verb group with at least three auxiliary verbs in:

(a)	 the future tense 

(b)	 the past tense 

(c)	 the present tense 

UNIT 4

CHANGING VERBS
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